DOCUMENT RESUME

ED 246 142 _ . UD 023 644

AUTHOR ' Alkin, Marvin; And Others »
TITLE . Integration Evaluation Reports: Magnet, Permits with -

Transportation, and Year—-Round Schools Programs,
1982-83. Publication No. 436, Part II.

INSTITUTION Los Angeles Unified Schoel District, Calif. Research
. and Evaluation Branch. ’

PUB DATE -1 Jul 83 :

NOTE 246p.; For other sections of the same report, see UD.
- 023 643-646. : ‘

PUB TYPE Reports - Evaluative/Feasibility (142)

EDRS PRICE MF01/PC10 Plus Postage. ,

DESCRIPTORS ‘Academic Achievement: Access to Education; Busing;

Desegregation Effects; Desegregation Plans;

) Elementary Secondary Education; Equal Education;
*Magnet Schools; Minority Groups; Postsecondary
Educaticn; *Program Effectiveness; Program
Evaluation; Racial Relations; *School Desegregation;

. Student Attitudes; *Student Transportaticn; *Year
il Round Schools - ' . < .
IDENTIFIERS °  *Los Angeles Unified School District CA
ABSTRACT - - .
: This is one part of an evaluation.of the Los Angeles

Unified School District's Predominantly Hispanic, Black, Asian, and

Other Non-Anglo (PHBAO) student integration programs. The evaluation

is based on data collected from staff, students, and parents during

1982-83 at schools that are.at least 70% non-Anglo. This volume

contains the last three of six sections in the report's technical

portion. Each section focuses on a different program or set of

. related programs: Section D, Magnet Programs (with primary attention

to implementation); Section E, Permits With Transportation-and

Continued Voluntary Permits, two voluntary

transportation/integregation programs; and Section F, the Year-Round

School Program, an effort to relieve student over-crowding. For each

program the Prologue describes the geographic area it serves and its

political context at district,-State, and Federal levels. Program
history, an overview of its offerings, the methodology used to
conduct the study, and findings are also provided for each program.

Cutcomes are discussed in %“erms of four areas (related to the four

"harms of racial isolation" identified in the Crawford decision):

achievement, attitudes toward school, post-secondary opportunities,

and social interaction among students of different ethnic -
backgrounds. (Author/KH) ' -

[3

°

‘
.

***********************************************************************

. * _ , , “from the ori@inal document. : *
***********************************************************************

a

* Reproductions supplied by EDRS are the best that can be made *



JUN 1 81984

|

INTEGRATION EVALUATION REPORTS:
'MAGNET, PERMITS WITHg o
TRANSPORTATION, AND YEAR-ROUND

ED246142

SCHOOLS PROGRAMS .

1982-83 - i ’
[ . eusucATION NO. 436 .
PART Il '

U.S. DEPARTMENT OF EDUCATION )

“PERMISSION TO REPRODUCE THIS NATIONAL INSTITUTE OF EDUCATION . .
MATERIAL HAS BEEN GRANTED BY EDUCATIONAL RESOURCES INFORMATION
F‘ ‘ S : e . CENTER (ERIC) .
. : . This document has been reproduced as .
’ of“ tae -k JQLS received from the person or oraanizalion

f l! ! 5 :I l, s &'\ ‘lr originating it. RN : ’
{ (S < * Minor changes have bren made to improve &
o

reproduction quality.

o Points of view or opinigns stated in this docu-
ment do not necessarily represent official NIE
position or policy.

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

3

RESEARCH AND EVALUATION BRANCH - :

7 = ~ T _

S _ LOS ANGELES UNIFIED SCHOOL DISTRICT




REPORT ON THE D'STR;BCzT INTEGRATION PROGRAMS
1982-83
PUBLICATION NO. 436

A chort Prepored for the
’ ' Research ond Evoluahon Bmm.h
of the
LOS ANGELES UNIFIED SCHO(I. DISTRICT
July 1, 1983 -



LOS ANGELES UNWIED SCHOOL DlSTRlCT

HARRY HAN)LER
Superintendent

Part | of This Report was Prepored by
PHBAO Evaluation Plamning Team:

Jackie Kimbrough, Ph.D.
Flora Ortiz, Ph.D.
Romeria Tidwell, Ph. D.
Laura Wiltz, Ph.D.

gnd

. Paula Moseley, Temporary Advisor
~ John Wright, Ed.D., Censultant

Part |l of This Report was Prepored by
VIPIYRS Evaluation Plommg Team:

Morvin Alkin, Ed.D.

. Nancy Atwood, Ph.D.
Eva Baker, Ed.D. :
Winston Doby, Ed.D.
William Doherty, Fh.D.

APPROVED:

FLORALINE |. STEVENS
Director ,
Reszearch ond Evoluotlon qunch

JOSEPH P, LINSCOMB
Associate Supermtendem, Instructlon

DTN

i N \\ . - : .
O ‘ \\ o 4




ACKNOWLEDGEMENTS

The PHBAO and the VIP/YRS evaluation team members gratefully oéknowledqe

a number of people without whose assistance these reports would have. been
ir['ﬁ:ﬁ)_o.ssible. ) .

\ First, we express our qratitude to the District and school/smffs, the
parents, and the students who participated - in this Study. Special thanis
are due to fhe PHBAO Advisory Committee. which carefully reviewed the PHBAO
Evaluation Plan and made many helpiul s'uqqestions.' We also wish to thank.
Dr. Theodore Alexander, Dr. Stuart Bernstein, Dr. Santiago Jackson, and the
staffs of the Student Inteqgration Option Office, the Office of Inteqrotion'
Compliance, and the Overcrowded Schools Task Force Office for thelr critical

review of -drafts of the data collection instrumenis. . Those staff members

include: !
Shirleen Bolin Ron Maurer
- Joe Caldera i Dr. Bruce Rhoades
Art Drye E Shirley Starke .*
. - ' Vincent Laura Dr.. June Ushijima
' William Layne " Vince Villagran

We express. our oppreciotion' to Dr. Floraline Stevens, Director of the

Research and Evaluation Branch, for developinq-nhd deploying the resources

essential to this evaluation. In particular, we are -grateful to Dr. Claude Stone,

';Coordinc‘ltor of,the PHBAO Evaiuation Unit and Connie Wesson, Coordinator of the

VIP/YRS Evol_uutim Unit for organizing and coordinating the massive field data
collection task. Thonks are also owed to the PHBAO and VIF’/YRS odwsors who

hrelessly collected the data. These odvusors include:

Lois Beoubuon Hans Lingens

Dr. Cynthia Brown Carmen Macias
Marion Burts : Magdalena Maldonado
Joyce Cox © ' Anna-Maria Martinez
Wanda Cox Tom Nilsen

Theresa Drew . Ernesto Och

Barbara Gee Anita Robinson

Lola Hendricks ~ Herb Rosner

Ardell Jackson

We extend special appreciation to the VIP/YRS sub-study evaluation teams

kfrom the following universities: California State University at Dominguez

Hills, California State University at Los An'geles, University of California at

Los Angeles, and the Unuversuty of Southern (‘ollformo

-

Finally, we express our onrecnohon to Sylvia Barker, Cheryl Fujino,

Suzan Ganga, Anita Green, Jackie Matthews, Joell Reine, Reinetta Steele, und

-Patricia Wafer for typing the innumerable questionn'gires and report drafts

with such patience and skill. ’ . ) ) - .
r:v, . .
. J ‘



REPORT ORGANIZATION

This document is the result of the comblned efforts of several lndepen-
dent evaluations ‘conducted through LAbSD’s Research and F»‘Iuohon Branch.
Each of these evoluo'flons focused on one or more programmatic componenis or
octiyities wnich oper«ated during the 1982-83 school year. Specifically, the
evaluations were concerned with the eqmponenfs of the PHBAO programs, the
Perunité With Transportation (PWT) program, the Magnet School programs, and the
Year-Round Schools program (YRS). In keeping with the termlnoloqy of LAUSD's
Submission to the Court, the latter four programs ure referred to as programs
for voluntary integration throughout this report. ' _

The fin‘dihqs are presented‘in 'two separate reports- a technical report
and an executive summary. The techmcol report consists of three volumes:

fundunqs from the PHBAD programs, findings from the voluntary mteqrohon

programs, and oppendlces The executlve suminary presents the highlights and

recommendations -from each evaluohon.
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| PROLOGUE R

)

This report has been prepared as part .of a two-year, eftort to evaluate
the Voluntary Integration ond Year-Round Schools (YRS3) programs for the
Los Anqeles Unified School District (LAUSD) The report is intended to meet the -
requirement imposed by the Court Order of September, 1981 . Specificaily, the
Superlor Court ordered the Los Angeies Unified Schooi District to provide hy
J\ IS, 1983 "...a full report of the measures.taken and achieved under its -
voluntary integration plan." In response to this mandate, our studies have
focused on both elements. With respect to "measures taken" we have considered
the xmplementotlon of progroms as well as the actions taken by the LAUSD in -~
respon’e to earlier findings of the Evaluation Planning Team (EPT) We base our
]udqments on the "results achieved" ap the District's progress in omel-orotlng

- the harms of rocuol isolation as referenced in the original Crawford report. -

" Our judgments of the District's =fforts on both |mp|e'nent|ng measuies and
achieving results ar€ based on multiple datfa sources. Quantitative and
m-erpretlvt. data from eorl|er reports and from the current year's studies are
of course, important inputs. In addition, thes:z data are complemented b)’ ‘our
;pwn interviews, discussions, and professional judgments based on three years of
examining the Voluntary Integrotlon and Year-Round Schools progroms.

e The Evoluotlon Plonnlng Teom me'nbers were oruqmolly invited to participate
in the LAUSD evaluation efforts’ under the manrdatory desegregation plan. The *

. reuotlonshlp of the Team to the D|str|ct has ‘been complen. The identification
of issues has been shared by the Tecm ond LAUSD. The development and deann of
specific evaluation questlons, methodoloqy, and mstruments have been
prerogatives of’the EvoIUOnon Plonnlng Teom in consultation with D’strlct

personnel. Data. collectlon ho;'f-been conducted using LAUSD personnel ond

personnel of ne|qhbor|ng ur)tversxt.e.,, os well as the Team memt‘ers. The

onolyses, |nterpretot|on

_ reports, represent thewwork‘ of the Teom members. Throughout, we hove worked.

" within the constraints of resources, tlme, perSanei anrd, mformctuon boses.

14




Context

In our . work, we have become especially aware of the importance of
context in the analysis and interpretation of findings, particularly so
because our process nas extended over a number of years, and we have found
that assumptions, points-of-view, ‘and facts chonge over time."
Let us consider the context in three ports-b ) the nature of the greater
Los Angeles Area served by the LAUSD, 2) the changes in LAUSD, and 3) the effect
of State and Federal policy e¢hanges on the operations of LAUSD

<

The Greater Los Angeles Area. The area serviced by LAUSD is a clear factor
in any ‘District study. lts boundaries include 464 square mes, within which |
could be placed the combined areas of all of Boston, Clevelond Denver,
Mﬁg'mhotton, Milwaukee, Philadelphia, Providence, and Washington, D.C. The —~

District serves all of the city of Los Angeles, seven other incorporated cities,
and portions of |8 other mumcnpolmes. The city of Los Angeles is more than

50 miles across at its widest -point, split by the Santa Monica Mountains. The
San Fernando Valley olone, withzan area of 235 square miles and a population of '
1.5 million, is second only in size to Los Angeles in California and seventh in
_population in the country. , '

Demoqrophncolly, the Los Angeles area is enormously «:verse. Seventy"
language groups (requiring bilingual atfention)’ are represented in the District.
The majdrity of students in the District come from.Spanish speaking
environments, many from families of Mexican descent. There are, as well,
substonhol numbers’ from other Latin American countries and a small but growmg
population from Asia. The demographic changes in the area have been dramatic in’
the last decade and have strongly influenced the District's educational efforts. .

The size of the Los Angeles region, in part, has created sets of intact
communmes, many with the appearance of msulorlty.} Rather than a single cnty
with a ring of suburban ateas, Los Angeles is more like.a confederation of
communmes. Newer immigrants tend to “settle in.older parts of the city near
families of similar bockgrounds, although the San Fernando Valley has |
substontuol new immigration as well Resndentlol housing patterns hcv

: developed based on the initial location of immigrants and on the dominance of
' Anglo populohon in the San Fernando Valley. Although one would expect

residential distinctions to reduce over time, the high property values in the -
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area with other factors have mitigated against substantial population shifts and
nafural integration of raciail and ethnic groups. These population patterns
result in school areas in some parts of the District that are overcrowded while

K

others are underpopulated. .

Context of LAUSD. Because the scope of effort and public concern is
normally broad, we will consider only a few contextual factors (Iisf_ed below)
which have impact on the processes of the Voluntary Integration and Year-Round

Schools programs and the District.

. The leadership in LAUSD has changed during this period, permitting the
new Superintendent to define his own program goals, activities, and
relationships with the_LAUSD Board of Education, staff, and with other

constituencies.

. The schools have experienced some of the same financial
constraints felt by other put;lic sectors since the tax
reform efforts, culminating with Proposition i3.  Thus,
_the District has been required to notify substantial
numbers of teachers that they might not be rehired because

ot fiscal limitations. s

." Paradoxjcally, almost throughout, a teacher shortage has

existed in mathematics and science.

. The racial distribution of the District in 1982-83
. included about equal proportions of Black and Anglo
students (22% eocH), about 8% Asian, and approximately
49% Hispanic students. More than 544,000 students (1982-83

figures) are taught by teachers in 826 schools.

State ond Federal Context. Education has been topical throughout the last :

- few years with atfention givén fo funding bases, student academic performon;:e,

educational equity and educational quality osvcernj_[_ql iésyes. Policy changes in
available funds for cateqorical programs reduced the amount of federal supodrt
to LAUSD in 1982-83. The Serrano suit delil}e}otions have resulted in the use of

e .

C ) ._31.4 ' | )
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"per pupil costs"' as a proxy measure of educational quality. The decision has
also increased the State's interests in influencincj local school districts.
California's '1982 election sharpened ihe issues related to the role of State
feadership in educoti’on, ond‘_focu'sed oti'ention on performance ‘and academic
preparation. . '
quionclly, the question of edﬁcotionol quality has olso been raised 5y the
Federal Commission on Educational Excelience and by other national reports
assessing the quolify of‘schooling The concern for educational quality has

been directed momly at student performance shown, for instance, by tlghtemng

. requirements for admission to California uhiversities and by systems of

statewide assessment and proficiency testing. In California, as in some other
states, the educational quality issue has been extended to teachers through the
administration of skill tests for teachers -in areas termed "basic" literacy.
Further reports in national media have raised questions about the quality of
De’oble entering the-teaching brofession; There has been iess rhetoric and
attention, both state-wide and ﬁotionclly to the issue of educational equity or
the specific concern about the educo'non of minority stuoents. " The ‘joint
concerns of student and teocher performonce hove Ied to some positive movement

in increasing: 1) the expectations for students, 2) the meaning of grades, ‘and

3) the basic skill requirements at the local level. It is against the general

context of these social facts and orientations that this report‘ is presented.



AN Chapter |
T Introduction

This report describes_the evoluov‘tion of the Magnet School programs
operating in the Los A;'\qeles Unified School District during 1982-83. 1t is
part of an ongoing evaluation of Magnet programs that began in 98I and is .
being conducted by the Voluntary Integro.lon Evoluotuor\ Plonnlnq Teom in
‘collaboration with the Research and Evaluation Branch of the District. The
primary focus -of the evaluation was on the impleménfotion of Magnet programs
during 1982-83 .and also on the progress made .toward the reduction of the .har‘ms

of racial isolation identified in the Crawford case.

Organization of the Report | ’

This report _,'Hletoils the technical aspects of the evaluation effort.
Chapter | presen:ts a brief descriofion' of the histor‘fy‘ of the Magnet programs
in the District ond an overview of the types of educational offerlnqs provided
by magnets os‘well as the students who chose to enroll in them.. Chop1er i
describes the methodology used to conduct the study. It includes a

. description of the issues oddreAss.ed by the evaluation and thé proce'dures used
for ‘s.omp!'ing, instrumentation, data collection, and data analysis. Chapter
Illl presents the results of the study organized around the major evoluotiion .
questions developed for the study. Suppiemental tables, the evaluation design
and data collection instruments are included in the Appendix to ;fhis report.
For a more gene.rol discussion of the context in which the evaluation took
place and the findings and recommendations formulated by the Team, the

“reader is encouraged to consult the Prologue that precede.‘. this report and an
Evaluation Summary of this repor’fv_lo'(_:‘oted in Research and Evaluation-

Publication 437, Los Angeles Unified School District.

History of the idagnet Programs

The Moq'net programs were e,stoblished by the District in 1977 as part of
its Voluotdry Integrotion proqroms. The goal of the programs vias to.establish  —.-
and maintain prograrns with specialized curricular offermqs that would draw
students of various ethmc bockgrounds thereby creating deseq.egoted Ieornlnq
envnonments._}

Magnet proqroms are organized as either full school magnets or as smaller
magnet .centers located on the campuses of regulor"schools. Each mo_q‘net.proqrom

‘ ) R | | 18
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is developed around either a specioH?ecj subject matter area such as
inath/science, performing arts, or business, or a specialized instructional
approacht such as fundamental or oHernotlve schools, or- students wnth
narticular needs such as the gifted or the’ highly gifted. In all cases, all
students receive instruction in the bosnc subjects required for promotlon or
qroduohon.

The Magnet programs hegan with thrpe oroqroms at the elementary level in
1977-78. Since that time, the program has exponded steadily (see Table -1).
Over the past five years, the District has established a voriety of programs
at the elementary and junior high school level based on specmhzed
instructional opprooches (i.e., process- -oriented), specialized currlcu.or
offerings (i.e., content- oriented), and students with particular needs (i. e.,
special population). Further, a substantial program expa- ysion occurred in’
1981 when 20 new programs were estol)hshe’i ot the senior high schcol level.

Ry 1982-83, the tagnet nrograms included" 86 schools and centers (43
-elementory and extended, 19 junior high, and 24 senuor high schoo|s) ‘WNith
the most recent program expansion, elementary magnets represent - 9% of the
fotal elementary school programs in the District, junior high magnets
represent 24% of the total junior high school programs, and senior high
magnets represent 32% of the total senior high school programs.

Maqgnet programs drew almost 20,000 students during 1982-83. Taken .
to'qether, these students represent approximately 3. % _of the total District
enroliment. Mony of the magnets, particularly ‘at the elementary level,

o achieved deseqreqoted status in thelr enroliment. However, many of the
piograms located in PHBAO (predom nantly Hispanic, Black, Asian, and Other
non-Anglo) areags, whlle providing specmhzed educotloncﬂ offerings, have not

attracted sufficient numbers of White students to yueld deseqreqoted

4

“environments.

Tvpes of Magnet Programs

A wide variety of educohoncﬂ offerlnqs are provided under the
sponsorship of the Maqgnet programs. T0b|e I-2 summornzes the 'fypes “of
nrograms ovo||oh|e ‘during the 1982-83 year at the elementary, junior high, and
senior high school levels. . The table is orqanized around the three types- of
speg‘.iulind offerings ovailable: curricular specialty ('content-o'r'ivnte':(l),
instructional specialty (proéess—oriente‘ld)', and student specialty - (special

population).




‘ Table §-1
Expmsion of the Magnet Progroms
(1977 to 1983)

Level ond Type of Progrom © 73-78 78-79 79-80 80-8| 81-82 £2-83

Elementary
(ond Extended)

Process-Oriented . i o 13 4 .14 il&
Content-Or{ented | ’ 2 3 7 i3 12 ,I 13
Speciol Population - o, 9 I 15 16 16
Junior. High ' \
Process-Oriented -0 4 A 4 \\ 4 4 3
Content-Oriented - : 0 4 ) 5. \ 5 6 ' 6
speci;ﬁ Population . | -0 4 7 10 I 10
Senior High | |
Process-Oriented : 0 0 0 \0 7 8
’College Incentive) ' | . :‘
Content Oruented , " 0 | 2 | l,‘. : Il& 16
Total . | 3 3'6 49 62 34 86




Teble 1-2
_ o Types and Number of Magnet Progroms
° _ Operating During 1982-83

Number of Programs®
: - Elementary Junior Hi ior High
Type of Program ‘ " Gredes |-6 Grades 7-9 Grades 10-12

A Curricular Specicllty : ' ;
(Content -Oriented) '

Arts/Moth/Scnence ' ' N I . - /

Business - - I

Centers for Enriched Studies 3 3 2. ™,
College Incentive Program | -- T -- , 8
Communication Arts _ o _ -- - I

Cdmpufer Science/Math S -
Science/Biology/Marine Science 2 ' 2 6

Health and Medicoi] Careers - | 2
Humanities Core ' _ -- ' -- 2
Multilingual/Multicuitural 'f i T R

Performlng Theatre Arts/TV- .
Cinema/Music ' “ 3 2 _ 2

_.Techni_c_ol Occupations . R I I
- Visual Arts ' B . - E -- I

B. Instructional Specialty
" (Process-Oriented)

Al'fernotive Schools - _ L ', : | l& | I »
" Community S(;hool , . , . 1 Ty : : -
FQndomentol Schools IO':. B -
In.dfviduolly Guided EdQcotion | -- ' T
Open Schgu)onl S . - _ I | - e

C. Student Specialty o o .
- {(Special Population) , -

_Gifted/Highly Achiéving . R 2 ' -

A Highly Gifted 4 2 -- : _

"*Some programs extend across traditional grade level configurations (e.g., alternative .
schools extend from grades 1-12). In these cases, they are counted in each grade
level cotegory served, so the total exceeds 86. -
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In order to provide u sense of the ranqe of educational offerings
provided by maqgnets, brief descriptions of selected programs are provided -
hbelow. The descriptions are not comprehensuve but were selected to illustrate

the diversity of proqrommohc offerings.

‘Animal and Biological Sciences’ Center (Grades 10-12): Thls moqnet is
locay * «* the Los Angeles Zoo in Griffith Park. Students may choose one of
two stumI' tracks: one leading to possible employment as an animal technician
after high school and the other leading to university animal study programs,
such as veterlnory or biological sciences. ' N
_ Cinema/Performing Arts (Grades 7-9): This magnet offers a program of
instruction in dance, drama, TV, and music. It has been odopted by Frorwcus
Ford Coppola and his Zoetrope Studios, .as part of the Adopt-A-Sciool program.
Each year students who demonstrate aptitude and motivation are chosen by
‘Mr. Coppola for an after-school ooprenticeship program. The apprentices,
supervised by interns from USC .ond UCLA,'_Ieorn to make films using current

methods and technoiogy .

‘Unified Science School (Gmdes 1-8): Learning experuences are designed
““to help students undt.rstond the significance of science in daily life and to

opply the- scuen'nflc r'\ethod to problem-solving. Oceanography and physical

" science Ioborotorles ore used to promote science learning.

Fundomentol Schools (Grades vory)s Fundamental schools stress strict

stondords for dcademic ochlevement homework behavior, dress, and personal

\

oppeoronce. Reading, math, language, social studues, ‘and- other subjects are

-

. . \
taught in a traditional style’ emph05|2|nq drlll relnforcement “and -

enrlcnment Parents and students. must sngn a contract oqreelng to school- T

established stondords. "
Open School (Grodes t-6): This magnet provides an individualized

_instructional program in a, humomstlc and a multicultural setting. Teaching
methods are based on students' needs and include mult:-age and interest
qroupmqs, cross-age tuiorlnq, and team teaching. Porent participation and
“involvement of community resources are stressed in the proqrom.'

_ Gifted and High Ability Centers (Grades 1-6 or 7-9): in these magnet
eenters, gifted and high obility students are grouped for. enriched academic
‘experuences. To quollfy, students must be identified as qufted/tolented be

. ochlevmq two years above grade level in most acddemic areas, or. earn starine

PR,

scores of 7, 8, or 9 on standardized achievement tests. -




. The 86 Moqnet proqroms in operation during 1982-83 served a total of '
19, 263 students. - Table I-3.shows the portucupo'non of students of various
rocuol/ethmc backgrounds in the programs as a whole and by grade level
configurations. Overall, Block and ‘White students accounted for
approximately one-third each of the total enrpllment in the Magnet programs.
._Hlspomc students represented about one-fifth of the total magnet population.
.A similar pattern of portlcnpohon occurred at the elementary, junior high,
and extended grade confugurotlon levels wuth somewhat higher representation of
Black and Hispanic students and somewhat ‘ower participation.of White students
at the senior high school level. |

" The subsequent chapters of this report describe the methodolr-gy used and
the results obtomed in the evaluation of the Magnet programs. As noted

earlier, this exommotlon focused on the processes used to provude program

offerings for porhcupohnq students, and the proqress mode toword reducing.

the court-identified harms of racial isolation.
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Student Enrollment in the Magnet Program |

1982-83
/N, =
o /o - American |
Grade Level  |. Schools indian Black  Aslan Fwpsnic  White - Total
Elementary (K-6) 33 1% % 13% 15% mwo K
(81). (2,400 (903)  (L,049)  (2,559)  (6,993) "\
Jenior High (7:9) 11 1% M Wh 2% 30 |
- (40) (1,078)  (582)  (956) (1,388)  (4,00)
CSenior High (10-12) 2% 1% whoo- % D% 0% N
" (31) (1,832)  £350) (987) (604)  (4,004)
Other (Extended 9 Mo % &% W% W
grade levels) =~ (76) (1,475)  (254) (831) (1,586)  (4,222)
- Total B 1% 5, SR (L TR S ) §
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Chapter i
Methodology

Purposes and Issuves . ,
As noted in the nrevious chapter, the primary purpose of the evaluation
of Magnet programs was to provide information on the processes involived in
. the impliementation of the program and on the progress made thredUCinq the
harms of racial isolation. In defining the "processes" dnd "harms" to be

examined in the study, the Team relied on the stated purpose of the programs,

_previous findings and formulations, and directions from the Couyrt and District

personnel,

The stated purpose of the Mognet programs as derived from an examination
of program Iuteroture and discussions with program personnel is: to provide a
mechanism for voluntary integration focused around special interests. This
statement suggests an inquiry into the procedures used to attract students to
Moqnet programs, the extent and manner in whuch deseqgregated environments are
created, and the nature of the special interest offerings provided by Moqnet
pro_qroms. ’ ' o
~ Previous findings and formulcoiions suggested areas of ongoing céncerh,
such as the desegregation status of Mogn-et_ proarams, and emerging-areas of
concern,. such oé'the post-secondary advising of magnet students. In other
coses, they led the Teom to curtailing the. collectlon of data on issues which
were judged to have been satisfactorily oddressed, such as the fidelity of
Moqnet programs. ‘ .
Discussions with Dustruct personnel also mfluenced the types of
decisions no-ted above and influenced the relotuv&emphosus placed on various.
issues. In particular, District personnel suggested a primary emphasis on
program process and implementation sim;e this info.rmot.ion would be most useful
to them in program plonnidq:ond management and in responding to the many.
changes expérienced by the District during this time. (See the Prologue to-
tais report for a full discussion of the context in which thesé activities
sook place.) .. < o .
' Finally, the Team relied on - the direction of the ‘Court in |dent|fy|ng the
oufcomes, or progress toward the reduction of the horms of racial wolonon A

~ _ ' ‘

e
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to be exomlned These greas, identified in the Crowford case, were-A
1) academic ochlevement, 2) attitudes; 3) post-secondary opportunities; and
4) interaction among students of different racial/ethnic groups. The above
considerations led to the formulation of a set of evaluation issues to guide
the study during 1982-83. (See Table l1-i.) Section A pre.,ents the issues that
were addressed in the process component of the evoluohon and Section B
identifies the issues that were examined in the outcome component of the
study.

It should be noted that the evaluation issues related to process were

divided into three main categories: |) program mechanism and 2) desegregation/

_integration policies and practices, and 3) school programs. The issues

related to program mechanism examined shifts in District procedures for

presenting programmatic-offerings to- pore}w s.and-students.—-Further,_ the

uf

ultimate results of the mechanism, that is, the characteristics of .-

participating students and schools, were also delineated. The issuves related

to desegregohon/mteqrotlon went beyond the ossmnment of students to exomlne A

the poI|C|es ond procedures that contrubuted to posmve and meaningful
mteqroted interactions both inside and cutside the. clossroom Furthermore,
the importance of staff perceptlons and attitudes and ochons taken to address.
ongoing concerns were recogmzedond targeted for further inquiry. The issue <

related to school programs considers the administrative or the classroom

actions token to better accommodate the needs of program participants. The

issue-related to outcomes identified the four harms from the Crawford case “and
inquired into the degree-of progress- mode toward their reduction..

The evaluation |:~.sues provided the conceptual framework for the design of
the evaluation methodoloqy. More specifically, they gquided decusuons about
sampling, instrumentation, doto collection, and data analysis outlined in the’

subsequent sections of this chapter.
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Table {1-1 '

" Evaluation issues ‘e
: 1
A.. Process Evaluation o
; ) _ ‘
/V. Mechanism(s) .. . o . - - ¢

A . S . "
} . . - .
a. What changes hov% made in -

mechanisms for explaining program

options to marents and students durlnq o '
1982-837 ‘b@//}l

h. ‘What are t horocterlshcs of students 4

chosen to participate? he
. c. Do nrogram mechanisms result in studenis
. being enrolled in desegregated sck schools?
S ARG Al S
2. Ini agrotlon/l)esegr‘egchon ) B RS

a. How do policies and procedures inhibit or _
~ coniribute to integration? , ek
I. administration ‘ E
- 2. classroom
3. extracurricular
b. What types of services are dellvered as
part of the program?
c. What are the perceptuon}s,ond attitudes
. of school personnel toward the program?
T d. What additional arrapngements have been
*  undertaken during 1982-83 to address
particular areas of concernn?

B. Outcome Evaluation

| ;" What progress appears to have been made in ’ :
' reducing thé harms set forth in the Crawford

decision? ) o C
a. Aehievement s
.b. Attitudes : :

c. Post-secondary opportunmes
d. Social interaction:

<

©

-14-
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Sompling | e -,: '

The same sampling strateqgy - -used

' progroms -was maintained during 1982

in the 1981-82 study of the Magnet

-83 with a few minor adjustments. This -

opprooch o.lowed contlnuutv and comporobmty of data over time. The strategy

was a multi-level one that allowed the (ollectmn of limited demographic data

on the entire population of Mcgnet pr

ograms, as well as information on progrom

processes and ‘outcomes from a stratified rondom sample of Magnet progroms.

- Further, a sub-sample from the identified sample was selected for observation

-

of student mteroctlon. <

The census of cll 86 Magnet proqroms was coniinued as in ihe previous

year. As noted above, this effort was limited to demographic data on’

‘:__,schoollcenter chorocterlshcs maintained in District records. St

~ The stratified random somple ma

intained from the previous year was based

on three strotlflcotlon dimensions: type of program, rocuol/ethmc

composition, and grade level conhqur

a*ion. The sampling matrices used to

select the somple ore shown in Tables 11-2, {I-3, and li-4 for elementary,

junior high, and senior high school programs, respectlvely. It should be

noted that the program-{ype dimensio

n was based oh the specialized offering of

the program; that is, whethey the s’pecnoity was content- oriented (i.e., i

curriculum-based), process- orsented (i.e., instruction-based), or oriented

toward a specnol population (i.e., student- based).

The racial/ethnic composmon dir

nension mcluded two .cotegorles'

desegregoted or roC|oIIy impacted. Proqroms were consndered deséé;regoted if

the roclol/ethmc composition of their

students was 40 to 60% PHBAO. They

were conS|dered racially impacted if their student body was more than 60% ' .

OHBAO. As shown in -Tables 1I-2 to H-
44 Magnet programs.

4, this stroteqy resulted in ‘a sample of

~

Teachers ‘were also sampled ot selected. sites based on a rondom somplmg

procedure as in the p"‘rewous year. Two strotifucotlon dimensions were used:

grade level and academic subject mat
grodes 5, 6, 8, and 0. In addition,

o
ter. Grade Ievels identified were: .

at the secondory level English and

physncol education teochers were selected to provide representotlon ocross :

both ocodemtc and non- ocodemlc subject matters. . . >

As in 1981-82, ‘a sub-sample of the- Iorger sample was identified for

‘ob_scrvotions 'of student m'jeroctlons.

This sub-sample included 16 programs

-15- | o —
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randomly selected from the larger sample. This selection was limited to
. desegregated p\'ogroms in the sample so that opportunities for intergroup

. mteruchon wou}d exist.

| The prnmory modiflconon made in the 1982-83 somplmg strateqgy involved

f the mclusmn of grade 12 students in the two Mognet prograrns with studentseat
thls grode fevel. This addition was made sa that post-secondary plans and
opportunmes of progrom participants could be examined. This oddit_icn

‘yielded a fmol somple of 44 Magnet programs.

Table 11-2
Sompling Natrix for Elementm'y Magnet Schools
X
Total Number of - Total Number of
. [ ~egregated Number Rocially impacted Number
Program Type ~ognetls Sampled Magrets Sampled
Content Oriented s . ' ' ] ) ) Co.
Cen?e‘r for Enriched . -
Studies . 3 ] -— -
(N = 3)* g o :
Other O 3 3
~(N = 10)* ‘
' .Proéess Oriented o o :
Alternative - 3 2 I I
(N = 4)*
- Fundamental B 6% 4 SRR . 2
(N = 10)* .
Special Population o A
Gifted 9 5 3 |
. (N ="12) _
Highly Gifted .3 2 | |
(N = l‘) : El

Totals S :fj;" g ——~—3|~ Y ‘_ : 12 - g

.

__j_A total of ten. Extended_schools_are_included in these progrom types._

-]16-
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Table ii-J
Scrmlmg Matrix for Junior High Magret Schools

Total Number of = ' Total Number of .
Desecregated - Nuomber Rocially tmpocted =~ Number
Progrom Type Magnrets Sampled Magnets ~ Sampled
Process Oriented -
Fundamental ~ ) .
(N = 3) ' 2 | | |
Special Population
Gifted A
" (N = 8) - 5 2 . 3 |
Highly Gifted R
(N = 2) 2 , ‘ I - - -
Other
(N = 6) i o 3 3
 Totals - 12 5 R | 5
S . oG )
e Loy |

-17--




, . Table ll-4 , ,
Sampling Matrix for Senicr High Magnet Schools

Total Number of
Desegregcted
Magnets

Program Type

Number Racially Impacted Number
"Sampled Magnets . Sampléd
Colleqe Incentive

(N = 8) )

Total Number of

) 8 3
Math/Science o ‘4 ‘
(N = 6)

Performinqg Arts |

Visual Arts
~ )

Hurnanities/Other
(N =T7)

. ‘,.," 5
Totals '

16

\ - g -'
-
|




Instrumentohm N
Specnflcotlon‘; for study instrumentation were mod!fued from those used
during 1981-82 based on the refunements in the evaluation issues and the
relative importance of these issues for the 1982-83 study. Thesé updated
specifications are presented in Table 1I-5. ' |
These specifications required some modlflcohon of 'fhe instruments used

in 1981-82. These instruments included:

.. Abstracts: Application Data
Enrollment Data
. Site Administratdr Questionnaire
. Teacher Questionnaire
. College Advisor Questionnaire
< Student Post-Secondary Expectation Questionnaire’
. Socigl Interaction Observation Form
. Pubhshed measures for students:
- Comprehensive Tests of Basic Skills (CTBS)
- Survey. of Essential Skills (SES)
- District Competency Tests - \ o
- School Attitude Measure (SAM) v

" The abstracts provided mformo'non on the characteristics of students

drawn to the pro_qroms/ond the extent to which the selection mechanisms yuelded
) deseqreqated envirohments. Guestionnoires for site ddministrotors, teachers,
and college advisors provided data on policies and practices related to
desegregatianfintegration in qenerol and to specific areas of cencern, such - as
colleqe/coreer advisement. ”

The remommg' mstruments were used to assess student outcomes.
~Achievement outcomes were measured by tests currently in use as part of the
" District's reqular testing programs the Comprehensive Tests of Basic Skills, -
the Survey of Essential Skills, and Dustrlc‘f competency tests. ~ Student
attitudes toword school were ossesspd usmq the School Attitude. Measure (SAM) o
Post seconddry eligibiiity and expectations were assessed -using a
questionnaire developed by the Team for use with - Voluntary Integration
‘programs. Finally, the Student Interaction Observotlon Form was used as a

measure of quantity and quality of mfergroup mterochon

-19- .



Table 115

o

* hltmmontation' Specifications for Mngnet Prograrm

H butn Source

Eveluation lssues Addressed . Variables  Méasres
~ A, Process Evaluation
1, Mechanism(s)
a. What changes have been made Content »'d media Di'strict documents  District
in mechanisms for explaining  of program infor- . Interview ~administra-
program pptllons to parents mation. dissemination B tors
and students during 196283 - ‘ |
b. What are the characteristics Race/ethnlmty Abstract District
of students chosen to S%x " | documents
é pnartncnpate?\ Grade level - S
| ‘ ’ |
¢. Do program mechanisms Race/ethnicity Abstract . District -
result in students being Sex | documents

- 2. Integration/Deseqregation

enrolled in desegregated

schools?

a. . Administrative Questionnaire ~ Site administra-
procedures inhibit or policies/procedures | tors
contribute to integration? Classroom practices Teachers
. Extra-classroom '
practices -
b, What types of services are " Nature of services Questionnaire Site administra-
~ delivered as part of the Intensity ‘ tors
program? Ouration Teachers -
c. What are the perceptions At,lti'tudes toward Questionnaire Jite administra-

How do policies and

and attitudes of school

personnel toward the
program?

Grade level

program

tors

'Tea;hers




- —1e—

Table 15 (Continued)

lnstrumentation Specifications for Magnet Programe

Evaluation lssues Addressed |

Varlables

Moasures

Data Source

d. What addltxonal arzangements

have been undertaken during

©1982-83 to address particular
areas of concern.

B. - Outcome Evdluatlon

1. What progress appears to have

B

been made in reducing the harms
set-forth in the Crawford
decision? ' ‘

a. Achievement

b, Attitudes

¢, Post-secondary

opportunities -

4, Social behavior of
students toward other
ethnic groups

Areas of concern
Action undertaken

Basic skills-
(reading and math)

. Student attitudes

Academic preparation.
Post -secondary
“eligibility

. Post-secondary
-+ gxpectation

Student intergroup

relations

Questionnaire

SES, CTBS

CSAM

Competency tests
Questionnaire

" Questionnaire

Observat‘ion form

Sitz administra
tors

Teachers

‘ ‘Students

 Students |

Students

- Students

‘ Students .

Schools




Data Collection ) ,

Data collection was managed by the LAUSD Reseach and Evaluation Branch.
) stoff:' These activities were conducted from December through June, as
summarized b} the schedule bresented in Table li-6. Briefly, these tasks
included: T .

- . completion of abstracting forms;

- . stort -up tosks mvolvmq notification of 1he sample ond
v  preparation for data collection;

. dlstrlbutlon, collechon, and quality conirol of site
Administrator, Teocher, and Colleqe Advisor ques'nonnolres'

T complehon of obs‘ervotlons at each sub-sample school for each
specified setting on two separate days;

. distribution, training, collection, ond quality control of - .
School Attitude Measure testing and Student Post-Secondary
Expectation questionnaire;

. collection of school-level (by grade) summaries of CTBS and SES
scores and competency test resulits. '

Analysis L i >
The analysis of irifor'motion collect__ed during the evaluation of the Magnet

programs produced summary indicotorS of the degree to which the proqkor;rws were
implemented to meet their specified purpose. .Additioriolly, the onoly.sis
examined indicotfons of the extent to which ;proqress has been made in reducing
the court- |deht|f|ed harms. . |

- The noture of the analyses was Iorqely descruptlve wsth a heavy reliance.
on frequencies, cross-tobulotuons,dond meosures of central tendency and
dispersion. - Measures of assoclotron such as correlation were used to help
|dent|fy factors related to progrom success. Where opproprlote, comporlsons

employlnq techmques such o\ t-tests or .andlysis of variance were used to
contrast different proqrommotqueotures. ‘ S

Exomunotlon of program ou?c%mes, genero!ly, requires the identification
of oppropruote benchmarks oqomst which- the performonce of program. )
participants can be compored In the case of Voluntory Integrotuon progroms,
such as the Magnet programs, potential conclusnons “about proqrom outcomes are

_‘olreody tentative due to: the voluntory notyre of the progroms' the recent
: _ N

-22-
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, Table 11-6 - .
1982-83 Data Collection Schedule for
Magne? Programs

_Timéliﬁe

Task . ; Dec. Jon. Feb. March April May ' June

. Complete abstracts of o _ _ .
archival data : Dec.- Jan. May - June

Prepare introductory .
letters to region )
superintendents ‘ Feb.

_ Order SAM materials Dec.

Prepare mailing labels
and other ancillary data
collection materials . Dec.- Jan.
Schedule sites for . _ .
. observation Jan.- Feb. -
v ' . . , )

Train observers - e Feb.

s

Send introductory letters
to region superintendents
and principals of
sampled schools . Feb.

<3

Distribute and collect Site
Administrator, Teacher ’
and College Advisar : Mid-Feb. -  April
Questionnaires

B8

Condoct observations _ . March - May

Administer SAM and Post-
 ‘Secondary- Expectation : C
" Questionnaire : » : o ~ April

S

Quality control and
preparation of quesrion-
‘naires for key punching : ' . April = - May

Collect District
summariés of .
* achievement data _ ~May - June

-23- | | 37
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o _ .
estobllshment of ‘some programs; md recent .nnovotnons Ain some of ‘the more

established Drogfoms.. Thus, given the potentml misuses af prcgram and
comparison o.ujcomevdd:fc-?\_oniy' a* limited set of comparisons was canducted.

In. examining achievement and attitude autcomes, the performance of .
program participants was compore'J to that af proqrom cohorts studied in the
previous yeor, to District ovéroqes, ‘and tonational percentile ranks. These
comporn*ons provaded a measure of change over tlme as well as indications of
relot:ve overoll standing of program participants.

Results depuctmq intergroup interaction we. e compared to those obtained

. in previous years since the measure vsed was designed, specifically, for this

study and thg'Teorh wos_primorilx'.i:nterested in .examining trends over time.
In the reporting of the results, every effort was made to provide concise
and readily understandable statements of the findings. Charts, graphs, and

other figures needed to convey the analytic results, were used as appropriate.



Chapter {il
Findings

This chapter presents the results. of the evoluafg‘on of the Mognet School
programs conducted durunq_‘l 82 83. The presentotuon is organized around the
three sets of evaluation queiions develo_ped for the study. The first two
sets of questions focus on program implementation and ‘exo‘mine program
mechanisms for obtdining student pof’ficipotion and program policies,

procedures, and services influencing integration and dese,gfegotion. The third

e

set of questions focuses on progyram outcomes and examines the progress made
toward reducing the four harms of racial isolation identified in the Crawford

or

‘case: ochuevement, attitudes, post-secondary opportunmes, and mtergroup
mterochon A B

This study concludes o two-year examination 6f ‘the\Mognet programs
conducted by the Voluntary Integration Evaluation Plonnin\g Teom that began in

1981. During thus peraod formal data collection using. queehonnoures

interviews, observations, program documentation, and District recards was

conducted as descrubed previously. In oddmon, members of the Teom conducted
extenswe mtervuews and observations informally over the course of the study.

- The major results and the professional judgments of team members formulated
over the examination of the programs are s'}'nthes'_idzed in the Evaluation Summory'
included in the'Reseorch and Evaluation Publication 437, Los Angeles Unified
School District. The summary also mcludes recommendotuons for’ futu’e actions
and directions ‘of the programs. . o : ’ \“\

Progrom Mechonisms ' S - ‘
~ The first set of questions examined the mechanisms used to solicit and

mogintoin student participation in Magnet programs and ‘the extent to which

. these “mpchoriisms yielded desegregated enrollm'ents in Magnet programs. These
issues were explored through an exomunotuon of documents used by the District-.
to disseminate mformo'non about the programs to students and’ porents, inter-

- views with Dlsffruct administrators, and collection.of archival data
mdfrﬁoined by the Di§trict on student enrollment. The results for each
evaluation question are presented below.

'

-t
g
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What changes have been made in mechanisms for exploining progrom
opﬂom to parents and stodents during 1982-83?

The Team's interest in shifts in the District's methods for cisseminating
mformonorrtobout the programs emerged from the results of a sub study of
parent and student understondln s of the progroms conducted durlnq l98l -82.
Briefly, we found that wrntten materials dlstrlbuted by the District were the
primary source of progrommotlc information for both parents and students.’
Further, while the m(]JOrlfY of parents and students were very sotlsfled with
the .‘\Aoqnet proqroms,j over\holf of the parents interviewed were unaware of the \
various voluntary |ntegrot|on ontions ovouloble to them in the District. At
thot time, information obout these options was distributed in the form of a
"Choices" brochure that described Magnet programs and contained an
application and a separate form for Permlts With Transportation (PwT),
‘other primary Voluntary lntegrotlon program in the District. Each of these
documents was fairly cornplex with reodoblllty levels between the ninth and

tenth grade levels.- -

Exominotion of proqrom\\;d\ocdments and interviews Wwith progrdm
odmin.istrotors indicated "hqti\ some shifts in mechanisms for disseminating
informeation about the progroms occurred in l982-83 and that additional
modifications were in proqress for the 1983-84 recruitment: effort.

The prumory change was lthe comblnotlon of the "Choices" hbrochure ond the
PWT enrollment form |nto a smgle brochure. Thus hrochure/, prepored in Bboth
Enqllsh and Spanish, w,os olso colled "Choices" and ‘contained mformotlon about
programs as well as an oppllcotuon that c0uld be “used for either the Wagnet. or
the PWT progrom; However, the descrlpt;ons of the programs were qulte _
dispropprtionqte with one poge devoted to descrlblng the PWT proqrom and 15 -
pages to the Magnet progroms. A readcbility analysis of the Engllsh versjon

- of The brochure using the Dale-Chall and the Flesch reodcblllty formulos o
lnducoted that the docunient was written ai the eleventh to twelfth grade

. Ieve.lT. (Procedures were not ovmloble to conduct a porollel analysis for the
§poni§h- version; however, . |f‘ wos‘qunte S|m|lor to the English’ version. )

- .
. ° v L]
‘ .

lWe would like to thank Dr. Alon Crawford of the California Stote.
University, Los Angeles for conductung this nolysus. :
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The "Chmces" hrochure was distributed to all students in overcrowded
schools. All other schools in the District received 100 copies of the
brochure in od_dition to a one-page flyer that was to be distributed to all -
students. The flyer, written in English and Spanish; lisfed the types of
magnet school choices and indicated when the brochure wouId be available at
thelr school.,

In addition to the brochur s and flyers, lnformohon about magnet schools
was circulated in both Englush and Spanish through a half-hour television
show dired in the afternoon and early evening, odver‘nsements on television
and in local newspapers, and posters in the. community. Integration personnel
"in each region of the Dustruct olso made presentaiions informing school
. advisory commuttees obout the various Magnet programs.

The same mechohiSms were instituted to recruit students for the 1983-84
academic year with two exceptions. First, the distribution of the "Choices"
broehure was increased so-that all students in overcrowded schools and in
p}edominontly Hispanic, Biack, Asian, and Qther non - Anglo (PHBAOQO) schaocis
rece|ved acepy. All other schoois in the District received 200 copies for
d.sfrnbutlon at thelr discretion. Second, posters were not distributed to
'commumty centers to advertise the program. ' }

District odmnnlstrotors identified three problems ex'pe:rienced in
dis,,emlnotmq mformohon about the program and sollcmnq oppllcohons.
F;rst- they felt that the combined brochure ond application were confusunq to
parents and students. A large volume of pho’he calls was received asking
questlons about them ond anmfucont numbera of appllcotlons were not
completed properly. In pcrtlculor, it was noted that the procedures and

criteria for the hlqh och/egmg, gufted, ond hlghly gnfted proqmms needed to
be ciarified. ‘ :

A second area concerned- the availability of staff at the District and
region levels to i,hform parents and to answer questions about the programs.
Due to budget cutbacks, integration specialists at the région level were
'reassigned, ond program pre\r.sonriel at the District level was reduced from five
to two staff members, Administroi’ors indicated that this Ievel\of-stoffinq
was not sufficient to follow-Up school recrunment OC'fIVI'erS, and to answer

queries from porents. )
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Third, program administrators nogted ?he‘r‘elotively short timeline for
" distributing the brochures and processing the applications. For e>_<omp;le,
during 1982-83, one month was allotted for the submission of épplicotions and
one week was provided for District staff to procéss tl';e applications using the
District's computer facilities. It was suggested that earlier distribution of
the brochure along with longer submission and processiAnq period‘s would allow

for more effective and efficient recruitment.

Vhat are the characteristics of students chosen to participate? S

Data on'the characteristics of p;or;tici.pot-inq studen we;re drawn from
District records on stheni enrollment. Table lli-1 s,um\morizes the ‘
racial/ethnic backgrounds of all participants in the Magnet programs for the
past three years. Three trends are notewo}fhy. Fir>st-, \"\f\he ‘overall student
enrollment and the number of participants from each rocic;llethnic group has
increased over time. Second,' when the relative participation rates of the
various racial/ethnic groups areé compared, Black and White students represent
about one-third each of the magnet popqlotibﬁ, with His.ponic students
accounting for about one-fifth of the magnet enrollment. This pattern of
participation was also evident in previbus years; howrever, during 1982-83 the
percentage of Hiéponic participants grew by three percent while the percentage
of White participants dropped by three percent.compared to the previodé year.
Both of these shifts are slightly larger than the chifts in the overal!
representation of these groups in the entire District over these two.yeors.'
(’iHispdnic enrollment grew by 1.5% and White enrollment decreased by one
percent from'l98|—82 to 1982-83.) | .

- Third, wﬁeh the representation of studerits of various racial/ethnic
bpackgrounds in‘t’:\e Mognét programs s corﬁpored to their respective fepresen-
tation in the District-at-large, Hispanic stud"ents are under-represented in
the Magnet programs (9% in the District cofnpored to approximately 20% in the
Magnet programs). FQrther,' both Black and '‘White students are over-_represerited
{about 2!%_eoch in the District compobred to about one-third each in the Magnet
programs) . ) | ; , -

" The racial/ethnic characteristics of students within the sample of Magnet .
‘programs selected for_study were also examined in order to verify the C

. B 3 .J
representativeness of the sample.  Table Hl-Z shows the characteristics of -
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Table M-I

(Total Magnet Population)

Characteristics of Magnet Program Participants

1980-81 ' 1981-82

1982-83
Characteristic . % f % f %
American Indian 243 1.55 209 1.30 228 1.20
Asian/Pacific | | o ‘
Islander 1,353 8.60 1,659 10.00 2,052 10.70
Rlack o 15,488 34.80 5,907 35.80 6,709 35.10
Hispanic 2,530 16.00 T 2,785 - 16.90 3,781 19.80
White 6,172 39.10 5,960  35.10 6,332 -33.10
Total 15,786 100,0 16,520 100.00 19,102 100.00

* f denotes frequency




Table M2
Characteriatics of Magnat Sempls

—0E—

]
Elomentary ~ Junlor High Sqnldr High ' ‘Extnndod'

(N=18) (N:11) - (N4) (N=A) Total
 Chrscterlstic r% A T T . | A )
~ - American Indian )] | 16 l 5 | /5 9 |

Asian/bacific ' : ‘ . '
~ Islander Wwooon m b m L 116 5 e
Black L% @ N mo mo% %)
Higpanic w0 WU m N0 5 2 2,157 0
White 68 % moosm o B33 2 3,540 ]
Total T5VRD | I 3RS 1 N ) SR 159 10 10,5 0.




the sample for each grade level configuration. When the representotron of the
various rocuol/ethmc groups at eoch grode level confugurotuon in the sample
—are compared _to_that in the populotLon at-large (see Table I- .3), a similar

pottern of representation emerges. In the majority of cases, portlcupotlo_n

/ rotes in the sample fall ‘within three percent .of those in the general

populotuon This sumulorlty suggests that the sample selected for |nclus|on
in the study is representative.of the populotlon of the Mognet progroms, at

Ieost in terms of roc1o|/ethn|c composition of their student bodies.

Do progrom mechonim result in stodents being enrolled in desegrcgated
schools? .

This question was formulated to go beyond the characteristics of
portucnpotmg students ‘to examine the extent to which magnet centers and:
schools were able to provide desegregoted Ieornmg envuronments by drowmg
students from a diversity of backgrounds to their compuses. Table "llI-3
summarizes the number and percentage of Magnet procroms that met the

' District-established criteria of PHBAO (more than 60% Hispanic, Black, Asio_n,
and Other noannq.Io), "desegregated" (40-60% PHBAO), and predominantly White
(more than 60% ‘Nhite).:_Sev'eroI points shoutd' .'be_ noted. First, only one

* program fell in the "predominantly White" c‘otegory. Second, slightly' more

" than half of the eIement'o'ry programs met the desegregation criterion- however,
-only about one- thlrd of the programs at the secondary and other, conflqurotlons
were desegregoted The greater proportlon of PHBAO mognets at the. secondory
level appears to be at least partly due.to their location. In response to a
Court directive allowing the estoblishrr\ent .of Magnet proqrorns in P'HBAO
schools, the D|str|ct expanded the program over. the past three .years to _
include a number of magnet centers on the campuses of PHBAO .junior ond sen|or
h|gh schools. (Approximately two thirds of the magnets at these levels ore
centers located on PHBAO campuses. ) Thus, while some Magnet programs succeeded
in creotmg desegregated enwronments, many were PHBAO programs. The.
foIIowung sets of questlons go beyond the eenrollment of students in Magnet

‘@ programs to ¢ xomune the policies, procedures, and services deslgned to .

encourage integrated educot.lonol experiences for: mognet.students. _
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- Teblell
Centers and Schools in Magnet Program.

WHBA0 . Dessgreqated White -

61% + PHBAO 40 + 60% White 61 + White Total
[ N T A T
Jemeay 0B ks w51 )
Tt (R Y AR A % N A il
enigtHgy . U B9 6 ®1 a0 5
Other o6 w1 3 By 0,0 :
- Total B | | - |
Magnets p . )] | l, R

#Predominantly Hispanic, Black, Asian, and Other'non-Anglo.




"Integration/Desegregation _
\ " The fo|!owing questions focus on the policies and procedures adopted in:
.'_A_'\Aognet programs that encouroge or Inhlbl'f integrated |nteract|ons ‘among
students and the types of services thot are delivered as part of the Magnet
programs. Information in-these areas was collected primarily through
questionnaires for site administrators and teachers. ‘It should be noted thot
the focus here was on- po||C|es, procedures, and services |nf|uencmg
interaction ornong students rather than those related to the specnollzed
educational offerings of the Mognet programs., The nature of the specialized
educational offerlngs anc the fidelity of programs as Impiememed to those

unmoHy planned were examined in sub-studies conducted in the previous two .

years.

How dc policies and procedures inhibit or contribute to integration?

" In order to address this question, administrators were asked about the
extent to wh|ch policies at their magnet schoo! influenced interaction omong
students and about actions that had been specifically undertaken.at their site
to encourage En_'feroction among students of different racial/ethnic groups. As
shown in Table Il1-4, odmin'istrofors of e|e‘mentd-ryl-_progroms tended to report a
etrong influence of policies on “interoctior\ among students, . HoWever,'k |
administrators o-.f' sec"ondory and extended programs .tended to report that
student interaction was |ess |nf|uenced by specific pohcnes but more
|nf|uenced by school personne| and the students themselves. The re|ot|ve|y
larger stondord deviations for the secondary and extended |eve|s compored to

| the e|ementory level indicate that thére was more vorloblilty on this

| dimension across secondary and extended- .programs thon across e|em°ntor‘~'
programs. A similar pattern of influence was observed in the previous year; |
however, responses this year suggest shghtly more influence of policies on

"~ siadent interaction across all levels compored to the prewous year.

. Table -5 summarizes administrators' reports of actions specifically
undertaken to -encourage integrated inferaction among students. Assignment
of students to games and oc_tivities was most common at the elementary level;
h6§vever, almost half of the high school administrators also reported using
s?t_jdent assignments to encourage intergroup interaction. Active recruitment

for organized activities was most common in secondary and extended programs,

o g9
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- Table lil-4

~ Magnet Programs: Site Policy Influence
on Integrated Student hternctim*\
Elomentary - Jonior High ’n Senik&Hiqh " Extended
N+ 3) =19 IN=B) N = 18

| (K-5) (19) (10-12) (K-12)

- Setting CMen D Mem D Mean XK | ‘Meon 0
TG U U 0%\ 5 0
T PR T I TR N U AR M 0%
~ Lunchlautsice S . R I L 0.9
- eating area | S | |

L Lncpogend L2 0 260 0B 20 08 “. w09

I : co .

site policy to influence student inferociion\here |

¥0n o three point scale measuring the structure provided by
school personnel, and 3 = no influence by site

| = fotally governed by school-wide policy, ] = discretion of
nolicy (1.¢., totally qoverned by students), |
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; Table !11-
Mognet Programs: Administrator Reports of Actions
Taken to Encourage Intergroup Interaction -

Elementary Junior High - Senlor High “Extended
Ko /.\ (03 () (i)

Frequency % Frejuency % Frequency % - Frequency %

. Type of Action

- Assignment 1o B K L o
qames/activities 19 B8N b I 5 .4 RS

. Active_recruirme'nt' . | :
for orqunized o , S .
ocfivifies 7 WL 5 7Y 15 83N 143
Chenice g P R 0 @k b omn 8 Sl
& . T / | : '
" odification of 2 - | ' | o
- school policies N [ I R N A "& AN ? 14,29
Rés’rrucfufinq
features of , B | | | | -'
ohysical setting R T Do d 0,0
;e SRR N CRN 11 ST SO | N NS | i I

T e -

. ] = '//
Bt Y S
T

et g s
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/ l.-ulthouqh:ob_oéut‘Atwo-fifths'of the elementary administrators also reported use
\o£ thils procti\ée: inservice training was also Q coyﬁm/or:b& reported technique,
olthough coﬁmée‘jnhot less in the high school programs. These activities were

s, also the most frequently re,;orted pctlons taken— durnnq 1 98+=82—as-well. The

.;mojor dlfference between’ theftwo years occurred in the reldtively lower
incidence of nnserv?ce tro|n|ng at the high school Ievel durlng I982 83 (50%

. of the progroms in 1981-82 vs. 22% in 1982-83.) o

: In surmary, actions were rommonly taken in the Mognet programs sompled to
\encouroge interaction gmong students of different racial/ethnic bocquounds.

Site policies were reported to portlculorly influence interaction among

students in elementory programs.

What types of services are delivered as part of the program?

BBth odmun'strotors and teachers were osked about- services. delivered to

stu ents, 'school staff, and parents as part of the Mognet programs.

. " Administrators' reports. of servu(\es provided for students by the school are _
summa ized in Table lil-6. Most of the services |dent|f|ed were reported by
the majority of . odm|n|strotors, particularly at the secondory and extended
levels. \A similar’ pottern of responses was obtained during !981-82;

4hiov~iever \hese services tended to be sllqhtly more frequent during 1982-83.

"Teachers' reports of ciassroom practices for students are summarized in

Tabie: IHi- 7\ Again, the majority of teachers reported the use of most ST

»clossroom practices identified on the questuonnoure. The leost frequent
_ practices-were the buddy system and parent meetungs at the hlgh school Ievel.
All other proFtlces ‘were generolly reported by over half of the teochers ond

|n ~mony coses by over three-quarters of the teachers. A “similar pattern of
. services was reported by teachers in 1981-82. _
o Teochers reports of activities for school staff are summarized in
'_Toble il-8g. Stoff/meetungs were common at all levels.: Inservuce troun;' 14 |
and somple letters for parents were the next most frequently reported
activities, |, Whule these three activities were also the most commonly reported
by teochers in L98I-82 inservice troun:ng was reported much less frequently
in 1982-83 as compared to the previous year. (In 1982-83, the percentage of
teachers across levels reporting inservice training ranged from 33-47%. In-
1981-82, the )ange was 57-90%.) | -
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o Table Hil-6
Magnet Programs: Administrator Repqrts of School Practices

L

Elementary Junior High Senior High Fxtended

. L (K8 (79) (10-12) (K-12)
Type of Service Frequency %  Frequency %  Frequency % %éduency %
~ Drientation programs 21 93.[0 19 100,00 15 100,00 13 9.8 |
Yty system TR K B R Y 11647 5.
Tutorial services TR RV R N CINT'R R T R X8
Coricolmenichment . % %46 B %N B 0® 6 00
T Saevidlized Instructional - S ~
aporoaches % 89.66 13 94,74 6 8.89 0 7143
| _ ,
| | _
Y Auvxiliary transportation 15 SL7 18 %74 16 89.89 A0 7L
Gitcecomselng B 40T 10O 18 M 00
\ | ) \\ ‘ .
Hleeds assessment % %2 16 842 14 11.78 13 9.8 —
Additional 'supe'rvisory ) o ' \
persomne| 12 41,38 12 43,16 § 444 | 8 5\7.[’4
Special ocfiviﬁes‘to . - ' | ‘ ‘ o
encouraqe interaction 27 93"0. 18 9%.74 18 100,00 14 100,00
Special activities to -
encourage intergroup , : .
: understanding ' B BT 6 842 16 88.89 14 "100.00
Inclusion in fdrmd‘ll ' | :
evaluation 18 - D62.0'7‘ 16 8.2 o 88.89 13 92.3%
: x\ Survey for suggestions 15 18,28 7 89.47 5 8.3 8T
\ : D e P i

Ve 88 5% ke m

“ERIC 53

o



| Table ill-7 o _
 Magnet: Programs: Teacher Reports of Classroom Practices

Elementary " Junior High Senior High Extended

(K-6) (7-9) (10-12) (K-12)
Type of Practice Frequency % Frequency % ~ Frequency % | Frequericy %
Yacilly/ethnically o
mixed seating . -
~ arrangement g nn o Wooen o o 8l 9 8.5
i"(oci'qil‘y/e;ﬁhnicollv
ixed qrouping | -
arraanement Cgh 38,00 Yoo N R 29 0.5
Coooerative work ' | ' :
rouds [ W I 9 AT 3 44
Interqeaun inter- | o
. action activities T T Woon9 N 5N b 8.1
(LCurriculu'n enrichment 3.0 0N 652 A 9552 & .78
o)) . ‘ .
" Soecialized instruc- ‘ ) a :
" tional approach A AT W NI W BLIA 9 0.5
Juddy system 53 10,67 N 4565 1 3158 i 58,93
Communication with - , | ‘
rarents 75 100.0m 1B N8 N RIS k¥ 9147
Seefinns with parents TR BT A noowa RN BE
-lassroom orientation ' - ~ -
DroNram AT 7)) B P AT S RS 59,44
el s 0 93 B %8 m Ba 5 8
Interqroup under- , \ - : |
57 standing activities . AL 8L U .70 17 4 % TR
' : A\ S o
“leeds assessment S X \\ 3560 O W T B L N1
PR ?\4 .0 Y B S




Table 1ll-8 -
Magnet Programs: Teacher Reports
of Activities for School Staff

Elementory Junior High. Senior High Extended -
(K 6) (7-9) (10-12) (K-12)
,,,,, Type of Activity Frequescy % Frequency % Fr.eqdency "%  Frequency %
hsenvice trie BoowA 5 PA o WA B B
~Visits to other 5uccessf | S | o # e —
- magnets 9 12,00 5 19,87 1 790 1 9.4
Lanquage Acquisition ‘. ' - |
L Progrom T B ‘\ NS 5138
) ' - ' x o ; “y
' Samnle parent letters - fi | :

with translations i %.47 Nnooomn LU I 1,54
Stff megtings TR R T % TR T T R T
Yher S | T N A AL XA R K

"59
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wll Toxt Provided by ERI

g



Administrators reported on services provided for parents (Sur'nmorized
in Table 11-9). - School meetings and special-communications were reported by
close to 90% or more of the administrators at each level. Surveys for
sru.;ggr-sti'ons' were aiso common, and accessible scheduling of special activities
was noted by the majority of odmAi'nis'tr"b?ors_, particularly at the secondary and
extended levels. Similar activities for parents were reported in 1981-82,
with one noteworthy exception. During-1982- 83, all- I9 junior high magnets
sampled instituted a Neighborhood Homes program.

. .In sunmary, a variety of activities were reported for students, school
staff, and parents by both teachers and administrators. 'l'hese activities were
sitnilar to fhose reported in the prevnous _year with two.excep. _ONnS.

Inservice training was reported less frequently in 1982-83 than in |98I 82

A service for parents involving identifying neighborhood homes for students to
he called upon in the case of _illness or othér emergencies was set up in all
junior hidH school mognets sampled during 1982-83.

What are the percephons and oﬂnudes of school personnel toword the'
program? ' _

Foth odministrotors and teachers were asked for their De_rceptibns of the
effect of their “agnet program on students and their parents in a variety of
acade nic, social, and extracurricular areas. (Sée Table 1i-10.)  The average
.ratings for both administrators and teachers are generally quite high indicat-
ing that they'.both view the services provided by the Magnet Drogr'om as :
- moderately to very effective in a variety of areas. ,The primokry exception
occurred in the area of participation in after-school activities in both
elementary and extended proq.romé. Services were viewed as much less effective o
m this area, a finding that emerged during the previous two years as well.

Teachers and administrators also tended to have similar posmve views in
the previous two yeors. However-, in the post teachers in |un|or high, senior
,hlqh. and extended programs indicated less success in securmg parental
porticnpohqln in their Magnet program. During I982-83, their responses were

_markedly more puuiive in this area suggesting improvements in reaching.

parents and encouvraqing their participation.

—40-



v

L ,,

\ .

: 7\ Table 11I-9
Magnet Pro

grams: Activities for Parents '
y .
.
\
\ | -
~ Elementary Junior High Senior High Extended.
~_(K-6) - (7-9) (10-12) (K-12)
ctivity - Frequency . % Frequéncy % Frequency % Frequency % -
weetings Kl 93,11 17 39,47 15 138.59 I 19,00
communications 3 15,55 13 | %.7h 18 190.00 I 1079
! : .
itv liaison (5 50,72 H \\ 57.99 6 ;. {2 35.71
. ) s \ . T T I
ile scheruling i _ _ :
ecinl activities 1 34,48 . 57.90 ) 33.133 12 A5.71
\ ’ i T
ar suqggastions 24 82.74 13 4R.472 19 55.5% I4 199.00
ernoon ohone ' ‘\ ’ : _ .
ce ' 10 UL 3 \ 4211 1 33.79 19 7145
s in sending area 4 . 13.79 4 I 4 1.3 5 35.7!
rhoosl Homes o | : o
ram | 3.45 19 * |Q~’).f10 _ . 5.55% 3 21.43
i 39919 100.00 5 22,72 7.14
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o Table 111-10
* Magnet Programs; Perceptions of Student und_'Porent Success

7 . . Administrators Teachers

Area of kmpact Mean®* - SD _ Mean sD

Elementary School

Overall schoo!l adjustment 4.79 0.41 4.57 0.64

Acod{emic achievement (mgrks) 4,52 —— -0.63 . 417 0.69
A‘.;\cod%mic progress ' . 4.66 0.48 4,35 0.67
_Peer":'occepmnce / 4,72 . 0.45 : 4.39 -~ 0.74

interoctian with ather '
students : - - 4.09 0.85

Participation in extra- | ,
curricular activities 4.21 0.73 -- --

Participation in after-

schoo!l activities -- - ' 2.57 (.18
Parental communication 4.83 0.48 4,51 0.74
Parental participation 4,59 0.63 4.29 0.71

Junior High |

Overall school adjustment 4.7 ' 0.45 526 1.04
Academic performance (marks) 4,37 _ 0.60 -~ . 4.05 0.7t
Acodemic‘pro‘gress 4,47 - 0.6 4.05 . 0.7
Peer acceptance ) ) 4.74 0.45 .Q.M : -0.80

Interaction with ather ’
students o -- S - 4,16 0.95

Participation in extra-
. curricular activities : 4.47 -7 0.90 - -

" Participation in after-

school activities ‘ -- . -- 3.90 . I.06.
Parental communication 4,58 0.61 . 4.27 . 0.75
Parental participatian . 4,21 o . 0.85 4,07 - 0.76
Use of callege/course _
advisement services - 4.20 0.84 s -- -

*On a five point scale where | = little or no effect, 3 :'some__effecf,' and 5 = very
gffecfive. : -
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: ' Table II| 10 (continuod) '
Mognet Progroms: Perceptlons of Porent and Studem Sucess

Administrators Teachers
Area of mpact’ . Mean* ~ SD ) » . Mean : SD
Senior High
Overall school adjustment 4,78 0.43 4.1 ' 1.02
4 \
Academic performance (marks) 4.33 0.77 - 3.86 0.87
Acode'miic improvément 4.06 0.87 3.95 0.97
Peer acceptance o 4.78 0.43 4.19 1.31
Interaction with-other \ : .
students -- -- 4.17 1.06
Participation in extra-
curricular activities 4.39 0.6l - -
Participation in after- S :
school activities Co-- - 3.8l T 1.06
Parental communication 4.78 0.55 3.82 - 1.06 \
Porentcﬂ porticipaf‘ion 3.82 129 3.35. 0.98 \
Use of college/course B A \
advisement services . 4.6} 0.6l -- -- \
Pre-registration of
courses 1 4.72 0.52 -- -
Extended School _ .
Overall school adjustment : 4.43 - 0.65 4.50 0.74
Academic pérformonce . 4.3 ' 0.50 3.89 ©0.62
! -
Peer acceptance 4.43 . 0.5I 4.09 - 0.66
" Participation in socuol . . :
activities : 4.64 0.50 4.34 0.80
Interaction with other . .
students L ) - . 4.25 0.8i
Participation in extra- o .. .
curricular activities 3.83° - I.H - -
Participation in after- o a v
school activitias A - -- 2.21 1.50
*On q five point sco|e where I: = Iifﬂe or no effect, 3 = some effect, and 5 = very
effective.- : ' ’ : :
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Table Wi-10 (conTinuea)
Mngnet Progroms. Perception of Parent and Student Succeu

/
4

Administrators , Teachers

Area of knpact E Mean® 'SD Mean SD-

Extended School
Parental communication 4.43 .56 . 400 - 0.8
Parental participation: 4.0 .18 375 .00
Use of c-olleg”e/course :

\ advisement services 3.70 1.16 - .
Pre-registration of ' ' . !
courses 4.62 0.65 -- ~ --

*On a five point scale where I = Iittlelor no effect, 3 = some effect, ‘and '5: véry
effective. - : '
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Thus, administrators ond"teochers continued fibeiwpvsﬁme,‘views‘ of the
Magnet programs during 1982- 83 While encouro‘"‘?\‘q participation of students
in elementary and extended mognet> contlnued to be perceived as a problem
area, porentol-pqrtlcu)otlon was viewed as more effectively secured during

1982-83 ds compored to previous years,

“What arrangements hove been undertaken- during I982-83 to oddress
particular areas of concern?

Three areas of concern were targeted for inquiry during 1982-83 based on
the findings of previous studies and discussions with District and program
personnel. They were: after-school participation, counseling services for N
secondary students, and suggested modifications to the program. '

As noted earlier, student participation in after- school oct|V|t|es has
consistently emerged as an orea of least success in e. ementory and extended
. magnets. In order to- mvestuqote th|s issue further, delnlstrotors were*
asked about actions thot had been undertaken in their programs specifically to
encourage participation in after-school activities.  Interestingly, almost 90%
of the administrators in secondary magnets and 80% of those in the extended
magnets reported additional transportation arrangements for after-school
oc_,tivities. ’ These rates-are about twice as high as the previous year (about
40%). In controst, only 24% of the administrators in s%{;npled elementary
magnets reported additional transportation orrongemeqts (0 reduction of almost
half of the 40% reporting such o?rongements in 1981-82).

Sunce post- secondory opportunities are one of the four Court-identified
horms of racial isolation, the nature and use ‘of colleqe counset‘mq services
for moqnet students and their parents were torgeted for inquiry. able =T
summarizes counseling services reported for stud nts ond parents,
respectlvely, by college advisors in sompled semor hlgh,Moqnet proqroms. All
students were reported to receive individual counselmg ‘and to meet with a .
counselor on colleqe entrance requirements. In addition, over two-thirds or
‘more of the students in secondory Mognets were reported to portucnpote on the
average in a variety of other activities. However, the relatively large
standard deviations suggest that there is considerablie variability in

participation across programs.
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" Table -1
" College Counseling Services
for Magnet Students and Parents .

=y
L Mean %
\" Services _ o ) Particyipotingv . 'SD
Students | S ;° “ _
, IndiQiduol cdunseling . Ahﬁ 100.00 0.00
Meetings with colleée r‘epresé{\:’}o’t;veg -95.00 ' 6.32-
Meetings with counselor on college | IOO;OO 0...00
entrance requirements : '
} Meetings of classes on'collecje entrance , . D '
‘exams , 87.14 22.15
Me%fings”on career cHoig:es ! | 85.85‘ 23.75
C.ore'er day with guest speakers 70.00 . 42.43
Meetings on financial- aid | . 89.17. i7.66
,'-»Field trips on college campuses B .63.75 1:.93
‘NorkshopS on 'leorninq/stu'dy‘skiltls _ 75.00 35.36
 Parents
Individual counseling’  ~ - 63.88 « - 32.06
{i .V\eefing;s With c_ollgge. rg‘presentqtives ' ' | 34.50 - 32.10
N Meetings ;Ni'fh (n:oun.selor on college : i
- - entrance requirements ' - 48.57 :35.80
Meetings or classes on coilege entrance ," -
exams : - 4617 38.19
‘ Meef'ings on career chpiées ' 45.50 ' 49.57
Career da;', with. guest speokers i 38‘;50 ' 51.62 -
Meetings on financial aid - TR T
Fiel;s trips on college cdrr'\leses' ) 5500/_, .7.07.
Workshops on Ieorhin,glstudy skil/l§/ “ . S 625]67“” 53.0%




Parents of magnet students tend to participate ot-lowe,r’ rates than their
children, however, about two-thirds of the parents, on the averaqe, were

reported to receive individual counseling, meetings on financial aid, and

workshops on Ieo}hing and study skills. Again, the relatively large standard

deviations indicate that parent participation varied considerably across
programs. , v .
Finally, administrators -and tedchers were asked fer suggestions about
modificotions ‘needed to_improver~their,.Mognet.-.phoqmm.»‘Admin.is.tm,to.ts,_,Ain,,-_‘,,_,_:,, .
particular,’ tended to note the need for oddifionol resources and équipment.

The need for better screening of students was also frequently noted as ‘an

areq requiring action.

What progress appears to have been made in reducing the harms set forth
in the Crawford decision?

The fmol set of evaluation issues concerned the outcomes of the Magnet
programs. In portlculor, progress made in reducmq the four harms of racial
isolation identified in the Crawford decnsnon_-—ochlevement, attitudes, post-
secondary opportunities, and social behavior of groups--was examined. Data on
achievement, ottitudés, and social behavior were also available for tarqet
grade levels at sampied schools for th‘t\e‘\-.'pr,evious year, allowing an examination
of ;frends over time. !n addition, Distfict averages and national percentiles
were available for achievement and attitude data to serve as benchmarks fof""~;,.\_
comparison. Data on post-secondary opportunities were collected for the first A
time during 1982-83 due tc.>. the recent establishment of Magnet progrdms at the

senior high school level and the small number of 12th grade students eqrolled.

Achievement.. The dchieveme‘r;f. of magnet students in sampled programs was
- examined using data collected as part of the District's regular testing
program: The Survey of Essential Skills (SES) for grades 5 and 6 and the
Comprehensive Tests of Basic Skills (CTBS) for grade 8. The former is a
criterion-referen(.éd measure of ochiéverr;.ent with District established criteria
for mastery. The latter is a norm-referenced measure normed on a national

- -sample of students.




[able IH-12 summarizes the performance of magnet students in sampled
programs for Spring, 1983 testing. Looking at the SES results first, it can

be seen that students, on the overoqe, answered 80% or more of the items

correctly lon the reading, 'noth and composition tests at both grade levels. A

similar pattern of performonce was ohserved the previous year. : These levels -
of performance are consistently above the average performance levels of
students in the District at large on all three tests at both grade levels (see
Table IH-13). Further, when the overogr* performonce of students in different
types of Mognet programs was examined., it can be seen that ‘students in the
highly qifted, giftedy fundamental, and the moth/smence pmqroms tended to
show higher levels of ochievemen'f/f», .on the average, than ffhose in alternative,
CES, or other content programs. However, the average performance of all

students in all program types exceeded the District- established mastery

. criterion of 52%. (See Table lII-Il; )

At the eighth grade, magnet students in sampled programs performed at the
65th national percenhle in reading and the 59th national percentile in math
on the CTBS. These levels of performonce were slightly improved from last -
year (nine percentile points ln reading and two percentile points in math) .
further, these average performonce levels are above the District-wide
averages. When the perform nce of moqnet students was exomlned separately by

type of programs as shown ir Table HI-15 , average, performonce in all types

_of programs ‘~vas above the Dlstrlct average in reading and math with two

"type on the math test \

exceptions: the moth/scnence type on the reodlnq test and the alternotlve
\

In summary, the average achievement of magnet students in grades 5,6, and
8 in sampled Magnet programs was consistently above that of students in the ‘
District-at-large. Fur_thermc;r\- when the average performance of students in
different types of programs was exurmned these averages surpassed the
District- established mostery crl{erlo on the SES for all program types at both
qgrades 5 and 6. At grade 8, the\ average perforrnonce of students in different
types of programs exceeded District averages with two exceptions. Thus, the
consustenily higher performance o.\ students in Magnet programs is not
accounted for solely by students in hlthy gifted and gifted programs but can_
be seen in '_c'>t'her types of p'rogroms\os well. | -
. ‘& , \ .

\

\

\



Table II-12

o . Mognet Schos
-'\\\ | ' |, Survey of Essential Skills (SES)
\\ - Results: Grades Sand 6 . |
Reading - Mathematics Composiflim |
Mean Mean / Mean Mean Mean  Men
Raw Percent Raw " Pereent” T ‘Raw™ ~ Percent
Score  SD  Correct | Sore SO Correct Score -~ D Correct
Grade S WA L3 B W T 80,18 B 3N B
(N=23) | S .
Grade 6 43.89 ﬁ29 91,44 B 673 8.0 0.% - 3.2 ,8&.89'
| (N=22) . o ‘
i
\o]
|
I, Comprehenive Tests of _Busfc Skills (CTBS)
Results: Grade § |
Reqding ' Mathematics
" Mean . . Mean
Raw Raw - ‘
Score D N ~ kore D N
Grade 8 . | :
(N=16) 50,98 .15 65 .. . 73.]9’ 16,19 59
| | MO
i ‘ ‘ e
‘otionol Percler_jtilej .




Table 11I-13
Comparison of Magnet and
District Achievement Levels
SES (Mean Percent Correct)

Reodiﬁg - Mathematics | Compogition

Grade 5
Magnet Sample 87 &0 88
|)istrict-ﬁNide. » 78 oo _ 72 18
Y Grade 6
Magnet Sample 9 - .. 80 : 85
District-Wide 8 B 76
CTBS (Percentiles)
Reading ' Mathematics
Grade 8
Magnet Sample - :’65 _ 59
District-Wide = - w2, | 50
\
X
N
73

—50- -




Table Wi-14
. Magnet School: Achievement on the Survey L e —
' of Essential Skills by Pregram Type .

Reading . Mathematics . Composition
. Raw Score.. __ Raw Score ~_ Raw Score

District-Established
Mastery Criteria

Grade 5 ; 23 . 29 - _ 23
Grade 4 : 25 ' 25 : 19
Magnet Programs - Mean = SD Mean b Mean SD
. Highly Gifted
Grade 5 (=) 12,35 —. 52.85 - n2.77 -
Grade 4 (11=1) Con7.o - R - 35.75 -
Gifted e .
Crade 5 (11=3) TIEY. .33 50. 17 [.00 4.3 0.
Grade 6 (1=8) W2 1 13,70 .70 32.72 o0y
Fundamental
Crade 5 (1d=0) 38,7 .20 h6.56 . 2,94 39.09°  0.a3
Srade 4 (=) NTNE |06 38,99 247 30.30 .39
Alternative 7
Grade 5 (14=5) o322 457 37.48 0 6.95 3397 A5
Grade 4 (1=5) 39.39 5.87 10,22 6.58 26.87 2.4
CES |
Grade 5 (1=1) - 28.00 0 -- 29.00 . -—  ..38.00 oo
Crade 6 (n=1) £5.79 _- 35.06 - 31.27 _-
Other Content
Arade § (14=2) 34,70 5.65 52.98 . 10.79 - b 0 370
Grade 4 (11=2) 40.84 6.02 3.8 8 "84 8.0 %
Math/Science _
Grade 5 (ii=1) 38.95 - 45,04 - C 3y I
Grade 6 (01=1) ‘ W5 - o T 40.01 - 31.%4 -
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Table I
Magnet School:
Comprehensive Tests o

I-15

Achieévement on the -

f Basic Skills (CTBS)

Magnet Program: Reading __ Mathmatics
Type (Grade 8) Mean SD NP Mean - SD NP
Cifted (4=5) 52.57  9.44 5 78.50  15.09 65 -
Highly Gifted 79. 11 0.00 © 9 93,9 0.0 94
I nr;-'l(lmentm . ’ 4
(4-72) A7.40 9.05 _ A5 . - 82.50 1061 72
Other L-‘.ontnnt_ _ :
(r.y) ' 54,17 13.33 I 45.00 6.8 57 ..
ath/Science 44.9 -- 35 38.0 -- 83
(i) .
S 8.3 *  -- 57 78.5 - 55
(r1-1) ,
.
Alternative 54.567 10,12 e 52.73 11.45 il
75
- —— o -52—




4
Attitudes. The attitudes ffov;o(d school af students in ‘Magnet pragrams
were assessed using the Schaal Attitude Measure (SAM) published by Scatt-

Faresman. This meosure, “alsa used ‘during the previaus year, cantains five

sub-scales:. |) mativatian far schooling, 2) academic self-cancept, perfor-
manced-based, 3) occ'ldemicﬂself-concept, referenced-based, 4) sense af cantral
.aver performance, and 5) instructianal mdstery-.A ,

Table IH-I6 summarizes the perfarmance ofvmognét students somplled during
1982-83 on the SAM. Students, in elementary, juniar high, and seniar high

magnets tended ta scare cansistently abave the 50th percgn'ti_le an all five .
sub-scales. . However',":ﬁstudents in programs with extended grade level
cdnfigurq';ions (K-12) tended ta scare cansistently belaw their caunterparts in
the same grade levels on all five sub-scales.  This pattern was abserved
during the previaus year as well. Pragrams with extended grade Conf’iqurofio'ns.
are alternative schools. It is unclear whether the ééns‘i%téntly lawer.
attitudes af students in alternative pragrams is a reactian ta this particular
type of pragram ar a functian aof the type aof students wha are drawn ta
clternative school pragrams.

Table Hi-17 presénts the changes in the perfarmance af magnet students
sampled at target grades fram 1981-82 ta 1982-83. The entries in the table
indicate the differgn'ces in mean sub-scale scares aver the two-year periad.

As can be seen fram the table., average stt]dent perfarmance generally shifted
less than ane ar twa sco;'e points fram 1981-82 ta 1982-83. Since such
fluctuatians: are expected due ta m"eosurement error,I ane. can canclude that the
attitudes af sampled magnet students were relatively stable aver this twa-year .

i
time ‘periad.

Post-Secmdﬁry Opportunities. The past-secandary appartunities af
mognet students was a new area of inquiry in-1982-83. This harm had nat been
exommed befare due ta the recent establishment af hugh school Mognet pragrams
'on“.’ the extremely small number aof I2th grade students{enrolled. ‘Nhile mast
~ seniar high schaal magnets still had few [2th grode'_students enralied
' during.' 1982-83, twa prdqroms in the District cantdined sufficient numbers aof

seniars ta make the examinatian af past-secandary opporturi'i'fiié_g_feosible.

IThe standard errars af meosurement far the SAM sub-scales tend ta
cluster araund 3.5 scare paints.
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Mﬁgnei Schools: School Attitude Measure (SAM) Per

Table I1-16

farmance

Academic Self-

Academic Self-

Motivation _ Concept--Performance Concept--Reference Sense of Control . Instructionad ..
e ____lor 5choaling——-——""""Based Based Over Performance Mastery - '
. Grade Level Mean SO NP*  Mean SD NP Mean SD° NP Mean SD NP Mean SO NP
Elementary o
(N=19) ;
Crads § 18.57  1.95 63 M9 2.07 sl W2 4235 62 w1 N 4100 219 47 '
Grade 6 .3 2 8T 02.26 188 5 YR TR RS BT B AR B TS B OV /S 5
Junior High
o Nzt .
B . "
Y Grade 9 531,00 2.43 Sk Wh& 2.1 56 W.13 2. 59 50.64 2,38 . 54 41,73 27555 ‘
Senior High . -
(N=9) ,
firade 10 Ri 1l 2,52 Al 57.00 17310 5.3, 1.9 7 46.22  l.gn. 67 59.%  1.51 6%
Extended Schedule
(N=5)
Grode §5 55,00 1.5 4 .39.80 2,17 46 39.40 152 48 53.00 071 0 50 340 161 Sy
frade 4 wegn 2.7 W2 ™A LN 8 Ao 2,12 40 w200 232 YA W 231 W
Grade 8 3940 2.9 B %0 N0 S WA 158 40 A0 1 5l WP 122 S
Grade 10 0 6k 56,50 1.91 49 $5.00 . 2,00 .. 79 NOLR 8,25 10 &)

*ational Percentile

ERIC

Aruitoxt provided by Eic:

~Z
L



/ ' " Magret Schools: Chonges in Performance on the \

/ c School Attitude Measure from 1981-82 to 1962-83¢ L \ |
Academic ‘Self- Academic Self- | . X\‘ |
. Motivation Concept--Performance  Concept--Reference  Sense of Control :\\lnstr.ucﬁonol
Grade Level for Schooling Based - Based Over Performance \ Mastery -
Flementary | | \
- 19) ‘ | | g
‘ - o -‘-A\_. .
Grade L1} 0.1 0:5) 0.9 0.17
Grade RRAL 0.1 10 0,75 \ |
Junior High |
(N=11)
Grade ? K 0 B Y NI ¥
& Senior High . . SRR . e \
T N) | o \
© Orade 10 | 089 .80 | 0.5% 0,5 I.OO\ S
' Extended Schedule | ‘ o
(N:5) : |
Grade S 00 0y 08 % I
G § 0.7 N 040 10 SRR
Gded A am A a
Grade 19 RX0 5 s T

~*ntries in tahle are differencas between ean sub-mean scale scores from 1981-52 th 1982-31,

80
ERIC - %9 i

Aruitoxt provided by Eic:



Tahle |||-|8. surpnarizes the resoonlses of sampled _l?th grade students
to a questionnaire on their acaderhic preparation and post—secondo'rf plans.
Twenty-nine students representing 37% of the{|7.th qgrade students at the two
sampled schools were selected based on their access and availability. o

Almost all of the stu-lents so.mo|ed rﬂeported that they expected to
receive a high school diploma in June, 1933, Further, when asked about their
plans <1fter hiqh" school, about 79% indicated that they expected to pursué some
type of post-secondory education. In fact, over half of the students reporte
that they plannecd to attend a four-year college.

‘Vhile most!students reported that they nlanned to pursue a post-sec dary
n.ucntlon it was difficult to osséss their level of preparation from their,
_l;‘r”"s')\n\s(‘ﬁ on the questionnaire. Since only seven students reported thd/ they

had taken the SAT and provuded their scores, estimates of UC and CSiJ
eliqlbllity could not be computed. Without SAT performance, it is difficult
to assess the contribution of comnlétio.n of college preparatory courses and
high - school C]PA: since most .post-secondary institutions take all fhree |

indicators into dccount, in determining eligibility and admission.

Social behavior toward other ethnic groups. The behavior of students
__to»;mrd those of other ethnic hackgrounds was observed using an observation
form that had been used with success for the previous two years. Observations
were con'iuc.e'l during rccess/nutrmon in the junchroom/cafeteria, and
autside eotmq areas, and on the plquround ofter fjunch. The observotiono|

protocol co|lected information on the ethnic make-up of students in the
ohservational sutuotnon and the extent ond frlen'ﬂlness of intergroup
interaction. Observers also mdlcoted the influence of situational and
environmental features on interaction. )

Table I1-19 summarizes the observations of social interaction. At the
elementary level, situations obser\/ed tended to be composed of about one-third
‘Nhite students and about two- thlrds PHBAO students, with the exceptlon of the
lunchroom/cafeteria which tended' to include predominantly PHI3AO students. On
the averaqe, the majority of both White and PHBAO students tended to hé
mvolved in interqroup interaction and observers rated the mteroctlon as .
qu:to friendly and warm. It is also noteworthy thot ohservers consutered

these situations as encouraqging social interaction amona students.
\ .




Table HI-18
Magnet Schools:
12th.Grade Student Academic Preparation and
Post-Secondary Plans

. » 7
High School Diplomic . o o
-(June 1982) Frequency %
Yes »_ | 27 93.10
. NQ L : ; ( | 0 - 0.00 - R
y_ Not Sure ' 2 6.90
g .. Number taking Scholastic 7 | 24. 14,
Aptitudg Test (5AT) - ' ;
" College Prebofotory Eiwrsgs . ;
. Years of History u / 1.8l 0.19
Years of English . - 2.35 040 ;:,
" Yiirs of Mathematics . 2.06 0.37 h.
_ Years of Lobgﬁotory Science | .44 'O.I'O D
) Years of ‘Foreic_‘]n Language | ' .75 0.75 ) \
-'A.éodeﬁgic Achievement = ' o ' I :'\'\;‘TI’._;
- " High School GPA (N=25) 2.55 30.21 PRSI
i - SAT Perforr‘hc.lnce - Verbal (.N.=7) a 525.00 - 21.21 -
| _ Mathematics (Ne7)  SIl.66 4478 - ]
: Plars After High School | |
* Fullitime job' ’ I 15.39
Attend>o té(‘;hnicol school - | 0o " 0.00 R 5
:’«\He’nd a 2-yeor community S : ) L T
college 4 15.39 ' -
Attend a UC campus - _ 4 15.39 ~ o
{ p Attend .a CSUC campus e 3 B .‘Sl& _. T
Att.en.d a 4-ye’§§r public college | | . 3.85 _ ‘
, Attend o"vpri{\i_\qg:fe 4-year col!e;_;e_ l 6 . 23.08 - \'-, !
Other . o a0 1539

-

."} . | > ;._57_ ‘ 8?‘2 ) ’ _'—n—




Table IlI-19
Magnet Schools:
Observations of Social Interaction

Percent Whites  Percent PHBAO  Extent of White

Extent of PHBAQ  Friendliness

Influence of

in Setting in Setting Intergroup Infergroup of Interaction®*  Situation on
Grade Leve! Interaction® Interaction® Social Interaction
Setting N Mean 0 Mean 0 Mean* S0 Mean* D Mean 0D Mea™ X .
Elementary Leve! - o ‘ I | f'
Recess/auteition (08N TR 1< TS5 "R SR I 7B 0 T 0 (N Y B Y BN
Lunchronn/cafeteria 1.5 1.5 9.5 1.5 3.0 .4 1.5 212 :'s.Sf) 0w 0.7
Lunch/outside wating area 34,50 20,28 65.50 ?’LZ‘S 4,67 0.29 4,83 0.9 &9 0.9 Le 0.9
~Plavrond after lunch 2T LI /2 TR V0% (A R N S S K1 560 048 650 D4l
Junior High Level ' | , o
Recesslnutrition N (P TNRT<8 SNY 9 BNND U SO O SO 2 SN 1V SRS U SO S N/ NN
Lonchrowsfealeledin 0 L L A R '0/00"
Lnchltsie et areo W0 67 WS W 28 LM 2 LR RN 04 LD 0
o Peonmdalter lnch .50 60 RS 44 LA (I R N X R SR
) ‘ ‘ -
C etween neriods WO Mo SA8 280 1 a0 1wl 0 3 0
Senior High Level o |
Recesslnulrition O TN T KR TN N ) R T 1 S U PO £ O Y 1 N SO (%
Lnchrooneafeleria L 000 B 0M A8 2R LS 0% 3B 1 18 0%
‘ Lunch/omide eaiing area W00 1R S0 190 5 0 10 0 19 10 28 03
Playground after bnch TV R TS N S X R S VL BN S K N N 1510
 etween neriods I I I A NSRRI AU W S| R R I B R N

L% nane or alinost none, ™" x few, "3 = some, "0" = mony, and "$" = all or almost all

e hgstile, 02 distantfeool, "3 = mixed, "0" = somewhat friendly/warm, and 5" = very (riendly/varn
e ety hinder, "2 somewhat hinder, "3 = no influence, "4" = somewhat encourage, 5" = greallv encouraqe

9(1 o




TABLE 11119
Magnet chools: |
Observations of Social Interaction (Continued)

LT

Percent Whites  Percent PHBAO  Extent of White  Extent of PHBAO™  Friendliness  nflience of

- in Sefling in Setting Intergroup Intergroup of Interaction  Situation on’
Grade Level ~_Intera~tion  Inferaction _' ~Social Interaction
Setting ; Mean D Mean D Mean* D Meant D Mean® D Hett %
Extended Level (K-12)

Recesshotrition LU TR 5 I 1 D s R U O S 1 NV B M B I
Cnchfolst et e WD IS AL % A 0K LA 0 A W 3K 0%
Moond after ket WIS 8% A5 1% A1 0K L ST Al 09 R0 An

. ) ‘ [ ' )
detwenn periods W 9 88 9 175 0 11§ 0.% IRY 0.9{5 0 AR

P2 none or almost none, "2' < few, " = some, "§" = many, and "S" = all ar almost all -
U hostile, "' = distont/cool, " = mixed, "4" = somewhal friéndlyfwarm, and *S" = very friendly/warn’

I 1 ‘ : . . .
. % HEN ety hinder, "2 = somewhat hinder, "3" = no influence, "§" = somewhat encourage, "5" = qreatly encouraje | :
1 ,




At the junior high level, situations observed also tended to be about 30%
‘Nhite students and about 70% PHBAO students.  Except for the , |
tunchroom/cafeteria, fewer students tended to ‘be involved in ‘intergroup
interactions; however, observers rated the interaction that did occur as warm
and friendly. It is interesting to note that the lunchroom/cafeteria, where’
the greatest amount of interaction was observed -at this level, was rated by
observers-as more encouraging of interaction than the other situations
observed ' : 3

Observations at the senior high level yielded. S|mllor results as the
junior high level; however, there was more vorloblll_ty across situations in

- - the percentages of White and PHBAO students. Moderate amounts of intergroup
int- ~action were observed which tended to be positive. It is noteworfhy that
observers tended to vnew situations as hindering rather than encouraging
interaction on the overoqe.

Observations in extended prograrns were similar to the junior high
programs observed. Situations tended to be composed of about 35% White
students and abo ¢ 65% PHBAO students. Less than half of the White and PHBA()
,students tended to be involved in intergroup interaction; however, the
integrated ipteroctions that did occur were viewed ’os warm and friendly.
Situational features were viewed as positive contributors to ‘social ‘
interaction in extended programs. - |

Observations of social #nteraction conducted in 1981-82 were consns?ent
with those summarized in Tabte 111-19 for 1982-83. - At the elementgry level,

mterqroup interaction wos frequent and friendly. In junior high, senior

* hiqgh, ond exfended programs, fewer students were engaged in intergroup
mterornon- however, when integrated interactions occurred they also tended
to be pOSlflve. The less extensive interaction among students of different
ethnic bocquounds in junior and senior high progroms is at least partly a
function of the opportunity ovmloble for intergroup interaction. Since most
of the e proqroms operate as centers on F’HBAO .campuses, there is-less .
o;)portumty for integrated mteroctm'\s. :

The preceding chapter presented a summory of the results of the 1982-83
. - evaluation of Magnet pquroms. These findings were orqomzed around the three

major sets of evaluation queshons ‘developed for the study concermnq prograrm

mechomsms, integra tlon/desegreqotlon, and program outcomes.

—-60~
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Major Findings _

The major.findings of the two-year 'sn)dy of Magnet programs can be .
organized around fi\/e. oregs§ (I') mechanisms for obtaining student
participation; -(Z)Ithe. extent of deseqregated enroll'ments in-Magnet
programs; (3) policies, procedures, and ‘services contributing to mtegroted
educational experiences for students, (4) fidelity of specnollzed :
educational offerings as implemented, to initial plans; and (5) prdgress
fo‘)vord reducing the court-identified harms of racial isolation. ‘The first

four areas relate to program processes or implementation while the latter

concerns outcomes of the proqrom;

Progfom Mechanism. The first set of findings concer.n the mechonisms
used to solicit and momtom student participation in Magnet programs and
.the extent to which these mechanisms yielded desegregated enrollments in
V\oqnet programs. Briefly, we found that: , _

e While the District dlssemlno'&ilnf}notlon about the program using
a variety of media (e.qg., hrochures, iewsmn, posters), v_vrntten moter|o|§_
distributed at school for students to share with their parents were the
primary source of programmatic information for both s'tudentsp_ond pdrents.

@ During 1981-82, separate brochures and applications were distributed.
for the .\Aoqnet and Permits With Tronsportohon (PWT) programs, the two
primary Voluntary Integrotlon programs in the District. These materials,
available in both E-n_gllsh and Spanish, were written at the 9th to 10th grade
‘reading ievg:l. During 1982-83, a combined hrochure and application were .
prepared,- with one p'oqé'of'thé brochOre devoted to the PWT program and
I5 poqes to the Magnet. proqroms These materials, again available in both
\Enqltsh]ond Spanish, were wrufte:n at the Iith to I2th grade reading level.

Dlstrlct administrators fel'f that the comblned formot was confusmq to

L,

parents. : !

. e During, >| ‘9.82-83, distribuilion of programmatic i_nfor'motibn was
targeted to all ‘§tudenf,s in .overcrowded schools. All other:schoolsvin the .
District received 100 copies of the brochure in addition to a one paqge flyer ’
_ distributed to ‘all students. This procedure was modified for _I982-83 }

recruitment so that all students in 6Vercﬁrowded and predominantly Hispanic,

e .
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B|ock /\smn and Other non- Anq|o (PHBAQ) schools received the brochures.
All other %choo|s received 200 copnes of the brochure and flyers for all -
students.

o Efficient ond timely processmr; of prbqrom applications and parent
mquurles '»Qs hompered by cutbacks in District and region personnel assigned
to the Magnet programs and the relotlvely short 'nmellne for application
submission and processing. . '

o Parents and students reportx_d’ choosing a Mognet program becouse of.
their perceptions of the good educational quality of the progrom. Less than
half of the parents interviewed were aware of other voluntory mteqrotlon
options’ available to them in, the District. ‘ \

a Parents and students oppeored to be generally sohsfled wnth the

program and the vos_t majority chose to re-enroll for the subsequent year. ~

Student Enrollment . in examining the racial/ethnic bockgrounds of
students electing to participate in Magnet programs, we found that:

. e The overall student enroliment. ond the number of participants f'rom
eugh rocnol/ethmc group has-increased over time. ‘“\

9 Block students and White students represented about one- -third each
of the population of magnet s.udenjs, while Hispanics students accounted for

about one-fifth of the enrollrﬁent - Given the representdtion of these groups
in the Dlstrlct-ot large, Block ond White students are over- reprecented//
the proqrom while Hispanics s'fudents are under- represented )

s When enroliments were examined program by program, slightly more
than half of-the elementary programs met the District-established
deseqregohon criterion (40 - 60% PHBAQO). About one- -third of the junior
‘hur;h senior hnqh ond extended grade programs met this crlteruon. The «

m010rlty of - the secondory magnets were centers locoted on F’HBAO ‘campuses.

Policies, Prochces, ‘and Ser\nces Influencing integration. In examin-
ing actions taken in Magnet progroms thot encourage or lnhlblt integrated
interactions among students of different ethnic bocquounds, we found that:

& Administrators of elementary proqroms tended to report a stronq
unfluencoe of school policies on interaction among students. Admumstrotors
of secondary and extended programs saw student interaction as lnfluenced to

a greater extent by school personnel and by the students themselves.
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e Active efforts were taken.in Magnet programs to encourage
interaction among students of different racial/ethnic groups, ihrouéh such
techniques as student assignment ':o games and activities, active recruitment
for organized activities, and inservice training. These actions were
evident during both years, ‘olth'ouqh the incidence of inservice training for
high school teachers was considerably lower during i982—83 as compared to
the previous vear. ' ’ _

e Magnet 'broq.roms provided a wide variety of programmatic services”
for students, staff, and parents. Most of these servi_ces were viewed as

. moderate to very effectfve. However, teachers and administrators in "
‘elementory and ex.tera\ded programs consistently noted less success in
encouraqing student porticipotion in after-school activities in- both years.
Additional transportation arrangements for after-school octlvutles were Iess
frequent at these levels as compored to secondory progroms. In controst
while securing porentol participation was noted as a ‘problem area in 1981 -82
by teachers in junior high, senior- high, and extended programs, they viewed
activities as much more syccessful in this regard in 1982-83.

@ A variety of coIIegel counseling services, such as individual
counseling, meetings on college requirements, and financial aid, 'wos‘
provided for students requirements and financial aid. However, there was =
considerable variability in"the number of students and porents__poftici_potinq‘
in these octi\)it_ies Qcross programs. o |

e The need for additional resources and equipment ‘was frequen‘tly noted
by teachers and o-drr.\i'nistrotora '

.___,.

@ Teachers and administrators cllso noted the need to improve the

match, in some cases, between the mterests of students and progrommo'flc

offerings in the seIec'non process.

i

: . . e
Prdgran Fidelity. A sub- study of new senjor high Mognet progroms

'conducted during 1981-82 indicated that:
e The newly |mplemented senior hugh mognets showed a strong _
correspondence between their programs as planned and as |mplemented Mdst‘
" devidtions from p.lons_ occurred because resources were unavailable to support
spegialized facilities or materials. Teachers and administrators were
. generally enthusiastic oboutv these new progroms.;(SimiIor findings efne-rqed
in a sub-~study of the fideliqty'-o'f programs at other levels conducted the )
- previous year.) ! ' ‘ 3 ’

| - 90
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Program Outcomes. The Team's examination of pregram outcomes centered
oround the progress:’ mode in reducing the four harms of racial isolation
identified in the Crowford decision: ochlevement, attitudes toward school

post-secondary opportunmes, and social interaction among students of

_different ethmc bockgrounds. We found that:

o The overoge achievement of rnognet students in grodes 5, 6, and 8 in
sampled Magnet rrograms was consistently obove that of students in the »
District-at-large. * Furthermore, when the cNeroge performance of students in
different types of progroms was exommed these averages surpassed the ™
District-established. mastery criteria on. the SES for all progrom' types at
both grades 5 and 6. At grade 8, the average performance of students in
different types of programs exceeded District averages with two e%eptlons. .
Thus, the consistently higher performance of students in Magnet programs is
not nccounted for solely by students in highly gifted and gifted programs
but :an be seer\ in the other types of programs as well. .

o The attitudes of students toward school in elementory, junior high,
and senior high Magnet programs were generally positive and stable over the
two-year period. Their performance was consistently above the 50th .
percentile on publushed national norms during both years. Students enrolled
in extended or alternative school pr'oquoms tended to score consnstently
below their counterports in the same grode levels on all sub-"scoles of the
attitude meosure. It is unclear whether the consistentiy lower attitudes
of students in alternative programs were Qa reaction to the program itself or

a func'non of the type of students who were drawn to -this-type-of _Magnet

progrom. ’ : :

.

‘s ‘While limited mformotlon was ovmloble on post -secondary

L.opportunmes due to.the recent estobllshment of ‘most senior high programs

and: the limited number of 12th grade students, ._'fhe majority of seniors
sampled reported that they expected to receive a high school diploma.
Furthér, about 70% expected to pursue some type of post secondory education.
However, due to mlssmq data it was not possuble to ossess their preporo'non :

or eligibility for these pursuits.

-



o Social interaction among students of various ethnic backgrounds was
frequent and frlendly in elementory programs. In junior high, senior high,

and extended programs, mterqroup interaction was somewhat less frequent;
however, it tended to be positive when it occurred. Tf]e Ie_Ss extensive
intergroup interaction in junior and sen»ior'_.high programs is due, at least
in part, to the reduced opportunities fc;r $uch interactions. Many of
these programs operate as centers on PHBAQO campuses so that, to some extent,

opportunities for interaction are diminished.

Recommendat ioﬁs '

s -Based on the fihdings of the two-year study summarized above, the Team:

formulated the following recommendations for the Magnet programs:

Simplify -the prose in the "Choices" brochure to lower the
readability level to at least the 8th grade level.

2. Reformat the "Choices" brochure to more clearly distinguish
se\,tlons related to the PWT and Moqnet programs.

3. Develop separate 0pp|lC0'fl0nS for the PWT ond Magnet progroms with
a simplified format. .
4. Provide oddmonol/personnel and/or pre-recorded informational tape
recordings to hopdie\porenf questions and mquurles during the
application submlssnon period.
\ ..

5. ,,Distr.ibute‘thev,,',,',Cho_ic_es".\brochure, to all students in the District.

6. Move up the time period for distribution of brochures and
submission of applications. Extend the amount of tlme for the
‘processinq of applications. © -

" 7. Examine in greater dep'fh barriers to ‘participation of Hispanic .
students in the Magnet programs and take- oc'nons to encourage thelr
portncnpotlon. . . ~ o .

8. Consider providing additional transportation to eiementary and
" extended magnets to encourage participation of students in after-
¢ school activities. h

9. Provide inservice training for administrators, porhculorly at the
secondary school level, on policies and techniques for promoting
positive intergroup relotlons and fostering communication among

' students of different racial/ethnic. groups. Fot
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Develop and implement a plan for identifying, prioritizing, and

"alleviating deficiencies in resources and equipment required to -

support the specialized educational offerings of Magnet programs.

Investigate further the attitudes of students enrolled in

alternative programs and provide appropriatejinterventions to
improve their attitudes. : ’

Monitor the post-secondary preparation and eligibility .of high
school Magnet students and take actions as appropriate.

e
e
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PROLOGUE -

~ This rebort‘hos been prepared as part of a twd-yeor effort to evaluate
the Voluntary Integration and Year-Round Schools (YRS) programs for the
Los 'Anqele; Unified School District (LAUSD). The report is intended to meet he
requirement imposed by the Court Order of-Septembe‘ru, 1981, Specifically, the
Superior Courilgrdered the Los'-.‘AngeIes Unified School District to provide by
July 15, 1983 ",..a full report of the measures taken and achieved under its
voluntary integration plan." In.response to this mandate, our studies have
focused on ‘both‘eiement:_s. With respect to "measures taken" we have considered
the implementation of programs as well as the actions taken by the LAUSD in
r’ésponse to earlier findings of the Evaluation Planning Team (EPT). We base our
judgments on the "results achieved" on the District's progress in ameliorating
the harms of racial isolation as referenced in the original Cronord report.

Our judéments of the District's efforts on both implementing measures and
achieving results ofe based on multiple data sources. Quantitative and
interpretive data from éorlier reports and from the curreni year's studies are
of course, imp .rtant {nputs. in odditio}\, these data are complementad by our
own inte}vie‘Ns, discussions, and professional judgments based on three years of
examining the Voluntary Integration and Year-Round Schools programs.

The Evaluation Planning Team members wevre originally invited to participate
in the LAUSD evaluation efforts under the mandatory ‘desegreqotion plan. The
relationship of the'\;reom to the District has been complex. The identification
of issues has been shared by the Team and LAUSD. The development and design of
§p§3\cific evaluation questions, methcdology, and instruments have been . .
prer?goti‘ves of the Evoluot’iqngplonr\ir\q Team, in consultation with District
personnel. Data collection has been conducted using LAUSD personnel and
personnel of neighboring universities, as well as the Team members. The o

“analyses, interpretations, and récbmmendotions for this report. as our earlier
vreports, represent the work of the Team members. Throughout, we have worked

within the constraints of resources, time, personnel, and information bases.
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Context

In our work, we have become especially aware of the importoncé of
context in the analysis and iriterpretqtio'n of findings, particularly so
because our process has extended/over a number of years, and we have found
that -assumptions, points-of-view, and facts change over time. '
Let us consider the context in '.fhree parts: i) -the nature of the greater
Los Angeles Area served by the LAUSD,82) the changes in 'l_AUSD, and 3) the effect
of State and Federal policy changes on the operations of LAUSD. €

The Greater Los Angeles Area. The area serviced by LAUSD is a clear factor
in, any District study. Its boundaries include 464 square miles, within which
could be placed the combined areas of all of Boston, Clevelon\d, Denver,
Manhattan, Milwoukee., Philadeiphia, Providence, and Washington, D.C. The -
District serves all of the city of Los Angeles, seven other incorporated éitie‘s,'
and portions of 18 other municipalities. The city of Los Angeles is more than
" 50 miles, across at its widest point, split by the Santa Monica Mountains. The
San Fernando Valley alone, with an area of 235 square miles and a population of

I.5 million, is second only in size to Los Angeles in California and seventh in
population in the country. ’

()emogrophlcolly, the Los Angeles area is enormously diverse. Seventy
language grouns (requiring bilingual attention) are represented in the District.
The majority of students in the District come from?Spanish speoklng '
environments, many from families of Mexican descent. There are, as well
substantial numbers from other Latin American countries and” o.y_smoll but growing
populohon from ASm. The demographic changes in the area have been dramatic in
the last decade and have strongly influenced the District's educcmonol efforts.

The size of ‘the Los Angeles region, in part, has created sets of intact
communities, many with the oppedronce of insuloritv;’lether than assingle city
with a ring.of suburban. oreos, Los Angeles is more like a confedero'flon of
communities. Newer lmmugrom‘s tend to settle m older ports of the city near
families of similar boclzgrounds, although t_he San Fernando \{olley has
substantial new immigrotidn as well. Residential housing patterns have
developed based on the initial location of vimmigrc‘nts and on the dominance of
>Anqlo population in the San Fernando Valley. A‘IthOUgh one would expect

residential distinctions to reduce over time, the high property values in the
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area with other foctors have mitigated against substontlol population shlfts and
natural inteqgration of racial and ethnic groups. These population potterns
result in school areas in some parts of the District that are overr*rowded while

others are underpopuloted

Context of LAUSD. Because the scope of effort and public concern is _

normally broad, we will consider only a few contextual factors (listed below)
which have impact 'on the processes of the Voluntary integration and Yeor;Round
Schools proqfoms and thé District.
. The leadership in LAUSD has changed durlng this peruod permitting the
new Superintendent to define his own program goals, activities, and
relationships with the LAUSD. Boord of Education, stoff, and with other

constituencies.

. The schools have experienced some of the same financial
constraints felt by other public sectors since the tax
reform efforts, culminating with F’ropositioh 13. Thus,
the District has been required to notify substantial o _ o)
numbers of teachers that they might not be rehired becouse:
of fiscal limitations. '

. 'F’orodoxucolly, almost througKout, a teacher shortoge has

existed in mathematics and science.

. TRe racial distribution -of the District in 1982-83
included about equal proportions of Black and Angio -
students (22% each), about 8% A.sion, and approximately
49% Hispanjc students. More than 544,000 students (1982-83

‘figures) are taught by trachers in 826 schools.

E]
-

State and Federal Centext. Education has been topical throughout the last
few years with attention given to funding bases, student academic performance,
educational equity and educational quolit;' as central issués. Policy changes in
ava«lable funds for categorical proaroms reduced the omoun'f of federal support °
to LAUSD in 1982-83. The Serrono suit deluberotlons have resulted in the use of




"'per pupil costs" as a proxy 'neosuré of educ-ﬂtionolﬁquolit)". " The decision_has
also lncreosed the State's lnterests in influencing local school districts.
California's 1982 election shorpened the issues related to 'fhe role of State

leadership in educotlon, .and focused attention on performonce .and ocodemlc ;
preparation.

" Nationally, the questlon of educotlonolmquollty has also b\.en raised by the
Federal Commnssnon on Educational Excellence and by other national reports
-‘ossessmq the quality of schooling. The concern for educotloncl quality has
been directed mainly at student performance shown, for instance, by tnghtemng
[equirem_ents for admission to California qmversntles and by systems of
"statewide assessment and proficiency testing. . In California, as in some other
states, the educational CIlAJ(]“AfY issue has been extended to teachers through the -
administration of skill tests for teachers in areas termed "basic" literacy.
Further reports in national media have raised questions about ‘the quality of
people entering the teaching profession. There has been less rhetoric and
attention, both state-wide and nationally to the issue of educational equity or
the SDECIfIC concern about. the education of minority students. The joint
concerns of student and teacher performance have led to some positive movement’
in m_creosmq. 1) the expectotlons for students, 2) the meaning of grades, and
3) the basic skill requirements at the local level. It is against the general

context of these social facts and orientations that this report is presented.
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Chapter |
intreduction

‘The Volunt_dry integration Planning Team in collaboration with the
Research and Evaluation Branch of the Los Angeles Unified School District has
heen conductung an ongoing evoluotlon of Voluntary Integrotlon programs in the
District since the 1980-81 school year. This document presents the 1982-83
results of the investigation for the Permits With Tronsbortotion (PWT\ and
Continued Voluntary Permits (CVP) programs. Seporote reports were prepared
covermq the Magnet and Year-Round Schools progron;\s operating in the’ Dustrlct
durmg 1982-83. The primary purpose of this report is to.provide informcmon
to the District.on the methods used in implementing the PWT and CVP. programs ¢
as well as the progress achieved in reducing the harms of racial isolation as

specified in the Crawford case.’

Orgonizotion of the Report , :
The Prologue preceding thi section provides a general discussion of the »
context in which the evoluotim/swos conducted. An Evaluation Summary of this
. report is presented in the Los Angeles Unified School District Research and
Evaluation Publication 436. The reader is encouraged to revi_ew the Prologue ¥
and the Evaluation Suramary prior to reading this report. The report‘is
arganized into three chapters: Chapter | provides ;1 qene'rol introduction and
a.brief history of the PWT and CVP programs; Chapfer || describes the
methodology used in conducting the study. A re\)iew of the purposes énd issues
whfch provided the focus for the investigation is followed by a description of
the sampling, instrumentation, and data collection strategies. . Crapter Il
. contains the. findings of the study. - The results are organized and presented
in accordance with, the.evaluation issues outline contained in Chapter II. The
study design plon,. supplemental.tables, and data collection inftr‘uments are

contained in the Appendix to this report.

The PWT Progrom }
The Permits With Transportation program, commonly.referred to as PWT, can

be traced back to 1968 when the. District first provided transportation to

achieve voluntary ir{tegrotion. This’ first effort, then called the Voluntary

1



Transportation p_ro_qmm, began with 550 students. Ir'\ .I972 The Permits ,With
Transportation pro(jrom was created through the merger of the Voluntory
Tronsportotlon program and a progrom developed to provide tronsportotlon for
students displaced from schools not considered earthquake- sofe.

According to published mformotlon on the program, the purpose of PWT is
to provude opportunities for students to share muiticultural and educcmonol
experuences in an inteqgrated setting. While there are no special .equlrements
for acceptancesinto PWT, students must reside in the Los AngeIeS'Unlfled
School District, be in grades [-12, and complete an qpplicetion; during
the spring preceriir\g the school year. OConfinuing students do not have to
reapply. Students are assigned to designated receiving schools according to
Court directivas and District guidelines; and school se'rec'rions are determiined
by the PWT program. . |

Since the PWT program does not offer a specialized cburse of st.:dy, all
PWT students are enrolied in the reguiar school program and may porhcu)o'fe in
cmy special programs (academic or extrocurrlculor) offered at-the recelvmq

school, _including othletlcw, band, drill team, drama, clubs, honors cours.es,

student government, etc. -There are no program or 'fronsportotlon costs for PWT,

students or their parents to participate in school/community activities. In
“just a decade, the PWT program has grown frcm 3000 students in 1972-73 'fao

opproxurnotely 21,000 students.in 1982-83 who ottend 137 de5|qnoted recelvmq
schools. ’ : l

>

Table I-1 shows the PWT enroliment in receiving schools during the
.1982-83 school year, by grade ievel and ethnicity. ‘Cverall, abéut ninety-nine
percent of program participants are Hispanic, Black, Asian or Other non-Anglo.
Nearly two-thirds of all students pérticipoting in the program are Black,
while Hispanic students make up one-fourth of the progrom enrcliment. %he
pottern \)ories con‘siderobly by grade level. For exornple, Black students
comprise rearly seventy- -five percent of the high school population ‘and less
than fifty percen'f of the elementary school enrollment By contrast, Hispgnic
students represent forty-five percent .of the elementary school enroliment and
only sixteen percent at the high. school level. Approximately four-fifths of
the PWT students are enrolied in secondary schocls (qrades 7-I‘2), while the

remaining one-fifth are enrolled in the elementary grades (K-6).

Ed
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PWT Enrnlimnt i PWT Receiving Schools: 1962-83

| Mo, of Pnﬁricm o |
Grade Level ‘Schools hdien ~ Asisn  Black Hispanic  White Total

Elementary 88 © 1.3 5.0% W% W% %
| - - (59) () () (2064) C (106) - (4593)
 Junior High 29 S W0 e DS, W
. SO () 009 (oeee)  (0%6)  (s8)  (873)
Senior High 10 R VR S Y. g _-
\ . ~ (3) (619)  (S40)  (1189) - - (43)  (73%0)
‘ ., , . . |
CTotal 13 Too 06 G0 B Lok |
| u (136) (1769),_(13229)  (5309) (243) "~ (20686}
~1 (\é"-.;l\ |




Continued htegroﬁ‘c;m Progroms e o - o- ’
Continued Inteqration programs (CIP) were among the voluntary m'fegrotlon
efforts the District included in its plan for deseqregation submitted to the
" Court in June, 1981, following the conclusion of the mondotory"deseqreqohon
program. Under the mandatory plon some schools were ]omed in pairs | and.
clusters to achieve deseqregotlon The CIP provnded opportunl*les for
students who attended a paired or clustered school in 1980-81 under the
mandatory plan to contmue to portucupote in an ln?egroted experience on a
voluntary basis by: - |) continuing to attend a.school ‘with which tkeir
resident school was pmred or clustered (Contlnued Voluntary Permits or CVP)
2) ‘participating in inter-school projects with pupils from formerly paired or
clustered schools (inter- school learning activities or ISLA);-and 3)
oortncupmmq iﬂ planned lnter school--activities focusmq 0N enhoncmq |
. leadership skills (Student Leadership Exchange or SLE).
' In-1982-83 Continued Voluntary Pernits (CVP)' was the only segment of the
Continued Integration programs (CIP) availablie to students. “The CVP differs
" from PWT in that participating students attend receiving schools which were
previously paired or clustered with their resident .schools. MNuring the
1982-83 school year, over 2,800 students were attending 75 schools under the
CVP progranv. Table {-2 summdrizes the enrollment in CVP by grade level and
racial/ethnic background cf students. As in the PWT progrom “nearly. “all
(ninety-f'Je percent). CVP students are predominantly Hispanic, Black, Asian or
Other non-Angio (PHBAO). Hispanic (45%) and Black students (41%) are oboutn
evenly represented overall; however, their representation varies greatly by
level. Hispanic students make up nearly fifty percent of thfg elementary
school enrbllment and only one-quarte: at the junior high level, By contrast,
-snxty percent of the junior high school enroliment.is Black os compored 'fo
only thlrty nine percent at the elementary school level. Nearly ninety
-percent of the CVP er_\rollment is in grades K-6 since most pairs and clusters
in the mandatory plan were elementary -sého,o'ls; and no high sclhools _yveFe
“included in this aspect of the program. ) |
Chapter i dﬂscrlbes the rnethodo!ogy employed in collectlng, ‘analyzing
ond reporting the data used in” this study, while Chopter iil is devoted to a

presentation of the findings..
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- Table 2 % .
/ - CVP Student Enroliment: 1982-83
“ ‘ - l" ‘ rs - &‘
v ‘ Mc Of h NM[]CM . o ;
Grade Level ~ Schools hdian .  Asien Black ‘.‘K‘Htp_lnic White Total
" Elementary 10 L% L% Re% 0% 5% |
- (30) (19)  9%) (). ) (259)
Junior High 5 Sy WS T B S
| (2) (6) (93 (8) o o)
Senior High 0 0 0 0 0 00
Total 15 1L 1% L6% L% 0% sa%
(32) - (@s) - (ues) - (282) (e (2m2)
.
a :
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i - Chapter il
Methodology

Thus chopter descrubes the methodoloqy used in conductlng the e',oluotlon
of the .Permits With Tronsportotuon (PW f) and Continued Voluntory Permits (CVP)
programs. Included are a review of the purposes and issues which provnded the
facus tor this inquiry and a description of the sampling, |nstrumentot|on,
data collectuon, and anolysis stroteques.
Purposes ard"lssves
1/' A brief history of the PWT and CVP _programs was presented in.Chapter |

. of “this reporf. While these(progroms are technically seporote ‘enterprises

under the District's voluntary integration effort due to their historical

evolutiens,’ they are virtually identical in progrom purpose and |mplemqntot|on

mechanism. The primary purpose of each is to provide a mechonlsm for students

. to share multnculturol and educationa! experlences in an mtegroted settlnq

The prmcnpol mechcnrsm for achieving this purpose is to provide free bus

tronsportotuon far students to attend selected |ntegr0t°d receiving schools.

The prlnC|p0| d:fference be‘tween PWT and CVP is the method for determining the-
receiving. school K¢ student ‘may attend -- CVP determined by a prvgr pair or
cluster and PWT determlned by the PWT staff. '

Based on sum-lorltles between the two programs, the L_voluotuon Planning

_ Teom in" conjunction thh D:struct stoff decided 1o review tnese two programs

together. The prumory purpose«'oﬁ thls review is to provide information to the N
-<"‘\‘ T
Disirict on the method A -

v

mformot;on on the_p,,

|solot|on

 Table 1i-1 p’ en
v\?

IS
report.. These 18 suies were derlved from duscussmns with D|st'|ct personnéi, a

o .
.*\ .

review of preliminary fundungs cont0|ned in prevuous evaluation reports cnd i
studies of*PWT and CVP, an exomu nation of publlshed rrogram htErot-ure, and
direction from the Court. Since the. District, in gcnerol and these progrom‘s?
in particular, had underqone mapy changes over the past several yeors, the

District was especially |nterested in information whuch would help them .

' |mprove the programs. lhus, "process" lnformo.non rece|v od prlmory -attention

in the evaluation.: ‘ - -

s -10- =
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Dreliminary findings contained in the 1980-81 and, 1981 -82 reports :
provi-led the franework for focusing the étudy on critical areas of
interest, such as: mechanisms for explaining program ootions to students
and puarents, post—,econdoxy p|ons and ooocrtunmes for PNT students, and
counseling and advising of PNT students. ' . ‘

A review of program literature and discussions with program
administrators were particularly he|pfu| in clornfy-nq the ')r|nc1po| proqram
nurposes and rmechanisms., Finallv, the Court Drovm :d Airection in |d°‘nt|fvmq
the harms of racial isolation to bhe used as a framework for measuring
District progress. The four c}eos examined we‘rE‘_c'lcodermc achievement;
ottltudes of stuflents and school personnel; nost-secondary opportunities for

students; and soc1o| mteroctuons among students from different roc1o|/et‘1mc
backqrounds. ' . » po—
The process evo|uot|on focused on three ma]or categories: |) program
mechamlsrns, ?2) deseqregation/inteqration policies ond practices; and 3) school
practices. |n the flrst cateqory, we examined chonqes in District policies
and procedures for Dresermnq proqgrammatic offerings to parents and students,
and the effects of these nrocedures as reflected in the characteristics of ’
participating fstuients and schoo|s. Under. the deseqreqqtuon/unteqmtlo..
cméquy, we were concerned with District and school policies ar ‘i procedures
which contribute to or inhibit meomanu| interracial interactions both inside
f4ind outside the classroom setting. The importance of staff perceptions, '
attitudes and actions faken to address ongoing concerns were especmHy
targeted for further inquiry. Finally, in category three, we were concerned
- “vnh the context within which the programs operate. Reqular school practices
— referred to efforts token to incorporate students into the requ|ar Jschoo|

: Droqmm o‘hd to or‘commodote the specm| needs of program porhcnponts. .

The outcome issues correspond to the four harms identified in the
Crawford case. ‘e examined the deqree of proqgress made in reducmq each of
these harms for participating s’tudents. " Post- secon'iory p|ons and
opportunities. were qiven soecuo| attention fiurlnq this mvesthotlon. .

The evaluation |ssues orovided the conceptual fromework for the desiqgn
of the evaluation mpthndohmy. Preliminary plans for samiling,
-ins"trumnnmtion,_ data collection, and data analysis methods and procecdures

were quided by these issues as were the refinements and final adopted

4

strateqgies.

&
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Table H-1

1982-83 Cvaluation issues: PWT and CVP Progroms .
' : . , Progrom
Evaluation Issues . L . PWTY cvp
A. Process Evaluation " ’ .

I. Mechanisms g

a. What changes have been made in
mechanisms for explaining prooram
options to parents-and students

during 1982-837? : ’ X X
b. What are the characteristics of
students chosen to participate? _ X X

c. Do program mechanisms result in
students being enrollea in , -
desegregated schools? - . X e X

2. Integration/Desegregation

' a. How do policies and procedures |nh|b|t B
or contribute to integration? X X
!.« administration ‘

’

2. classroom
3. extracurricular
b. What types of services are delivered

as part of the program? . X . X
c. What are the perceptions and ottltudes : ‘
of school personnel toward the program? X _ X

d. What additional arrangements have been
undertaken during 1982-83 to address
particular areas of cuncern? X ) X

3.7 School Program
a. What efforts are made to encourage the
incorporation of transfer students into .

the reqular school program? ‘ - X X
b. What actions are taken to Occommodo'fe
the needs of pregram participants? X X

o

B. Cutcome Evcluation

I~ What progress appears to have been made in
reducing the harms set forth by the Court "in
the Crawford decision?

a. Achievement X X
b. Attitudes X X
c. Post-secondary opportunities X

" d. Socml interaction ¢ . X X




Sampling _

PWT program. The evaluation of the PWT proqrorﬁ focused on 'receiving
schools",. that is, schools to which PWT students were bussed. in 1982-83 over
twenty thousand PWT students were attending 137 different PWT receiving
schools, 20 senior high schools, 29 junior high schools, and 88 elementary
schoois. Because feeder potterr;s between schools of various grade levels were
of .major interest in the study, a sompllng approach was odopted which allowed
the Team to study the transition of PWT and non-PWT students as they
progressed through the normal receiving school feeder patterns.

implementation of this linked sampling strbotegy began with a stratified
random sampling of senior high schools. In order to insure variation.in -the
proportion of receiving schools that were PWT and the rociqol composition. of
PWT students, the percentage of studer.ts in the school that were PWT and the
percentage of PWT students who were Black were used as strotuhcotuon
dimensions. Eleven senior high schools were selected into the sampie using
this;opprooch.

Then, for those senior high schools selected into the sampie, a scmple of
their feeder junior high schoois was drawn.- Finally, for those junior high
schools selected, a sampie of their feeder elementary schools was chosen.
Feeder junior high and elementary schools were required to be PWT receiving
schools to be included in the sample. The probability of a feeoer school
‘heing selected was proportional to the percentage of its students being sent
on to a sampled schcol at the next grade level. For exbmple, an e‘lementory
school's probability of being selected was based en the percentage of its
"students which would be sent on to junior high schools selected into the P‘NT
surnple. This opprooch insured that the sampled schools had suzeoble numbers
. of students from fhew feeder schools sampled at the lower grade levels. |t
also provided consuderoble variations along the strotlfucotlon dumensmns used
for the senior high school sample wnhln the sompled junior high ond
elementary schools. Eleven senlor hlgh I5 junior high, and I8 elementary
schools, were mcluded in the somple for the 1981-82 study. Prior to the
start of the 1982-83 study, three of the selected elementary schools were
closed by the District Aue to underenroliment. This decreased. the 1982-83"
elementary school saraple to I5 and the total sample to 41 schools. Table li- 2
presents the senior high school PWT sampling. matrix. Junior high and

elementary schools were selected along the scme dimensions.

11j
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Teble -2 . , :
Sempling Matrix for PWT Roceiving: Senior High Schools
PWT EXhw:ic Enroliment

Percent. of PWT.Enroliment Parcont of PWT Enrollment

t of Roceiving
Enrollment that Percent of FWT Enroliment 20% or more Hispanic and 20% or more Asian and
J0% or more Black less than 70% Black - __less than 70% Black
M. Schools - No. Schools . MNo. Schools, -
t  No. Schools Na. Schools in Semple No. Schools in Sempla Nn.l Schools in Semple
4 4 2
11 9 2 2 2
4 2 2 1 Y 1
1 1 1 |
20 6 7 3 3 1 1
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Teachers ond school stoffs within se1ec1ed PWT recelvmg schools were
drawn using a s_tro'nfled random sompllnq approach. The strotlflcotlon

‘

dimensions for teachers were grade level and academic subject matter. Because

of the interest in all levels: of the educational process, pivotal grades

- (5,6,8, and 12) were selected to represent the entire spectrum. Employing
the same sampling strategy as in 1981-82, Englisn teachers and physmol
educotlon or other non-academic subject teochers comprised the teacher somple
at the secondary level. _

CVP'Progrom. The treatment of the schools invoived in the formerly
designated Continued I.ntegrotion pregroms (CIP) largely paralleled that
employed for the other Voluntary Integration proarams. A som.ple of 23 schools
was selected for participation in the [1981-82 survey study and a som[‘le of six

' schools, for porhcnpc.tlon in the observononol study. : Selec'non of these 3

" schools was performed through S'er'fIfled random somplmq using three
stratifi.;ation dimensions: grade levels (elementory and junior high schools)
participation .in the PWT program, and n measure of program intensity. The
latter factor was reon'ded as pcrtlculorly |mportont, since serwces,

. especmlly those Iow in intensity, would be difficult to occurotely gauge and
investigate. In order to use the available resources to the bhest advantage,

the Team decided to restrict the observational sampie to "high"‘intens_ity

schools. Measurement of intensity level was based on \*\het number of student
porticiponts,'r with "high" ir)tensity f)roqroms‘hovilnq at Ieos_'f fifty
participants in the CVP programs, "medium" intensity hovi.nq 30 to 49
participants, and "low" intensity h'oving less ’fhor) thirty participants. All
elementary schools that participated in both PWT and CVP were excluded f‘rom
" this sample so that potential confoun'dinq of the two programs would be
elimina-ted - A random somple of s;x elementory schoals from each mtensﬂy
category (see Table 1I-3) was selected for study. All five por'tlmpotlnq
junior high schools were inciuded in the (98(-82 study. Thr_vee. of the selected
junior -high schools and threeAelementory schools were dropped from the 1982-83

study due to low CVP student enroliment, resulting in a sample of 7 schools.

" )
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Table I3

3 = ’
.

- CVP Elementary School Sample

Number of CVP Participants -

Combined PWT and CVP Schools

CVP Schoals CVP Schools in Sample (Excluded from Sample)*
. . .\N | | |
CoN ' .
Less than 30 11 3 | \ : 30
0 n 6 K |
| ' | |
lm Greater than 50 1 b 9
T
N
"

ric

Full Tt Provided by ERIC.

_
p—
N ot



* Instrumentation A .
» " Table li-4 presents the instrumentation gﬁpecificotions for the PWT and CVP
programs. These specufucotlons reflect the modifications in evaluation |ssues
prevnously d:scussed in this chopter.

The instruments used for data collec'non in 1982-83 were modified to

satisfy the specifications shown in Table li-4. These instruments inciude:

Abstracts:

< Application Data
" - Enroliment Data .

Site Administrator Questionnaire °
Teacher Questionnaire

College Advisor Questionnaire

Student Post-Secondary Expectations Questionnaire
Student Interaction Observation Form

Published measures for students:

- Comprehensive Tests of Basic Skills (CTBS)

- - Survey of Essential Skilis (SES) :

-.District Competency Tests. : .
.= School Attitude Measure (SAM) -

i : :

- The obstrocts provided information on the profiles of students
portucupotmq in PWT or CVP as-well -as the racial/ethnic composition of PWT or
cvpP recenvmq schools. -Administrator, teacher, and college advisor
queshonnoures yuelded mformcmon on pol|c1es ond procedures related to
school 1ntegrotuon/desegregohon, program services, percep'nons and attitudes.
of school personnel toword the programs, and actions undertaken during the

year to address particular areas of concern or to occommodote the special needs -

\ ~

of program participants.

The Student Post-Secondary Expectations Questionnaire was used to assess

- students' post-secondary plaps and opportunities. = The Stu t Interoctio-nA

Ob_servotion Form meosured. the quonkti_ty and quo.lity of students"N eqrotecf"_
interactions outside the classroom setting. The District administered tests
(Comprehensive Tests of Bosuc Skills, Survey of Essential Skilis, and District

competency tests) were used to measure student academic achievement ond the\

School Attitude Measure (SAM) was used to assess students' attitudes toward
school. ' ' ' '
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Table 1I-4°

hltthatim Speciﬁcntnma.,

PWT Mgrm

ition ssues Addressed

Variables

Measurcs

Data Source )

ocess Evaluation

Mechanisms )
a. What changes have been made
" in mechanisms for explaining
program options to parents
and students during 1982-83?

b. What are the characteristics
of students chosen to
participate?

c. Do program mechanisms
result in students being
enrolled. in desegregated
schools?

Integration/Desegregation -

a. How do policies and
procedures inhibit or
contribute to integration?

~b. What types of services are
delivered as part of the
program? '

c. .What are thé perceptions
and altitudes of school
personnel toward the

program? .

-

Content and media
of program infor-
mation dissemination

Race/ethnicity
Sex ,
Grade level
Race/ethnicity
Sex

Grade level

Administrative
policies/procedures
Classroom practices

.Extra-classroom

practices

Nature -of services
Intensity
Duration

Attltudes toward
program

District Documents
Questionnaire

Abstract

Abstract

Questionnaire

o

Questionnaire

" Questionnaire

District and™.
school admin-
istrators

District
documents

District

..documents

) Site admmlstra-

tors
Teachers

Site administra-
tors
Teachers.

Site administra~
tors
Teachers.
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" Table -4 (Continued) ‘

Instrumentation Specifications
| :

| Evaluation keues Addressed

Varisbles Messures

Data Surce

d. What additiﬁc‘mal arrangements

have been undertaken during
1982-83 to address particular

- areas of concern?

J. School Program /

d.

—6T—

What efforts are made to
“encourage incorporation of

transfer students into the

reqular school program.

. What actions are taken to

accommodate the needs of

program partipipants? ‘

B, Outcome Evalustion

1, What progress appears to have
been made in reducing the, harms
set forth in the Crawford
decision? S

A,

c.

Achievement

~ Attitudes

Post -secondary”

‘opportunities

d. " Social behavior of

students toward other
ethnic. groups

Areas of concern Questionnaire

Action undertaken .

Administrative Questionnaire

. policies/procedures
Classroom practices

Administrative Questionnaire
policies/procedures

Classroom practices

¥

Basic skills SES, CTBS
(reading and math) - -
Student attitudes " 5AM

Academic preparation

Post -secondary
eligibility

Post -secondary
expectation.

Questionnaire

. Questionnaire

-Student inter-group “~ QObservation form..

relations

~ Competency tests

Site administra-
tors -

Teachers

Site administra-
tors .
Teachers

Site administra-
tors
Teachers |

Students

Students

Students
Students

Students

q

Schools



- | oL
Data Collection . - o i -

i} - . -

Pata coIIectlon was managed by the LAUSD Reseach and Evoluotlon Bronch

. staff, These activities were conducted from December through June,- as
summorlzed by the scher‘ule presented in Table |I- 5. Brlefly, these 'tasks
included: o '

& v . o

. completion of obstroct forrns;
.. start-up tosks involving notification of the sampie and
' preporotlon for data collection; _ .-

Yo

-

dlstr;butlon, collection, and quality control of site
Adr}umstrotor, Teacher, and College Advisor questlonnoures,

. completlon of observotlons at eoch sub-sample schooli for each -
. a specufued settmq on two separate doys-

-

. dlstrlbutlon trommg, col!ectlon, and quality control of"
School Attltude Measure testing, and Student- Po.,t Secondary
Expectotuon questlonnmre' _

. ‘ . collection of school-level (by grade) summaries of CTBS and SES
scores and competency test results. n , Coe

7 - Analysis v
The nature of the analyses was Iorqely descruptwe wnth a heavy reliance
on frequencies, cross-tabuiations, ond meosures of centrol tendency and
' dl‘sper_smn. Measures of associgation such as; correlo.lon were used to help
. identify factors related to program success. Where appropricte, comporusons
emp!oqu techniques such as t-tests or onolysls of variance were used.
In the reporting o, the results, every effort was made to provide concise
“and readily understondoble stotements of the flnmnqs. Chorts, grophs, and

- other figures needed to convey the onolyflc results, were used as opproprlote.

“

2




Table 11-5

1982-83 Data Collection Schedule for

PWT Prograns

Toski .

Dec.

Timeline

Jan. Feb. March

April.

ngf"’ June.- |

Complete abstracts of

drchival data
Prepare .introductory

letters to region

‘superintendents

Order SAM materials

Prepare mailing labels

and other ancillary data
collection materials

Schedule sites for
observation

Train observers§’

-Send introductory letters

to .region superintendents -

and principals of
sampled schools

Distribute and collect Site
Administrator, Teacher
and College Advusor
Questionnaires

o

Conduct observations

.Admiu'mster SAM and Post-

Seconda ryﬂExpec‘mt ion
Oueshonnmre
‘v\omtom quality control
of the ‘administration of ‘the
questionaires and SAM and
prepare. the materials for

kevgu\rggmq

Collect District
summaries of , .
achievement data oo

Dec.- Jan.

Dec.

Feb.

Dec.- Jan.

wet

Jan.- Feb. .

.Feb..

Feb.

Mid-Feb. -

Abril

March

&




Chapter i
Findings

Chapter lil contains the findings and recommendations resulting from our
review of the PWT and CVP programs. The information in t.his chapter is
presented in four sections which correspond to the evaluation issues
summarized in Chapter I, Table II-I Section one considers"fhe questions
related to changes and effects of program mechanisms. Section two reports thé
effects of school policies and practices on student inferactions as well as
efforts to incorﬁofote pdrficiponts into the regular school program. Section
three reviews the progress made in reduci}fq.the harms of racial isolation. As.

= a result of the changes occurring throughout the District during the past
three years, the major focus of our analysis was on program mechanisms. and the
effects of changes over time. Section four presents a summorv discussion of

the findings and recommendo'nons.

.

' Mechonim
e Whot changes have been made in mechanisms. for explommg program options
to parents ond students during 1982-83?

Opporfunmes to opply ‘for PWT and other Voluntory integration programs

[

are provuded during the spring preceding the school term. The 1981-82 interim -
- PWT evoluoflon report indicated that the primary vehicle for informing parents
- and students abouf the PWT program was the application brochure. .Additional

information was providéd through parent meetings hosted by sending schools,

.although a very small percentage of parents (5%) and students (4%) reported

A'octuol'ly otténding these informofio_r; sessions. |t was olsa reported that-very-- ===

few PWT parents and siudenfs were aware of other options available to them*
under the Volunfary" lntegrohon programs. : ‘ ‘ '" °
In 1982-83 the District deveioped a one:page fiyer and an information

brochure called "Choices", which contomed a description ¢ PWT and Magnet

~programs, including. the names, addresses and phone numbers of all continuing
magnet scho’ols and centers, aoplication procedures and deadlines, "and a single

1983-84 application form for fhe PWT or the Moqnet programs. (See the
. Appendlx )




The one page flyer, in English and Spanish, was given to every student in
the District. Overcrowded ond predominantly Hispanic, Black, Asian and Other
non-Anglo (PHBAO) schools receuved a "Choices" brochure for each student®

enrolled. AII other schools received a basic allotment of 200 brochures in

" English and the requested number in Sponlsh, to be glven to students cnd

parents only upon request. (Thus prncedure was later revused so that a
"Choices" brochure’ was made ovmloble to every student.) Information meetings
for parents were not held in Spring, 1983.

. The "Choices" brochure ‘contained i8 pages, mcludmg the application and
instructions:  One page was devoted to questuons and answers about PWT'" while
I5 pages were used to describe the various options, ovmloble under the Magnet
School programs. District personnel stated that not much additional
information cou!d have been added about F’WT They. also felt the brochure
produced many additional oppllcotuons for the Magnef pragrams. District -
personnel also reported that some parents had difficulty understanding the

single PWT/Magnet application, and: consideration was being given to returning

. to a separate application for 1984-85.

‘Nhile some difficulty was noted with the single "Chouces" brochure and
application, the advantage for parents and students of’ hovunq available
information about all student integration options was viewed as desirable as
an aid to parents and students. The following suggestions are offered as an

alternative to-abandoning the single brochure and for impreving the existing

- mechanism. These recommendations encompass the introduction, overall

readability level, attention ‘devoted to the Magnet programs vs. PWT{ and the
complex1ty of the application. ,
The questlon and answer formot was a useful vehicle for presenting basic

information about the PWT program. - F’erhops an introductory section setting a

~context-for the- progroms ond explaining the brochure's contents would enhance

parents' Understondmg of how best to utilize the information. The section

_might begin with a brief overvuew of the District's phiicsophy with respect to

student integration options, a summory description of student integration

options, and include a "How to Use this Bookiet" section.
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In order to determine the reading level of "Choices" a readability
analysis of the English vérsion was conducted. bsinq the Dale-Chall and the
Flesch readability formulo..I The analysis focused on paqges 2-4 in the
se ctlon titied "’)ueshons and Answors about PWT and Moqnets". These poqes
contained hasic informaticn about the programs. The onolysns of the PWT
portion of the brochure revealed that this section was written at about the T
eleventh to twelfth grade reading level. This may have contributed to the
;iifficulty parents had in understondinq the brdchure'. It is recommended that
the District field test future versions af the brochyre usmq a sample of |
parents to determine presentation clarity and the reodoblllty level of the

. materials.’ ‘

The relohvely small amount of space devoted to PWT in the brochure hos
‘already heen noted. Similarly, the single page flyer was all obout moqnet '
school choices so one is hardpressed to determine where PWT fits in. "An
(;nintelnded outcome may he that parents could interpret this as the District

. favoring magnet schools over PWT schools as an integration option. Infor-
ﬁmotnon about the choro\.’rer of PWT recelvmg schcol environments and
‘educational program offerings could be provided. These lssues could be
pursued during the development and field testing phase of fhe next brochure,
‘ gl odcltlon to the readability level, consnderotnon should be paid to the
complexnty of the single uppllco.non. The multicolor approach was helpful in
dlstlnqmshmq the PWT program from the Magnet program. However, parents
should be quer1ed reqordlnq the clarity of the questions and the accompanying:-
ns\fructlons as. well as the format. Nith respect to questlon 12 on the
ppllcotlon for PWT, only, (see the Aopendnx) what does « a parent do if more
thon one child in the f(]mllY is attending PWT receiving school(s)?
ot ore the characterisiics of students chcsen to porhcupote"
Toble lHI-1 presents the composition of the PWT program by racial/ethnic
: roups Of primary interest are the changes in enrollment over time. Thus,

Table I\I\I I includes-enroliment data for the 'fhree -year period I980 83, as

well os\chonqes in enroliment by year., The following chonqes are noteworthy.
Il

‘ .
‘ \ IWe \would like to thonk Dr. Alan Crawford: of the Colnformo Stote
Un versnty at Los Angeles for conducting 1h|s analysis.

N
o
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° Over the three year perlod the program increased in total ‘enrollment

by neardy 50%, from 13,812 in 1980-81 to 20,686 in 1982-83. The enroliment

increases varied considerably from year to year. Nearly three-quarters of the

increase occurred between the first and the second year, when the
enrolfiment qrew to i8 876, as compored to Iess than IO% growth: bet\;veen the
second and third year. _ .
e While each ethnic g'roup‘s enrollment increased during 1980-82, there
was significant variation among the qrouhps. The largest increases were

registered by Hispanic (169%) and American Indian (127%) students,

respectively, followed by Asian (86%), White (43%), and Black (24%) students.

. @ Black students had the largest enroliment (13,229) although their
- pefcentage of total enroliment actually declined from 77% to 64%, with
virtuallyzno increase in enroliment from 1981-82 to 1982-83.

@ The proportion. of Hispanic students nearly doubied from only 4% in.

1980-81 to 26% in 1982-83. While most of this increase occurred in the first

year (102%) there was also a 33% increase between the second and third year,.

‘represent’inq nearly three-quarters- of the total second year increase in the
L3 M . o '

program. P

» The increase in ‘Asian student enrollment was relotlvely even over the
.period covered, slightly moee than 400 in each year, representung a relative
increase of 44% and 29%, respectively. Togefher, Hisponics_ (72%), and Asian
(22%) students accounted for nearly all of the increase in the 1982-83 program

enrollment.

n -

o The total increase in Amerlcon indian students occurred in |98| -82,
whereas most of the increase (86%) in White students occurred in 1982-83.
Each of. these groups represents approximately one percent of the total

program.

o Table I1i-2 and. ll1-3 show where enroliment changes 6ccUrred in the

proqram "Thedata-are- presented—by-racmllethnuc group and by grade level.
These tables show enroliments at the elementory, Junsor high, ond senior hlgh
levels for I98|-_82 and 1982-83, respectively. Enroliment data were not
available by level for 1980-81. The tables also give the enroliment.-at-each ~.-

level as a percentage of the total enrollment.
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" Table Mi-1

. Composition of PWT Program
By Racial/Ethnic Group: 1980-83

~

Indian Asion Blaci- Hispanic  White Total
1981)-81 60 950 10,660 1,972 170 ° . 13,812
.00 0.07 - 0.77 0.14 0.0l 1,00
1981-82 136 . 1,370 13,192 3,991 187 18,876
‘ 0.0| 0.07 0.70 0.21 - 0.0l .00
1982-83 131,769 13,229 5,309 W3 . 20,686
' 0.0l 0.09 0.64 0.26 0.0l .00
81-82 Increase as _ : ,
% of 80-81 Enroll.  126.67 44,21 23.75 102.38  10.00 36.66
82-83 Increase as '
% of 80-8! Enroll.  126.67 86.21 24,10 169.22  42.94 49.77
82-83 Increase as . A ' .
% of 81-82 Enroll. 0.00 29.12 0.28 33.02  29.95 9.59
. : ¢ .
' 81-82 Increase as . - o
% of | Yr. Increase 1.50 8.29 50.00 39.87 0.34 100.00
82-83 Increase as e o IR e
% of | Yr. Increase 0.00 22.04 2.04 72.82 3.09 100.00
' 26— 128




“» Comparing overall figures, it is interesting to note that program,
enroliment increased at the elementary and junior high school levels and

decreased at the senior high school level.. Whereas hO% of the proqrorn

enrollment was at the senior high school leve! in 1981-82, only 35% of the PWT

students were in senior high school in 1982-83. On the other hand, the

percentage of elementary ‘students increased from 8% to 22% and junior hlgh

school students mcreosed from slightly less than 42% to slightly more than

42%, although the obsolute number of junior high students rose by orly 700.
.o As was noted in last year's report, ethnic enrollment varies

considerably by 'school level. Over 86% of 1the Asian enrollment was in

-secondary schools and ‘over 5i% was at the junior high school level.

Similarly, .nearly 82% of the Black students were enrolled in secondary

schools. However, they are evenly divided between the junior high and the >

senior high school levels. By contrast, American Indian (43%), White (44%),
and Hispanic (39%) groups have a much larger proportion of students enrolled
at the elementary level, dlthough in all cases it is still less than haif.

# These enrollment trends would suggest that as overall enrollment
continues to increase at the elementary and junior huqh,school levels and

decreases at the senior high school level, Hispanic and Asian students will

‘represent a larger proportion of the total program enrollment Conversely,

this trend will reduce the percentage of Black students.

Do program mechonisms result in studenis being enrolled in deseqregoted
schools?

Toble 1ill-4 contains the rocml/ethmc composition of sompled PWT

receiving schools and PWT students by school level. This table shows the mean

" percent and -standard deviation for the enroliment of American Indian,

Asian/Pacific lIslander, Black, Hispanic, and White students in the PWT
recewmq schools and m_‘the PWT populotuon within the schools. At each

- level, the mean percentage. of White students,-and the combmed percentoqe of
PHBAO students fell within the €0-40% range, established by the District as a

. desegregated environment. Thus, it can be concluded from this table that, on

the average, PWT program mechanisms result in students being enrolled .in

‘ de.\.eqreqated schools. This finding is consistent with that contomed in the

interim report on the PWT program, - ' : o o
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- Table HI-2
Composition of PWT. Program: 1981-82 ‘
By RaclallEth/nic Group and Level
- Indian Asian Black Hispanic: White Total
Elementary 27 180 1,933 1,260 57 3,517
: 0.01 0.05 0.55 0.36 0.02 1.00
Junior High 59 615 5,673 1,588 8 8,043 -
- 0.01 0.08 0.71 °  0.20 0.01. 1.00
Senior High 50 575 . 5,923 1,118 55 7,721 .
. 0.01 0.07 0.77 ° G.14 0.01 1.00 "
Total 136 1,370 13,529 3,966 220 19,281
" 0.01 0.07 0.70 .0.21 .0.01 - 1.00
Elementary/Total 19.85 13.14 S 14.29 0 31,77 -25.91 18.24
Jmicr High/Totel 43.38 44,89 41.93  40.04 49.09° 41.71
" Senior High/Total © 36.76 - 41.97 '43.78 28.19 25.00 40.04
Secondary/Total - B0.15 86.85 85.71  68.23 ' 74.09 8l.76
@ -28~
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| ~ Table W1-3 S
Composition of PWT Program: 1982-83

By Racial/Ethnic Group and Level .

N

&

Indian | Asian

Black Hispﬁnic _ Whnte - Total
_Elementary 59 2| 2,123 2,066 106 4,593
| 0.0l 0.05 0.46 045 0.02 .00
Junior High 1 509 5,646 2,056 88 8,743
0.0l . 0.10 0.65  0.24 - 0.0} 1..00
Senior High 33 619 5,460 1,189 49 7,350
: 0.00 0.08 0.74  0.16 0.0l .00
Total 136 - 1,769 13,29 5,309 w3 20,686
0.0l 0.09 0.65 . 0.26 0.0l .00
Elementary/Total 43.38  _13.62.  16.05 38.88  143.6 22.20
Junior HighfTotal  32.35 51.38 42.68  38.73-  .36.21 42.27
Senior High/Total 24.26 34.99 41.27  22.40  20.16 35.53
‘Secondary/Total 56.62 186.38 83.95° 61.12 . 56.38 77.80
5 |
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o Table Il
*Recial/Ethnic Composition of Sample

Permits With Transpotation Receiving Schools and

~ PWT Students by Level

Elementary (N:IS)

Jinior High (N=15) -

Senior High (N=ll) -

ts  Total School  PWT Students

PWT Studen

Total Schaol

PWT Students  Total School

Racial/Ethnic Mean Mean - Mean Mean Mean Mean‘

Group Percent D Percent SD  Percent SO Percent 0 Percent SO Percent SD
Arerican dian 3645 LB Lm0 3 % ASCR B
- Asian/Pacific \ : | L ' K o
L Islander MOORE LD 6D Gl 5 0% LA 610 . 105 15,00
" Black L6 8 B D 02 el 0 LD 05 gl B

Hinic 751 198 W95 %8 Wh O8N W N 184 W06 1.6 LT
- Uhite 5.60 1.3 SUOLE B 1R L LB 550 950 160 2.5

]
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In oddltlon to reviewing the som,,!e schools' data, a school level ,

onolysns of the enrollmenf of all PWT receiving schools was conducied A
summory of the reSUIts of this analysis is prasented in-Table (li-5. This o
tabie ‘shows the mean percent and range of 'White enroliment in all PWT
receiving schools by Ievel - The table also qnves the number and proportion of
_schools falling obove, within, and below the 60-40% desegregoted range.
Overall, 97 of the 137 PWT receiving schools (70%) fell within the 60-40% .
_range, 3| (22;5%). fell above the r'onge and nine (6.5%) fell below this range.
Two of the nine =chools fell considerably below the 6C-40% range while 15 of

the 31 schools were significantly above the range and had White eﬁrollments in
_ex,céss of 70%. : ¢ : A ‘

. hpoct of School Policies and Procﬁces on Student lnteroeﬁen and
Porticipation

This section examines the relotio’nship between school policies and -
practices and PWT and resident 'student interactions as well ds their effects ;

2

on the participation of PWT students and their parents in school activities.
Teachers v,ondiodministrotors at PWT receiving schools provfded information

regarding their perceptions of these issues. The results are organized and

reported- according to the questions outlined in Chapter . Where . _
" appropriate,. the findings are cpmpore‘d to those reported in 1981-82. -
" Table Hi-6 summarizes administrators' reports of school practices

related to student interactions. Administrators were asked how student B

interactions were determined at, their school in settings outside the

classroom: whether-by school-wide policy, d:scretnon of school personnel ,_ ‘or -
students.

The-findings-confirm results Fe re_p'm’t'h’é_mtenm report. At _
the elementary school level, school-wide policy tends to determine stpdent o
interactions; whereas at the secondary school level, these interactions are

left to the discretion of schoc! personnel and to the students themselves.

This finding is consistent with the notion of glvmg ‘more responsibnlny for
sacnol interactions to the students as they become older.

Administrators aiso reported on the extent school-wide procedures or
school personnel could positively influence integrated student interactions at
-school in settings external to the classroom.  Their responses are summarized

in section "B" of Table lii-6. The results.are based on a five point scale




Table 15~ = -
- Permits With Transportation Ethnic’'Enrollment
' _of Receiving Schools

o

2

0 - 39%

Percent White

40 - 60% 60 - 100%
-evel f % f % f % ¢ Toga!  Mean Range '
. . \
>
: A L
Elementary 5 5.7 58 65.9 25, 28.4 88 54.8  *27.4 < 75.9
) /‘/ . w
Junior High 3 0.3 25 . . 86.2 N 3.4 29 48.8  23.5 - 72.4°
Senior High | 4.8 16 66.7 5 23.8 - 20 56.0  37.0 - 75.6
Total 9 65.2 97 70,3 . 31 22,5 137 - -
&




where "I = little influence and "5" = great influence.  Again, the findings
are donsistent with the interim results. Secondary administrators, on the
average, felt that school policies or personnel did have some mfluence on

) students' mterochons while primary ‘school. administrotors felt the influence
of SChOQé -wide procedures or personnel was even stronqer. \,
Administrators were asked to identify actions undertaken at- their school
to encourage interaction among PWT and resident students in a vorlety of nc\m-
classroom settings. Five actions were. Ilsted, ranging from osmgnment of

“st'udent's to activities to restructuring the physical plant. Section "C" in
Table llI-6 gives the nuinber and proportion of respondents who indicated
tokmg each action. The action reportedly taken by most administrators was to
octrvely recrun students to participate in organized activities. Eighty ‘
percent of ]umor hlgh, "79% of senior high, and 72% of elementory scr;ool
administrqtors indicated havinyg actively recruited PWT students to participate
R orqomzed school activities.. The next most frequently reported activity

 was the assignment of %tudentg toﬁporhculor games/activities, however there:

‘ was much variation by school level. This action was taken by nearly three-
fourths of the ziementary school odmlmstrotors, 50% of the junior h@h, and
slightly more than a ‘quarter of the senior ‘high school administrators.”  As
studenis become older, ﬁ'zey are less likely to be "assigned" to activities by

school personnel. .

Inservice trommg of school personnel ‘was- the third most frequently

_'_';_r,eported _actian .__Agom,..the_response.rote_voned mversely,wnh_the_school

level. " Forty-one percent of elememory school administrators reporfed taking
this action compared to one-third of junior high and only 21% at the senior
high school level. = On the other hand, while the absalute frequencies are

small at all levels, the number of odmlmstrotors reporting a modification of
school policies to encourage mterochon omong/PHT o:.d resident students

increased-as—the-grade- |eve| mcreosed _Four times as many secondory school

-

" administrdtors reported taking this action than elementary school adminis-
trotors.- - , ' : - o

In summary, most school odmmrstrotors reCOQmZe the need to be proochve

regarding the interaction of PWT and resident students. The prlmory focus of

this action is on the students themselves ‘and less on school personnel or

policies. Although the proportions vary slightly, these trends are consnsten? _
with those contomed in the 1981-82 interim report. R oo e 7 -
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1 ~ Table ill-6 .
PWT Receiving Schools:
Administrator Reports of
e Procﬂces Relative to Studem hterocﬂons

Elementery Junior High Senior High

: . o (N:=18) (N = 30) (N = 19)
“Mean* SD Mean SD  Mean SO )
'A. -Factors influencing integrated
.student interactions
Recess/rutrition . 131 0.70 2.57  0.84 2.53  0.87
Lunch/cafeteria - i.44 0.8l 2.38 0.80 - 2.53 0.87
Lunch/outside eating area 1. 0.8 2.43 090  2.53 °0.87
Lunch/playground .31 0.70 2.25 0.89 2.47 0.9
8. Overall rating of schcol policies
g and persomnel on student inter-
action.in setﬂngs outside the e
clazsroom 4.41 ° 0.7 3.50 1.20 3.47 0.96 -

'C. Actions tcken to encourage inter- . _ e '
action omong PWT and resident Frequency” % Frequency % Frequency %
students outside of class ot ) .

vb
Assuqnment to portuculor games/ ' . ‘
activities ' : i3 72.22 15 -50.00 5 26.32
Actuve recruitment for orgomzed . C -
, activities : ‘ 13 72.22 24 ~-80.00 15 78.95
Inservice training of school. ' _
. personnel| - : 8 ° 4l.44 10 33.33 4 21.05
Modification of school policies | .5.56 4 13.33 4 . 21.05
Restructurung feotures of phys:col _ B ‘. : e
setting | I 5.6 0 000 0 0.00°
Other e T e 0 0.0 1 . 333 .2 . 10.53
o ~‘_i —— Vrrw‘r“‘/ - - . - - EEEE— U
* Note: [|"'=-none or almest rone, 2 = few, 3 = some, 4 = many, 5 = all or almost ail
. @~ i * .«' i . ’137
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Administrators were osked to identify activities or services provided at
their school to meet the sacml and academic needs of PWT students. Eleven
types of services were listed and respondents were asked to check all that
were provided at their school. Table 11-7 summarizes administrators’
responses for each service or activity. The frequency and percent of positive

responses are .given for each item.

Administrators were asked” to indicate whether a needs assessment was

«conduct d. Responses varied by school level. Half of the elementary school

'percent at the junior high school level. Similarly, tutorial servnces were

administrators, two-thirds at the junior high school level, and nearly three-
fourths at the senior high _sehool“ lavel ireported conducting a needs ’
ossAessmenf . | .

Four items related to ocodernie needs Were included. A% the secondary
level, ocflvmes to meet the academic. needs of PWT students were a priority,
porhculorly for senior high school administrators. Guidance and counseling
was indicated by 100% of the senior high school odmlnlsfrotors and over 90%
£
listed by over 94% at the high school level as compared to 73% of the junior
hlgh schoo!l respondents. Curriculum enrichment was noted by over 84% of the

senior high school odmlnlstrotors, while specialized instructional opprooches

~were indicated by less !hon 50%. Thns relatively low respoirsze rate may

reflect a lack of information about this activity.

Acaderic activities were also reported by’ a majority of elementary school
administrators. Tutorial services had the highest response rate of 77.9% '’
foilowed by curriculum enrichment with a 72.2%. Over 6_0% of these
odministrotors also identified specialized instructional approaches as we‘ll_os
gundonce ond counseling. ‘ . . v

In summory, the ocodemnc needs of PWT students appear 1’0 be a priority
for odm:nlstrotors at all ieve!s, but especially at the senior high' school.
level, with most administrators irdicating having lmplemented specific
activities to meet the needs =of PWT students. .

Administratcrs were questioned about the provision of ochvntles directed .

at the social od;ustment needs of PWT students: special ochvmes ‘to promote

intergroup understondlng and acceptance; a buddy system, additional

supervision, and special interaction ochvmes. At the elementory school

fevel, these ochvmes were |nd|coted by fewer administrators thon ot ‘he

» :-35— . : ?



Table i-7

PWT Receiving Schools:
Administrator Reports of School Activities
' for PWT Students

Senior High

Elementary . Junior High
(N = 18) (N=30) (N = 19)

Service or Activity Frequencf % Frequency % Frequency %
Needs assessment 9 50.00 20 66.67 14 73.68
Special activities to

promote intergroup

understanding and ’ - ‘ . _

occeptonce 10 © 755,56 23 76.67 - 15 78.95
Inclusion in formal - .

‘evaluation 6 33.33 16 53.33 8 42.11
Buddy system i0 55.56 9 30.00 5 26.32
Tutorial servfces N 14 77.79 22 73.33 18 9% .74
Curriculum enrichment 13 2.2 19 63.33 16 8.2
Speciolized instructiondl_ . -

approaches Ir 61.11 13 - 43.33 10 52.63
Auxiliary transportation 4 22.22 28 93.33 18 9% .74
Guidance and counseling I 61.11 28 93.33 19 100.00
Additional supervision 6 33.33 .23 76 .67 4 73.68
Special interaction’ ‘ . '

activities 12 66.67 25 83.33 17 89.47
Other 4 X972 4 13,33 3 15.79
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secondary level. This may indicate a somewhat lower priority given to social
odjustment needs than to academic needs at this level. Neorly two-thurds of
“the elementory administrators reported specuol interaction ochvutles and over
half reported special activities to promote intergroup understondmg and
acceptance and utilizing a buddy systern. Only one-third reported the need for
oddmonol supervision.

Sociai adjustment needs were more of a concern to secondory school -
administrators. Over three-fourths of these respondents indicated instituting
special activities to promote intergroup understanding «and acceptance,
oddmonol supervision, and special interaction activities. The very high
number indicating guidance and counseling activities (100% in senior high and
93% in junior high schools) moy.olso indicate a concern for the social needs
of PWT students in addition to their need for academic odvivsement or simply
reflect the availability of resources at this level. '

Administrators' responses were compared to the.reports of a S|m|Ior
somple of administrators to the same questions last year. Overall, there were
only slight differences in the responses of elementory school administrators.

On the other hand, secondory school odmlmstrotors reported a substonhol
increase in ochvnhes for PWT students. ngher percentage responses were
indicated on eight of the || response cotegones. The differences were

- especially noteworthy for tutorial Serwces, where junior hugh rates rose from
42% to 73% and senior high. school rates: mcreosed from 76% to neorly 95%.
Similarly, currlculu'n enrichment was lndléoted by 84% of the senior hlqh
school administrators in 1982- 83 as compored\to only 52% a year ago.’ These
trends denote an increasing awareness among’ secondary school odmtmstrotors of
the need to provide specuo| academic support for PWT students. ‘

The projected increase in the size of the PWT program in 198l 82 and the
changing perceptions of recewmg school teachers toword these students led
ithe Team t6 recommend a réview of inservice octuv:hes for PWT recelvmg
school teoch’ers, particularly at the secondary tevel. We further recommended
thot where necessary, these octlvmes should be revised to include
‘activities related to the needs of PWT students and porents. Specific topics
were squested for possible inclusion.  Table 1il-8 preSents ddmumstrators
reports of inservice training refated to the PWT program for staff. The

topics recommended in the 1981-82 interim report provided the frame of




Table -8 .
s Administrator Reports of Training =
Inservice for School Staff on the PWT Program = -

Elementary Junior High . Senior High ——-
£ % 0 f % O %
PWT Proqrom (objeétives, ' ' ' :
. parficipants, etc.) P 7 37 20 70 16 . 84
. v 7t : ¢ '

Strategies for promoting . ‘ .

intergroup understanding : d 6l 19 63... 14 73.7
Methods for diagnosing needs

of students from diverse _ : _—

backgrounds : il 6l .16 53 9% 47.4 .
Strategies for meeting indi- — ’

vidual needs of students . '

from diverse backgrounds . 15 83 19 63 12 83
None | 0 0 2 6.7 1 53
Other | 0 0 4 13 .- 2 0.5
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. reference. Over 95% of the. respondents roported'conductinq some type of
inservice program covering at least one of the recommended topics, and most
lndlcoted covering at least three of the four topics: Strategies for meeting
the individual needs of students from diverse bockérounds and for promotlng
intergroup understondmg were reported by over 60% of administrators at all
levels. A high percentage of junior high (70%) dnd senior high school (84%)
odmmlstrotors indicated covering mformotlon about the PWT program.

Admlmstrotors ‘and teachers were queried regarding activities or services
for staff to better meet the needs of PWT students and to mcorporote them
into the reqular school program. Seven types. of activities were provided as
options with respondents being able to write in other activities as
opproprlote. Tables i-9 ond HI-10 summarize administrators' and teachers’
reports of these activities, respectlvely In general, administrators
‘indicated more frequently that activities occurred than teachers reported
‘participating in these activities. This is not too surprising in that some —

' octnvntles are probobly limited to non- teochlng personnel. For exaomple, .
inservice training for staff was reported by over 70% of administrators at all
levels. Yet, relatively few of the sampled teachers reported portlcnpotmq in-
inservice training on the needs.of PWT students, with responses ranging from a
high of 27% of senior high school teachers to less than 14% of elementary and
13% of junior high school teachers, respectlvely - .

All of the elementory and’ Jumor high schooi odmmlstrotors reported
visiting successful PWT programs at other schools as compared to only 21% of

- senior hlgh school administrators. Very few teochers reported hovmg this
opportunity, none ct the elementary level, only .one percent at the senior
high, and 3,5% at the junior high levels. S . no

Elementory ‘teachers and odmlnlstators were more likely to correspond WIth o

PWT parents than their secondary counterports. Elementory teochers
reported portncnpotlnq in staff meetings to share successful strategies at
‘twice the rate of senior high school and three times tnat of junior high
teachers, respectively. These trends are similar to those found 'in 1981 -82.
It is' also interesting to note that all of the elementary school adminis-
trators reported ai least one 0dd|t|ono|, activity .qs._compored to only 10% of

junior high and -15.8% of senior high schoot administrators.

-39~
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Table 111-9

- PWT Rccelvmg Schools: Adrmmstrotor
Reports of Staff Activities

Elementary

. Junior High Senior High
(N = 18) ) (N = 30) - (N =19)
f-’requency %  Frequency % Frequency %
Staff Activities Provided: = |
Inservice troininq‘ | 13 72.22 31 70.00 s 78.95 .
Visits to successful PWT programs - I8 . 100.00° 30  100.00 . 5 21,05
Tour of s.e'nd‘inq areas . T 8 26.67. 7 36.84
_ Meetmq with senqu school _ | _
‘ foculty 2 .1l 5 16.67 2 10.53 -
v Lonquoqe oéqui_;ition proqrorﬁ 7 " 38.89 5 26.32 -
| Sample letters to PW_T _porenfS' 12 ] 66.67 8 A'_Z.I‘|
| Staff meetings to share successful - - - "
strategies ' 10 '55.56 10 . ‘ ~52.63
Other 18 100.00 3 15.79

=40-
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Tcble W-10 |
PWT Receivirg Schools: -
Teachei Reports of Participation in ' : -
PWT Related Activities . - ' :

o : ’ Elementary Junior High . Senior High
, ' (N = 58). . (N = 143) (N = 96)
“PWT Related Staff Activities " Frequency %  Frequency %  Frequency %

- Inservice tronnmq on needs of PWT

students ‘ | 8  13.79 & 12.59 26 - 27.08
Visits to successful PWT programs 0 0.00 -5 3.50 . I i.04
Tour of sgn.ding school areas 3 5.7 10 6.99 12 12.50

'l Meetih.q with sendir.g- school : - ‘ o o o
faculty - . ] ! 1.72 4 2.80 2 2.08
Language acquisition program 6 10.35 6 b20 7 7.29
- Distribution of . Iet'mrs to PWT - : ( ' o | '
_parents 42 .41 46 32,17 21 21,88
~Staff meetings 39 67.24 30 20.98 30 31.25
© Other - 3 5.17 4 2.80 ! 417

-41-
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Teachers were asked to indicate classroom practices used to meet' the
academic and social needs of PWT students. Their responses are reported in
Table HI-I1. Thirteen different clossroom practices were included. These

practices were identical to those included in the 1981-82 survey of teachers

‘and sought to identify practices designed to address students' academic and
~ social needs. Three of the practices primarily oddiess students' ocodemuc ,
needs: tutoruol orrongements, currlculum enrichment, .and specuollzed ‘ o
instructional opprooches.~ In each of these instances, elementary school
teachers resnonded at nearly twice the rate of secondary school teachers.
It is of interest to note that elementary teacher responses are similar
to those given by elernentory school administrators to a similar set of
questions (see Table 1I-7). "On the other hand, the proportion ‘of-secondory
teachers who_repo'fted utilizing these classroom practices is significantly
lower than the proportion of secondary o‘:lmir'\is”trotorS' reports of these
activities being employed. at their school. For example, only 19% of _junior
high and 33% of senior high school teachers reported u'rilizfng tutorial .
arrangements in their classrooms. Yet, 73% of junior high and 95% of senior
" high school administrators indicated these services were provided for PWT
students at their school. The discrepancy in response rates may be due to
several factors. One plausibie explanation is that iutoring is more likely to -
be "centroluzed" at the secondary school level with arrangements made by
odmlmstrotuve personneI or that tutoring is focused on classes not
- represented in the teacher sample (mothemotucs, science, etc.). Slmulorly, as
. compared to odmmlstrotors responses, significantly fewer secondary teachers
reported enriching their curriculum to meet the needs of PWT students.
Severa! of the classroom practices (rhixed seating or grouping
arrangements, interactive ocfivifies., cooperative werkgroups, O'bUddY_ system;
. and speciql activities to encourage intergroup understanding and acceptance)
focused on the students' social adjustment in a multicultural en'vironment.
Teacher responses to these items varied by.school level ond by item. Two-
thirds or more of all elementary teachers reported utilizing each of the
practices related to social adjustment, ranging from a low of 67% for the
buddy system to 98% employing mixed grouping ond seating arrangements. In oll

. cases, a greater proportion of elementary school teachers reported utilizing

these classrcom practices: than did secondary teachers. For example, junior
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' Table Hi-11 - .
"PWT Receiving Schooiss :
- Teacher Reéports of Classroom Practices \
Used to Mee' 'he Academic ond Social Needs of PWT Smdenu\

_ Elementary ~ Junior High ° Semor\High
_ - ) (N = 58) (N = 143) (N = 9§)
Classroom Practice  * Frequency %  Frequency %  Frequency \%
.Mixed seating _ ' , : . T
arrangements 57 98.28 134 93.71 84 87.50
Mixed grouping : : . . : :
arrangements 57 98.28 - 105 73.43 67 . 69.79
Cooperative work - : : - :
groups ' 48 82.76 " 86 60.14 71 73.96
- Interaction ) ' » ' ' ' ,
activities . 56 96.56 62 43.36 37 _38.5‘{\
Curriculum , ' S
enfichment 51. 87.93 .. 60 41.96 38 . 39.58.
 Specialized instruc-. | : C o ..
tional approaches 41 70.70 . 52 36.36 38 39.58
Buddy system . 39 61.24 39 27.27 31 32.29
Parental communication 53 91.38 ~ 115 80.42 58 60.42°
"Meetings with parents 46 79.31 106 - 74.13 50  52.08
Classroom orientation : ' - ' N
program 36 62.07 56 39.16 37 - 38.54
- Tutorial arrangements o 3 . 58.62 28 19.58 32 33.33
Special activities to -. | .
encourage intergroup _
understanding and : :
acceptance o 42 - 72.41 .43 30.07 - 37 38.54
‘Needs assessment E 41 70.70 55 38.46 B 39.58
Other o 7 12.07 6 4.20 7 7.29
e




huqh school teochers responses to these practices ranged from a Iow of 27%
for the buddy system to a hlgh of nearly 94% for -mixed seotunq arrangements,

It should be noted thot many of the dlffecences between levels may .
reflect as much the dlfferences |n,teoeh|nq styles and methodologies between
elementary and _seeondory schools as they do differences in conscious efforts
to meet the needs of the PWT students. Two.oreos which do provide some
|nd|cot|on of consc10us dlf‘erences by level are the buddy system and specml

"“".?"octuwtles to encourage |nterqroup understondlnq and occeptonce. The
- proportion of elementary school teochers utilizing these practices was more
than doubie"the proportion of secondary teoche_,rs;

Finally, teachers were osked'to report on their practices relative to
communicating or meeting with pdrents' of PWT students. Agoin, the responses
'varied by school level, ranging from highs of 91% .and 79% for:_elemen'fory
teachers to lows of 60% and 52% for senior high teachers, respectively. At
each IeveI a greater proportion of teachers reported communlcotlnq with
" parenis -as opposed to meeting W|th them, . ‘_

In'summery, it appears efforts are being made by some teochers to address
the academic and secial needs of PWT students, olthouqh the overali magnitude
of effort appears to diminish as students get older. Elementary teachers who
have students for the entire day oppeored more sensltlve to meetlnq the social

\ .qnd academic needs of PWT students and |mplemented practices to address these :

[4

\\'\needs. ThIS pottern is censistent with that found in 19 oU B8l and 1981-82.

After-SchooI Portncnpohon

B in 1980- 81, ‘the Team reported ‘that por.|C|pot|on of PWT students in -

' _orgonlzed after- school oct|V|t|es wds 1imited and recommended tha: the
D|str|ct\|nvest|qote barriers to PWT. students por'flCIDOtlon and implement
.procedures to promote their ossur*nlotuon |nto 'fhls component of the receiving
school proqrom. The Team was particularly concerned with tronsporto.lon -
arrangements cnd scheduling of activities since these factors oppeored to the
the greatest impcct on PWT student |nvolvement in ofter school sports, clubs, :
ond socml events, particularly at the secondory schoel level. Dlstrlct
odm!nlstrotors noted that special transportation arrangements are made for PWT

students to portlcupo\te in extracurricular activities. In addition, two-

BN




" thirds of senior high schoo! and /thre~e~four1hs of junior hqu S'chcool
administrators, respectively, reported scheduling more activities in the’
daytime to_encourage rmore PWT student mvolvement. ,

Table Hi-12 summarizes odmmustrotors reports of actions to encourage
.after-school participation of PWT students in 1982-83.  As in the prior years,
the focus was on the scheduliﬁqvof activities and transportation grrangements.
Adminisfrotors' responses to the transpcrtation issue were consistent with
last yeo,f. fhere was a large increase in the percentage of’secondary
school administrators (from 66% to 79%) reporting an increase in the
scheduling of activities and a major decrease at the elementary level (from
67% to 39%). We suspect that elementary odmlmstrotors simply have viewed

- this issue 'as not belnq a critical problem.

_Efforts to Enhonce Parental Involvement .
The 1980-81 study of PWT also indicated that PWT parent |nvolvement in
¢« school activities was consuderobly less than that for resident parents. In the.
following year, elementory and secondory school administrators identified a
variety of. methods for incréasing communlcotlon with and involvement of PWT
parents. Specaol‘commumcohons (flyers, phone calls, mailings)" were the most
freucr]ruently cited method used to communicate with parents, while parent
meetings at school were the principal means of parental involvement. Nor__\e of
“the methods cited were viewed as pdrticulorly successful in increasing PWT
parental involvemen? in the school. :

Administrators were again asked to identify oc'nw'nes prowded to
increase communication with or involvement of PWT porents ot/'then schdol.
(See Table Iii-13. ) Euqht possible activities. were provnded / With a few
,notoble_excephons, responses parallel those reported in 1982- 83 with some )
fluctuations probably due 1o somplmq variations. - For example, as in the’ fwo .
previous studies, special communications ‘and school meetings for parents were

- -again identifie1 by most administrators at all Ievels as the prmcupol means
of communicating with porents. Slmulorly, a high propor'non of secondary
school administrators again reported scheduling specnol activities at
accessible times - to occommodote PWT parents. Whlle on the other hand; in
- 1981-82 none of the elementary school od_rmmstrotor,s reported having a
Ne&ighborhood ‘Home program. This year 100% of elef‘nentor? school admin‘strators

t
!
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: Table lll 12
: : . PWT. Racewmg Schools: .Administrator Reports of
- ' Actlons to Encouroge After School Porﬂcipotion of PWT Students

s~=.—  Elementary Junlof High Senior High
. (N = 18) - - (N = 30) _ JN 19)
Frequency % Frequency % Frequency %‘

'Ac'ﬁvltles to Encourage

Participation
" Additional transportation o
arrangements : I 61.11 28 93.33 19 100.00
Daytime scheduling of | . - ) ' .
~activities .7 . 38.89 23 76.61 IS 78.95
Other =~ | 3 16.67 8 2.67 3 15.79
. - . .




T s - S L S C e
L e ©/ Table W13 - .
R PWT Receiving . Schools:
_ ; AdmlMstroto* Report of Activities to
o Incroose Cotm\unlcohm with or involvement of P\VT anems
" . Elementory .Iui"lor High ‘Senior High o
(N = 18) (N 30) (N=19) -
e ' [\ ol
. Frequency % anuency % . Frequency %
¥ ’ : - ) 9’
< Activities ‘\ : RPN \ . - . _ ~ 0 ) -
School meetings for parents IR £ 2% RPN Y R < < BN TS ¥ 1 IS
Special communications R TR K- B 76.61 - 16 842l
, ' ':a U i 1 ! . . ) / N

Community Iioi50n - i 7 %8.891 i~ 36.67 - 87 4241l

'Ac_cesmble scheduhng of special - : i B , | .
activities: -3 (16.67 - 21 - 70.00 .~ 47 89.47

. Survey of parents for suggestions © 7 38.89" X 3667 5 21.05
Late afterncon phone service . 7, 38.89.. 17 - 56.67 . 6 3|/.58 |
| ‘Spo"n'sorshi.p of parent meetings c } S o ' / :
' in sending arec S0 55 7 23.33 ° -7 7 36.84
Néighborlliood home program . 8 100.00 . 2 . 6.61 3 15.79.
Other . : 3 16.67 .2 6.61 7 2 10.53

- ‘/' '/ ' ’ ‘ - N “,'////,/ .
. 15)
\ : ' -
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indicoted implementing this program. However, there was a major reduction in
the propor'non of high school administrators- U'flllZIng late afternoon phone
Service in |982-83 (32%) as compared to 1980-81 (62%).
College advisors ‘also provided information related to parent participa-

tion. Specufucolly, they were qsked to approximate the percentage of

PWT parents and resident parents who participate in a variety of counseling
related activities. Their responses are summarized in Table Ili-14.  Again,
these percentoges are opproxumotlons made by college odvnsors based on their
personal experiences. The college advisor sample,suze was smoll and therz
were large variations in responses. Thus,‘ the results are inconclusive and
tentative at best. However, they are consistent with the perceptions of
teachers qnd'odminiefratOrs as reported in prior studies of PWT. |

Three types of cdunselinq servicas were listed on the q’uestionnolre:

indiv_i':duol counseling, college advisement, and career advisement. With .
respect to individual counseling, college advisors estimated, on the average,
that the proportion of resident parents (27.8%) who participated was twice the
participation rate of PWT _parents (13.3%). Four items relate specuflcolly to
college preporotlon' mee'nngs with college represento'nves, meetings wuth the
counselor regdrqu college entrance exams, classes on college entrance
requirements, and on financial aid. In these cases, the mean proportion of
resident parents who participated was nearly three times the mean proportion
.of PWT parents. Finally, lhe.meon proportion .of parents who participated in
activities related to career advisement was about the Some for PWT as for the

resident parents.- We wish to r«*-emphosuze the need for a follow-up sludy on

PWT parents to better uUnderstand the factors mfluenclng their involvement in

“school activities.

o

. Orientation for Parents and Students ,
Given the influx of new students into the PWT program in 1981-82, the
Team perceived a need to provide these students ond‘ their parents with
information related to the program and to the receiving school in respohse
to this need we recommended that students and porents new to a receiving
school should participate in an orientation program with transpertation
provided by the District. . Severol toplcs were suggested for lnclusmn in the '

o_rientd'fion: |ntroduc'non to school personnel, tour of the school and

-
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Toble H-is
Coilcge Advisor Reports of Porem Participation
in Counseling Related Activities

% PWT Parents % Resident Parents

Individual counseling - | 13.3 ) 27.8
Meeting with College Representatives 12.7 34.4
Meeting with counselor re:

college entrance examinations : 8.9 : 21.7
Meetings or classes on college | | -‘

entrance exams , . 9.8 31.0
Meetings on career choices . 45.5 ‘- : : 50.0
Career Day with guest' speakers ~90.0 | 90.0
M’eéf\inqs on financial aid | ' IO.S. . 24. 1

- et o e i e \\
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facilities; academic counseling and advising services; extracurricular
activities; activities for parents; transportation orrongements; school and
program expectations of students and oorents. School administrators provided
informotion on the extent to which these recommendoti.ons had been implemented.'
~Tot\>Ie -5 presents administrators' responses to jtems reloteo to a PWT
orlentotuon program for parents and students at receiving schools. Over 85%
of %econdory school administrators reported provudlng an oruentotuon program
for students and parents as compared toc only 4.4% of elementary school
administrators. Of those schools indicating that an orientation was held,
virtuolly all said trqnsportotion was provided and the topics included those
recommended by the Team and are summarized above." _

It is unfortunate that the Teom did not solicit information reqordung
attendance. All but two schoo_ls indicated that the orientation was voluntary
and it would hove been useful to know the parental response. Based on past
experience, it may be an assumption that p'orents"ond students would not

attend if the orientation was not mandatory.

Cutcomes
. This section examines the progress made in reducing the harms associated
with racial |solot|on as a result of students attending desegregoted schools
under the. PWT progrom. More specifically, we examined areas in ochlevement
attitudes, post- seconda:y plans and opportunities, on_d social interactions of
portucupotung students. The interim report on PWT included a summary of
e QAN istrators' .and- teochers perceptlons of PWT students' social and academic
. success, an assessment of PWT studen{s' attitudes toward school, a review. of
students' preparation for college ond‘po t-secondary plans and expectotions,
an analysis of PWT and resident students ocial interaction patterns in a
variety of non-classroom school settlnqs, onw summary of students'
performonce on District administered ochuevemth tests. Similar information
has been compiled again this year to focnlutote an\assessment of what changes
hove occurred. We olso noted in the interim report that many factors (Some
beyond the control of fhe school) influence students' social and ocodemuc

success as well as their attitudes toward -school, and thus, |t\§ important to
revnew these findings wuthun that larger context. . \\

.
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| " Table M-15 |
PWT Orientation Program for Parents
and Students at Receiving Schools

Elementary — Junior Hiah Senior'High ‘
(N = 18) (N = 30) (N = 19)

Frequency % 'Frequency' %  Frequency %

Orientation program was held | 1 .39 | 26 .87 16 .84

Oﬁentotion' proqrorﬁ participation | .

'~ was mandatory | 0 0.00 0 0.00 - 2 10.53
was voluntary | 7 .00 2 1.00 14 .88

Transportation was provided by the
District : ) o 6 .86 23 . .88 - .94

Topics and activities included:

Introduction of school personnel 5 LT % 1.00 16 1.00
Introduction of school plant and _ B
facilities 7 |.00 26 .00 13 8l
. Academic program at school 1 .00 .26 . 1.00 16 1.00
Counseling and advising services -3 .43 26 - 1.00 16 .00
Extra curricular activities for
students : 5 .71 26 1.00 15 .9
Activities for por.en'fs : 5 JLos 24 . .92 13 .81
Transportation arrangements | 5 LT . 24 .92 - 6 1.00
Expectations for porenfs and ' ,
students . 6 " .85 24 .92 15 .9
Other - Y 0.00 - 9 .30 309

- QOrientation program topics mailed in _ . .
advance to parents and students 4 .57 22 .85 12 75

Material provided in: e

English S 7 1.00 26 1.00 16 .00

Spanish s . W s 6 .8

Other - 0 0,000 0 0.0 | 5.26
o

Not Applicable 0.00 0 0.00 ° 0  0.00
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.Teochei's' ond Administrators' Perceptions of PWT Success

~ . 5 e
Tobles IHI-16 and li-17 summarize teachers' ond administrators'

perceptions of PWT students' success in 1982-83. Teachers and administrators

were asked to compare PWT students to resident students in seven areas. Four

of these areas relate primarily to social adjustment: overall classroom

adjustment, peer acceptance, social interaction. and participation-in

after-school activities.

Two areas provide informotion of students' academic success. Of these,
one (ochiévinq ocodemiédlly) is an indication of achievement (grades), while
the other (improving academically) is a measure of progress (changes in .
grodes) These areas were rated using a five-point scale where "|" =
consnderobly less than resident students and "S" = considerably more than

resident students. A rating of "3" indicates thot PWT students_are perceived

‘as experiencing about the same level of success as resident students. | \

Elementary teachers' perceptlons of PWT students' social and ocodemlc
success appear to have improved slightly from 1981-82. Except for |
opportunities to participate in after-school cctivities (a circumstance |
influenced greatly by transportation concerns), PWT students are perce\i.ved to
expérience about the same social sdcces‘s as resident students and the mean
ratings show improvement in each category. A:similor trend is noted in the
two academic cateqories. While‘ PWT students were rated slightly below
resident students in ochieyir}g academically, the mean difference is

considerobly less than reported for 1981-82. The Iorge standard deviations

There was no change in the perception of junior hlgh teachers from

1981 -82 PWT students are still perceived to experience less socuol and
academic success than resident students and .the mean differences remained
virtuollyA unchanged in each of the seven areas.

The responses of senior high school teachers aiso indicated mo
improvement in their pérceptions of P‘>\(T students' success, partic:.iarfv in the

ac :demic categories. PWT students are rated about the same as residen:

‘students in improving academically, and “s\lightly below resident students in

~achieving opodemiéolly. in the latter cotégory, however, the mean difference

was reduced from .47 to .24.
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Toble M-16
Teacher Perceptions of PWT Student Success

Elomentary | Junior High - Senior High
(N=S8) -~ (N=I1A) | (N=9%)
Success ‘ , Meon® SD Meon - SD Mean . SD .
Overall classroom adjustment 3.03 . 0.46 2.69 - 0.86 2.8%& 0.56
Peer acceptance . 2.90  0.55 2.64 0.68 2.72 0.72
Social interaction - 2.91 0.66. 2.56 . 0.86 _2/ﬁ59 0.83
Participation in after-school o / _
activities .67 0.8l 2.82 1.21 j2.95 0.97
Parental. communication 2.63 0.84 278 0.90  [2.70.. 0.86
o ‘ J
Parental participation in : S . ' /
school activities ' 1.95 - G.81 . - 2.22 0.89 / 2.30 0.88
Achieving academically 2.48 0.75 2.49  0.89. 2.76 0.73
- Improving academically - 2.90 T 0.69  2.72 -0.88 . 3.04 0.78

*0n a scale of | to 5 where | = considerably less than resident students, 3 = about the
same as resident students, and 5 = considerably more than resident students,

15¢ -
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Table N-17  /
PWT Receiving Schools:
Administrator Perceptions of PWT Student Success

Elcinehtory , Junior High -

o ' : Senior High
Area of _ : '
Success , Mean®* SD Meon SO Mean 'SD
Overall school adjustment " . 3.06 0.54 - 3.07 7-0.37\ 2.84 .37
" Peer acceptance 289 0.32 2.80  0.48 2.84  0.50
Achieving academically |
(grades) : 2.61  0.50 - 2.67 0.76 2.37 .60
- Participation in student _ |
‘government and extra- o : i
curricular activities 3.06 0.24 . 3.10  0.99 2.89 .57
Improving academically- ’ . o
(progress) - 3.00 0.69 3.13 0.63 2.89 4
Parental communicc ion © 2.83 0.7 3.0 0.78 2.79  .0.63
Parental participation in |
school activities _ 2.28 0.75 2. 14 0.74 2.16. .83
Secondary Only
. 'COUrSe rggistrotion TR .- i ot - e ot 1 m e 3.20 0.42 3.47 .BQ
Utilization of college ccurse . ' '
advisement : : ———— e 3.00 0.26 3.26 .81

*On a scale of | to S, where | + ~onsiderably less than resident students; 3 = about
the same as resident student:, =>4 5 = considerably more than resident students.

D
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Elementory school administrators perc\euved PWT students as hovmq about
"the same success sucmlly qas reSIdent students, and were sI:ghtIy less
“successful in terms of academic ochlevement. These ratings are ‘consistent
*. with those reported in 1981 -82. Slmllorly,.secondory administrators perceived
PWT students as having experienced about the same success as resident students '
in overall school od}ustment, participation in student government, and
extracurricular activities, but experienced slightly less success'in peer
ucceptance. On the other hand, senior high s\vchool administrators perceived
' PWT students as being less successful ccadem:: 2ly this year in relation to
resident students, but slightly more successfuli‘thon resident students in

opportunities to register for courses.

;\‘

i
y

Academic Achievement

Achuevement tests administered each year by the Dlstrlct to elementary

y

and secondary students were used to measure r’WT students' achievement. The
Survey of Essentlol Skills (SES) is used to meosur\e achievement of basic

skills in reading,. mothemotlcs, and composntlon at the elementary. level. The
‘Comprehensive Tests of Basic Skills (CTBS-Form S) measures the reading and
“mathematics achievement of junior high school' students. The SHARP, TOPICS,
and WRITE:SR tests are used to assess mlmmum competency m basic skills of
senior huqh school students. ' .

" Table lill-i8 shows the 1982-83 performonce of qrodes 5 and 6 PWT
~students on the SES. The mean and standard devnotlons of the raw score
distributions as well as the percent of items onswered correctly are shown for
reading, mathematics and composition, respectively. ‘A comparison of these
scores with those reported ‘in I98I-82 shows |mprovement in reading,
_mathematics and composition-for grade 5..‘students, onci in reading and
mathematics for grade 6 students. The performance of grade 6 PWT students in
composition remained relatively unchanged since I98I-92 A

Table 1lI-19 compares the ochlevement of grades 5\and 6 PWT .students on
the SES with District averages. The mean percent of correct items is used as
the comparison measure. Grades 5 and 6 PWT students fell below District

~rages in reading, rnct'hen’.\otics and composition. A comparison of mean
differences in 1981-82 ond 1982-83 shows that grades 5 and 6 PWT students were
slightly further below District ‘averages in 198 -87 than in 1981-82, c1|thouCJh
their scores improved. : ' '

~55~
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Toble Ili-18 - |
Achievement Test Results: Survey of Essential Skills (SES)

PWT Students
"Reodirm - Mathematics Composgition
Grade Raw Percent  Raw Percent Raw Percent
Level Score SD ~ Correct. Score SD Correct Score SD Correct
Grade 5 31.90 4.98  72.00  39.26 5.9 69.54  32.69 5.32  73.82
Grade 6  37.06 2.10  76.82 31,32 3.13 6h.64.  25.46 1.5 . 70.18

Table l1-19

Comparison of PWT SES Achievement
With District Averages

Reading - Mathematics C&mosiﬂon
Grode Percent Corrﬁect Percent Correct Percent Correct -
Level.  PWT  District PWT District - PWT District
Grade 5 72.00 78.0 69.54 72.0 23.82 79.0 -
Grade 6 76.82 83.0 - 44.64 70.0 70.18 - 76.6
159
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Table II|-20T"’Sh0W5 qéhievemenf test resuits of grade 8 students on the |
CTIBS. The mear raw scores, standard devigtjons, and naticnal percentile ,
rankings of all students in PWT receiving schools, PWT students, and all grade
8 students in the District who took the CTBS are ComDOréd. Whila the mean
~performance uf PWT receiving schools was wel| above the District averages in
reading and mathematics, the scores of PWT students fell considerably below
the District averages on the CTBS. Further g comparison of reading and
mathematics mean scores reported in 1981.82 gnd 1982-83 indicates that
District averades remained relatively unchanged in reading but improved in
mathematics, .while PWT students' medns appear to have declined slightly in
reading and improved in mathematics. PWT stydents' national percentile rank
declined in both reoding and mathematics. Thus, grade 8 PWT ;t'udenfs have not
made progress in the areas of reOding' and mgthematics achievement as measured
by théir scores on the CTBS. |

Table (lI-21 gives the penformOnce of grade 12 PWT students on the
SHARP, TOPICS, and WRITE:SR tests. The mean percent of students in the
District who took the tests and Passed is shown for PWT students ond for all
grade 12 students, for 1982 and 1983. The performance of PWT students
‘improved in all three areas in 1983 over |982.. The percentage of PWT students
passing the proficiency tests exceeded District averages in 1982 and 1983.

Thus, grade .|2 PWT students mdde continugys progress in the areas of reading

mathematics, and writing achievement as- measured.

~ Attitudes

The School Attitude Measure (SAM) was used to assess PWT students®
attifudes toward school in five areas: motivation for schooling, ocodemlc
self-concept performoncg-bosed, academic self-concept reference_bgsedl,
students' sense of control over performonce, and instructional mOSfe‘ry.‘ ’As :
was noted in the interim report, the SAM results are extremely difficult to
_interpret when mean scores cluster around the 50th percentile, or median,
since small dufferences in mean scores transjate into large differences in
‘nafional percentiie scores. The reader is gqain cautioned against over
interpretation of small differences in méoﬁs, The resuits are reviewed in an

overall fashion to identify trends.
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" Table 1i1-20", |
Compreheonsive Tests of Basic Skills -
(CTBS): Grade 8

Reading _ Mathematics
X SD N X SO NP#
Receiving Schools ' ' ~ N B .
(N=I5) 58.49%  4.30 50  .68.07¢ - 5.8 54
PWT Students 44,28% . 7.93 3 5317+ . 9.55 41
District - 51.7 - v e 50

* Difference statistically significant (p<.05)

. \\-
3. . R . . ) ' . \\
\\.
Tabte 111-21
tency Test Performance
(Percent Passing)
- — >
Group . 1982 1983 1982 1983 1982 \-\1.983
Grade 12 PWT 9.3 9.4 9.3 9.7 97.2 99.\%
..Grdde‘- 12 . :
District-wide 9%.2 95.6 94.5 96.9 9.6 97.0
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Table i - 22 contoms the 1982-83 SAM scores for PWT students. These
scores have been - compored with 1982-83 results for all students in PWT
receiving SChooIsﬂwho took ‘the SAM and with 1981-82 scores for PWT students.
Mean scocres, std}\dor‘d deviations, and cgrrespondinq notibno[ percentile
rankings are provided in eoc'n—of the fi\;e areas for grades S5, 6, 8.and .12.

In spite of the limitations of this measure, some progress mo); be noted
for PWT students. In 1982-83 grades 5 and 6 PWT students were at or
‘above the 50th percentile on the national norms in three of the measured:
areas. Whereas, in 1981-82, they fell slightly below this level in every area
except in motivation for learning. Grade 6 PWT students' means improved in
all five areas. Similarly, grade 12 PWT students scored otkkorx’/obove the
‘median percentile rank on each of the five scales, showing irrEr-oyement over
1981-82 in four of the five areas. By contrast, grade 8 PWT students fell
stightly below the median in all meosured areas. €xcept in motuvohon for »
schooling. Table [1-23 summarizes the direction ot thanges in F’WT means from
1981-82 to 1982-83. _

Looking at Tables i1-22 and Ill1-24 one can compare PWT students' 1982-83
scores on the School Attitude Measure (SAM) with the I982{83 scores of
students in PWT receiving schools, including, PWT students. "Grades 5 and 6
\P‘NT <tudenfs consisiently fell below the school meons, whereas the ?rend was
reversed at the secondary level. At the elementory level the trend wAs
similar to 1981-82. However, at the secondory level, the comparison is more
favorable to PWT students in 1982-83, ‘ |

In'summory, PWT elementary students' ottitudes toward school improved -
sllqh'fly over last year and conhnued to fall at or near the national median
but below the receuvmq school means. Grgde 12 PWT students showed con5|stent
improvement over 1982-83, continued to score above the national norms and
above the PWT receiving school means. Grade 8 PWT students, on the other
hand, tended to foll sllgh'fly below the notuonol norms, showed no |mprovement
over I98I-82 but con'nnued to fall slightly above PWT receiving school means.
Thus, attitudes of grodes 5, 6, and 12 PWT students showed S|gns ‘of improving

whereas attitudes of grade 8 students remained unchanged or slightly worse.
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Table I 22

PWT Recmvmg Schools: School Attitude Measure (SAM) Performance

PWT Students

A
-

1

Academic Self- Academic bejf- :
Motivation  Concept-Performance  Concept-Reference :Sense of Control  Instructiona! |
for Schooling Based Based . Over Performance = Mastery -
D NP Mean D NP Mean D N,

Grade Level Mean SD  NP* Mean. 5D NP  Mean

Eleméntary
(N=‘l‘5) |
Grade 5 G6.46 3,95 52 39.46%3 71 43 40,31

Q.67 280 % W 3k 0 3.4,

Grade 6
Junior High
(N:15) -
Grade 8 SLIMLY %

* Senior High
(N:l b

Grade 12 60.55%2.50 50

ST 15,80

L6 55

3.02 50

L0 9,

2.9 330 50

w47 3,80 4]

.07 .02 4]

13,009 1,50 47

W67 2,64 52

60 L4365

* National Percen tile
% Difference Statistically Significant (pL 0l)
*++ Difference Statistically Sianificant (p<.05)

B 65 SN 36 eE 2 @ 59 200 5
|
|
9 ‘ﬂf‘? ‘

Aruitoxt provided by Eic:
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Teble -3
A Comparison of 1981-82 and 1982-83
SAM Results for PWT Students

. g
Academic Self- . Academic Self- - . "
Motivation  Concept--Performance Concept--Reference Sense of Control  Instructional

Grade Level for Schooling Based . Based Over Performance " Mastery
Crade § o o,
‘ (.Ifaud86 4 ‘ | + ., - b
Grade § 0 P A
,Ok | B | B
B Grade 12 ' o + 0 + | +

+ = 1302-083 higher
‘0 = Same in both years
- = 1981-B2 higher




~Table [0-26 .

- PWT Recelvmg Schools: School Attltude Measure (SAM) Performance T
Resident and PWT Students

\ | Academic Self- - Academic Self- o
e - Motivation Concept-Performance  Concept-Reference  Sense of Control Instructional . |
for Schooling Based Based _Over Performance Mastery

Grade Level  Mean SO NPt Mean SD NP Man SO NP Mean SD .NP Mean SO NP

Elementary L
(M=15) . : ‘

Grade 5 4120 066 ST GLIF 105 ST 4O L9260 60 15D (0 4547 2.5 5T
Crace & 4760 192 %8 4L33 LI ST W87 20750 B0 Li 52 . 4633 LI6 el

|
@ Junior High
| (=15
(irade § B.07 097 40 6447 092 43 4567 LS 48 WD LI6 46 45,53 113 4!

Senior High
(H=11)

- Grade 12 oL.66 136 36 5645 L5156 5381 13066 6382 L0055 5136 1.3 55

* MNational Percentile

L [0

VE KC

Aruitoxt provided by Eic:



F‘ost-Se_cmddry Oppdrtuniﬂes _

A significant finding of fhe 1981-82 interim evaluation of PWT was that
grade 12 students appeared to be less well prepared for coliege than
resident students based.on self-reported information on college preparatory
courses completed, grades, and test scores. In order to validate this
finding, grade 12 students in PWT receiving schools were'ogoih asked to "self
report" information about their academic preporq,tion as well as their plans
after high school. The following highlights are noted from Table 111-25 which
surr\morizes their responses. Where appropriate, responses are compared to

1981-82 (see Table 111-20 on page. 65 of the interim report, 1981-82, for that
year's results).

Achieverrent

) The proportion of grode 12 PWT students who expected to graduate is
about the same as the proportion of resident students. The proportions were
higher for both groups in 1982-83 than in 1981-82.

® On the average, PWT students took fewer college preparatory courses
'fh‘qn residenf students in every subject area except history. Both PWT and
resident students reported compietinq fewer ecodemic courses, on the average,
l:m 1982-83 than in 1981-82. ‘ '

» o The self-reported grade pomt average (2.50) of PWT students is
signuhcontly lower than the GPA reported by resident students (2.78). Both
PWT (-.09) ond resident students (-.11) reported Iower GPA's, on the overoge,'
in 1982-83 than in 1981-82.

@ A higher percentage of PWT.students (SI%)Ireporfed taking the SAT
than resident students‘ (46%). The percentage of PWT students reportedly
taking the SAT |s consrderobly higher this year (+8%) than last year while the
percentage of resident studenis is “considerably lower (-10%).

o The mean scores of resident students were significantly higherﬂ than
the mean scores_of PWT students on both SAT-verbal, (465 vs. 425) and SAT-
mc?hemotlcs (54\ vs. 485). The mean scores of bofh qroups were considerably

jower than the averages reported in 1982-83.

|These percentages are bosed on .the number of, respondents who octuolly
complc?ed the item rather than the total number of respondents.
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Table #11-25
PWT Receiving-Schools:
Grode l2 Student Academic Preparation and
Post Secmdory Plens \

PWT Students Re: ‘dent Students
Frequency % Frequency %
|. High School Diploma
(June 1963) |
Yes o 730 - 96.69 . 3,439 97.28
No 25 3.3 9% 2.72
Not Sure - 0 0.00 0 0.00
" Number taking Scholastic , '
Aptitude Test (SAT) 28| 51.00 . 905 46.00
Eligible to attend UC* 83 10.3I | 892 23.99
*"Eligible to attend CSUC* ' 131 16.27 . 1234 33.18
. College Pfeporotory Cour&e: Meon SO Mean SD .
Years of History ' : .66 . 0.13 ° .72 0.16
Years of English* ~ - 2,32 0.25 251 .0.28
Years of Mothémotics* .87 0.23 2.11 l " 0.27
. Years of Laboratory Scienci* | 1.47 0.13 o - 1.68 10415
Years of Foreign Language* 1.69 0.17 * - 1.97 0.15
. Academic Achievement ' ~ Mean SD " Mean = SD
High School GPA* : ©2.50 11,66 2.78 10.39
SAT Performance - Verbal* 424,90 59.23 465.49 54.33
- Mathematics* 48460 54,80 'sa'|.|9 18.77

Note: Eshmotes of UC and CSUC eligibility are bosed on students self-reported
: college preparatory subjects, GPA, and SAT scores, and are ‘reported at school
level, - : 170
O ' *D:fferences are stotlstlcolly suqulcont pL or -
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Table III-ZS (cmtinued) :
Grade 12 Student Academic Prepomﬁm and
Post-Secondary Plans :

PWT___ Resident Students
Frequency % ' Frequency %
| Plans After Higﬁ School
Full-time job 49 6.09 251 6.75
' Attend a technical school - 85 10.56 : 232 - 6.24
Attend a 2-year community . | | o
college ' 225 27.95 928 24,95
: Attend a UC campus ) 60 7.45 482 12.96
Attend a CSUC campus - 120 14.70 ' 610 16.40
Attend another 4-year : '
public college 37 ' 4,60 137 3.68
' Attendﬁo h-year . : ' g
private-college . 47 5.84 224 6.02
~ Other " s 11.63 - 35 9.60
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Eligibility for UC and CSUC - g

Post-secondary opportunities of students are largely determined by their
academic achievement.in high school. The four-year public collléges and
universities in California each have.published freshman admission |
requirements. Students' self-repor.t‘ed grod.e point qverhges, SAT scores, and
college preparatory courses completed were used to estimate the proportion of
PWT and resident students who were likely to be eligible to attend the
University of California and the California State University and Colleges,
respectively. These estimates were based on requirerﬁents currently in effect
and’do not reflect announced changes scheduled to be implemented in the
future. - _ _

A student was assumed to be eligible for UC if the student completed the
minimum number of required academic subjects (called the A-F requirements )
and; a) had a grade point average (GPA) greater than or equal to 3.3 (on a 4-
point scale) or b) had a GPA between 2.78 and 3.3 and the requured mlnlmol SAT
score established by the UC eligibility index toble.l

. A student was counted eluguble for CSUC if the student-',‘ a) had a GPA of
ot feast 3.2, or b) had a GPA between 2.0 and 3.2 and the requ1red minimal SAT
score established by the CSUC eligibility index table. 2

It is important to poln'f out that these ossumptlons only aproximate UC

and CSUC admissions requirements. The reader is further cautioned that the

data are student self-reported and determination of eligibility is more

complex than suggested by .these oséumptions. However, while the estimated

proportions eligible may not be precise, they are useful fpr relative = !
comporlsonqt ' ! |

e The proportlon of reS|dent students (24%) estimated to be ehmble to
attend the University of Collfornlo was more than double the proportion of PWT
students (m.3%) eligible to attend UC. Similarly, the proportlon of resident
students g‘:s,fimoted to be eliqible to attend the California State University
_ and Colleges (33.2%) was aiso doubie the PWT estimated eligibility rate. The

proportional differences (2:1) were approximately thefsqkr;ve__in 1981-82.

IUnivegrsi'fy of California Admission Booklet, 1982-83
2Colifornid State University and College Admission Application, 1982-83
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o The proportions of PWT and resident students estimated to be UC and
in 1982-63 were less than t nsropor*ions estimated to be -
oo an 1981-82.
e In summary, in comparison to resident students, PWT students appear to
bevless well prepared for college as determined by self-reported information
on courses taken, grades earned, and scores achieved on the Scholastic
Aptitude Test (SAT). Further, the differer.\ces' between the groups remained
relatively unchanged over a two-year period, although the achievement of both
groups -appeared to decline in 1982-83. Finally, the proportions of PWT
students who were UC and CSUC eligible, résp_ec}fively, wer@-*: opproximciltely‘ half

the proportions of resident students. These findings confirm the results
reported in |981-82. . |

Post-Secondary Plans

The pe‘rcentogeiof PWT students planning to continue their education after
high‘ school was about the same as the percentage of resident s\tud_ents with
very little variation in plans noted from 1981-82. to 1982-83. Further, the
plons of PWT and resident students appear to be consistent with their
- estimated eligibility rates. Approxumotely 33% of PWT students in 1982- 83
“plan to attend a four-year college or university as compared to approximately
27% who were estimated to be eligible to attend UC or csuc. -

The post-secondary plans of PWT'on-d resident students in the highest
achievement group (ucC eligible) are summarized in Table I1-26. QOverall, the
plans of UC eiigible PWT and resident students are similar. Eighty‘percent
of UC eligible PNT students plan to attend a four-year college or university
as compared to 85% of resident students. In 1981-82 these proportions were

approximately 82% and 87%, respectively.

Social Interoction , _

Students in PWT receiving schools were observed in a variety of o
non-classroom settings to determine the extent to which social interaction was .
‘occurring among predommontly Hispanic, Black, Asuon, and Other non-Anglo . ‘
‘(PHBAO) students cmd White students. Observations were conducted during
recess/nutrition, lunch in the cafeteria and outside eating area, “and on the

playground after lunch. Each setting was choroéterized according to the
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Table 111-26
Posi-Secondary Plons of
J Eligible i /T ... Resident Students
1981-82 and 1982-83

PWT ... Resident Student -
1982-83 1982-83 1982-83 - 1982-83
Job : : - .54 2.63 - .24 1.23
Technical School 2.31 . 2.63 0.69 .60
Community College ~10.00 7.89 6.04 6:27
- uc - C 43.85  40.79 W51 4440
- Csuc - , 16.15 22.37 22.12 22.76
Other four-year . .
public college 6.92 0.00 ' 3.02 3.94
_ Four.-yeor private college 15.38 17.11 ' 16.90 14,51
Other . . 3.85 6.58 5.49 529
. D
-0
< ,)
o
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“ethnic make-up of the group, the extent ot interaction of Whute ond PHBAO

group intferaction, the friendliness of the interaction and the extent to which

the social interaction is” influenced hy-the-setting. Table 1li- 27 summarizes

the flnqus of these observotlons for elementary, junior high, and senior

high levels. The mean proportion of White and PHIBAO students observed in

settin~s at the elementary and juniorAhiﬁgh levels were roughly even, whereas

at the « .o- hiah school level, the mean percentage of White students

observed in each itin was roughly double the proportion of PHRAO students.
The extent of White and PHBAO intergroup interaction observed vari i

considerably by school level. The highest interaction was observed in

elzmentary schools and the least in fhe.senior-high schools for both White and

PHBAC students. Interactions at the elementﬁry and junior high school-levels were

observed to be somewhat fruendly and warm in all settings, whereos 'fhey tended to

be mixed to somewhat friendly at the senior hlgh school level. '
In summary, elementary and junior high school students were observed to

enqoge in integrated social interactions in ¢ vorlefy of settings and these

interactions tended to be warm and friendly. The findings were similar in I980 8l

and 1981-82 at the elementary level. The 1982-83 findings suggest increased

interaction at the junior. high level. At the senior high school level, the

observed low level of White and PHBAO interaction indicafes significant social

resegregation at this level. Thg trend of social segregation at the sepior |

high school level appears to be persisting. '

-

Ma]or Findings
This section contains a summary of the major findings of this study. The
findings are summarized under the categories contained in this chapfer:

program mechanisms, school policies and practices, and outcomes.

Program Mechomsms

i. The "Choices" brochure was used to mform parents and students in the
' Dustnct about options available under the Voluntory Integration programs.
-This brochure: contomed information about the various Mognet School proqroms

. as well as the PNT proqrom.
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Table 1.2
Permits With Transpartation Raceiving Schools:
Obaorvatlons of Social Interaction

Extent of White Extent of PRBAD influence of

Porcent Whites  Pareent PHEAQ ~ Intergroup Plergroop " Fripndliness of Situstion on
) " _In Setting in Setting Intaraction Interaction hteraction Social hteraction
Crade Love) ) . -
Setting M D- Mewn Man' D Mg &

Mean®* o Ih'lean'" M
Elementary Leval | , 8
" Recess/Mutrition .20 1. SL19 1724 LS IS I X B VI W0 ' 00l

0
Lunch/Cafeteria 333 15,28 46.67 15,28 O30 Wl 0.5 5,00 0.0 3. 0.76
bl bty hes 00 5.0 0% we g L I TV R
ersround Aies tueh W93 1685 5 g g A Y A TR S
Junlor High Lave] *

claj‘ Recess/Nutrit_ion ' 46.88; 8.75 BN 319 1.49 ~.'vl.Z.‘; 1.3 49 046 3.89
3 ‘

0.08
Lunchroom/Cafeteria 50.00 ... 50,00 4.00 4.00 SR | I e 300

Lunch/Outside Eating Ares G544 .73 R R N Y AT L 046 3.0 1.02

P

Playground After Lunch . 45,53 RA7EE Y B 3,00

1.58 300 1.64 b3 0 38 1.07

Between Periods 0.1y .8 L350 651 3.06 1,64 319 Le B T N3, LU
\ : : : ‘ o

\ _
\Sonlor High Level’

' ¢
"~ Recoss/Nutrition o

1

61.50 20,62 500 2006 200 0.84 2.08 0.7%

. 0.00
" Linchroom/Cafeterl BB BT B Lm SR I R S R TR Y

Lukeh/Qutside Eating Area 0711 2026 © 79,99 gp LS

350 0n. 300

D6l 200 0 vy gus gqp 0.0

-Plaj:\qround Merluch 901 2.9 w5 g5 Mg e g g g 0.00

Belween Periods 09025 % we L

LR N I € R VA 0

* Nete: 1 = none or almpst none, 2 = few, 3 = some, 4

W Nter | = hostile, 7 = distant/ogal, 3 - mixed, 4
(23] Nn&

= many, and 5 = g o almost gl ‘

‘ * somewhat friendly /warm, and 5 < very Iriendly /warm
e: 1= greatly hinder, 2 = somewhat hinder, -3 = n influence, 4 = somewhat entourage, J = greatly encourage
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2. Whlle the "Chmces" brochure represented a slqnlflcont |mp. ov°ment in - .
providing information to students ond parents,; the reod|ng Ievel wos too hlgh e
‘and the orqonlzotlon of moteruol was somewhat complex for the |ntended )
_audience. : \ P '_"',‘ L L

3. PWT enroliment increased by neorly\; 50% fromill3,8|2 s?udehts |n . -
1981-82: to 20,586 . inil982 83. Three quarters of the 'increose oCcurrhe‘d in '
1981-82 and was ottrubuted to the existence of fewer PWT receuvunq schools ,
under the mandatory busung program in 1980- 8i Between I98| 82 r*nd I982 83 ‘
the program increased by sllghtly less thon IO% ' >, - ‘

h. As overall\program growth contr{l‘ued at the elementary ond“]unlor h:gh
school levels and leveled off ot the senior high schogl level, Hlspon;c and .. ¢
Asian students represented ‘a Iorger proportion of the total - progrom enrollment 1

- whlle the percentoge of Block students continued to declme. o
° Wh|Ie every ethnic qroup increased in enroliment, the Io.rgest

two-year qorns were registered by Hispanic (I69%) Native 'A’rneri.c;'dn i S

’ (127%), and Asian (86%)/students, respectuvely., o
; e Black students still ret0|ned the largest enroliment in the proorom S a
| "(77% to 64%), with V|rtuolly nQ increase betweeﬁ‘ I98| -82 on\:\.' :f-,",l :
. . " 1982-83. . : o o - SN

.
N,

o‘The proportion of Hispanic students in the program increased
from only 14% of tqtol' enrcliment in I980 8l .to 26% in 1982- 83 ;
While most of this - :increase occurred between 1980-81 ‘and |98I-I982

°\’ enrollment grew by one—thlr.d;n 1982-83 as well, representing-

nearly three-fourths of the fotai second year chonge in.PWT

enroliment. . ) ! St . R
o Hispanic (72%)- and Asian (27%) student,s accounted for vurtuolly oli N ,
the program enroliment increase in 1982-83. ~ :
. ' 5. The PWT progrom results in over z() ,000 _predomihantly Husponuc Block
' .HSI(]n, and Othhr non-White (PHBAO) students attending desegregot‘ed elementory,

~junior hlgh, and senior high schools in LAUSD

7 : . BN ) . . . .

. School Policies and Prochcea o . " ~ e
6. School policies and proctuces related to student social |nteroct|ons .
vory by school level. That - is,_ elementory "schools exert more control over . ..

student social lmeroctlcn" than do Junlor nigh schools.. At the high school

.

T

\ -t
- ® . 'Y . . - -
.-

F} . e v' ' . T-.7 l—

level these interactions are determined by the individual student.
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7. ~Most school Aodministrotors acknowledged the need to be proactive
regarding the social interoction of students from different racial/ethnic
groups. They octlvely recruited PWT and resident students to participate in
organized school octnvntles and felt their actions could have some influence

on student |nteroct'ons .

@

8. The ocodemlc needs of PWT students were a high prlorlty for
elementary and secondory school administrators while social odjustment needs
were more of a condern of secondary school administrators.

9. Elementary and secondary school administrators conducted inservice
training for school personnel on the needs of PWT students and parents; yet
relatively few teachers (between 13% and 27%) reported port|C|pot|nq in in-
service trolnunq covering these topics.

10. Efforts are being made by ‘some elementary and secondary teachers to

’ oddress the academic and social needs of PWT students in the classroom,
although the overall mognit'ude appears to diminish as students get older.
Elementary teachers who have students for the entire day were more likely to
address these concerns, - -

Il. Elementary and secondory schoel administrators have not found a
successfuI strateqy for mcreosnng PWT parental involvement in school related
octnvntles. Senlor high school counselors, in particular, perceqved PWT
parent portimpotlon in counseling reloted activities as sugnrflcontly Iower
than parents of resident students.

12. In response to a recommendation contained in the 1981-82 interim -
evaluation report, over 85% of secondary schools and 44% of elementary schools
provided an orientot_ion progrcrn for PWT students ond'oorents covering a
variety of topicis including: introduction to school personnel; tour of school
facilities; academic counseling and advising service (secondary only); V
extracurricular activities for parents; tronsportotlon orronqements, and

program expectations of students and: porents, N

Outcomes _ ‘

- 13, Elemcntory teochers and administrators perceived PWT students as
hovnnq the same success socmlly and slightly less success ocodemucoll) than
resident students. At the junior high level, PWT students were perceived to

be less successful both ocodemlcolly and SOCIO”Y than resldent students;
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while senior high.school odministroforslo d teachers ro\t.ed PWT students as
fess successful.‘ocodemicolly but equoll('y successful socially in cbmporisgn
with resident students.
' I4. Grades 5 and 6 PWT st‘udentsl' per \ormdnce. improved on the Survey
of Essential Skills (SES) although their\scorexfell below District averages

i 981-82 and 1982-83.

IS. In comparison to resident stud]’ents scares in PWT receiving schools,

in reading, mathematics, and composition in

District averages, and national norms,;fqrode 8 PWT students have not made
comparable progress in the areas of reéldinq and \mathematics achievement as

. sts of Basic Skills (CTBS).

, i6. The peformance of grade 12 PWT students on the District'
proficiency tests (TOPICS, SHARP, on!d WRITE:SR) \improved in 1983 over 1982.
The percentage of PWT students posshf\g all three . proficiency tests exceeded

District's averages the last two years/ (1982 and 1983).

measured by their scores on the Compr’éhénsive

i7. The attitudes toward schooI' of PWT elementary students improved

sluqhtly and continued to be at obout the national median. On the o'fher hond

.

~—.

grade 8 PWT students tended to fall sllqhtly below: the national norms on
the School Attitude Measure (SAM). However, their sﬁores’_ were consuste_ntly
higher than the PWT receiving school mean scores. Grade 12 PWT students
showed consistent improvement in their otfitude_scores over 1981-82. They
continued to score above the national medicn. and above the PWT receiving
school means. — ‘ ' | _

I8. In comparison to res.ident. students, PWT students were less
prepared for college. On the average they completed fe\ er college p}reporotory
courses and had significantly Iower,‘l grades and SAT verbal and math scores. As
a result, the proportion of residen;r students estimated to be eligible to
attend the UnlveJ5|tY of California (UC) and the Collforjlo State Universities
and Colieges (CSUC) was d.u:ble the proportion of F’WT sludents estimated to be
‘eligible to attend 'fhese |ns'm‘ut|ons.
1 9. The post- secondory plans. of PWT and reSIdent students were

" consistent with thelr\ academic ochuevcment, and there were no significant

‘differences in the plans of PWT and resident ‘students with similar ocodem'lc

. g .
o preparation. ' ' \

\
|
|
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o
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Reconiﬁendnﬁms ,

I. A single brochure similar tc; "Choices" should continue to be used to-
inform parents and students about options avaiiable under the Volu:'\tory
Intéqrofion programs in the District. However, the reading level of these .
mote‘riols.should be lowered to at least the seventh or eighth qrode level and
the organization and presentation of material should be -simp|~ified. in
addition, a better balance should be achieved between the space allotted to
PWT and the Magnet programs. Finally, separate applications shouid be -
inciuded (perhaps back-to-back) for PWT and Moqnet pr.ogyrfwfns.

2. District stoff"'s'ho‘L\JId insure that inservice training is provided for
all PWT receiving school pérsonnel. Topics should. include: '

e Changing size and character of the PWT program: implications for
instructional programs, academic support services, on.d training
needs of school personnel. | ;

® Goals and expectations for school personnel in meeting the needs of

L all studerts, including PWT students.

® Importance of parent involvemeni in a successful Drogrorﬁ and
strategies for attaining parent participation.

e Effective strateqgies for meeting the individual academic and social
needs of St.udenfs from diverse backgrounds and for promoting
intergroup understanding and acceptance.

o Significant findings.'ond recommendations of the PWT evaluation.

3. Special efforts should be mvod\e to'ihvolvePWT receiving school
teachers in the plonni'nci and implementation of the inservice program.

4. A special study of the factors influencing the lack of involvement .
of parents of PWT students in school octfvi}ies should be Undertaken.

5. An orientation for all new students and their parents should be
cond‘ucte.d at every PWT receiving school and every effort mdde. to maximize the
attendance of PWT students and their parents. Topics should include:

) @ Introduction .to school per‘sonnel .
K Achemic proqfom opportunities and qualifications to participate

e Special academic subport services (counseling, advising, tutoring, .

etc.) ‘
@ Need and opportunities for parent involvement
@ ‘Academic and sotial expectations of students

.




o Extracurricular activities
" o Transportation arrangements . a

6. Informotion‘presente'd in the-orientation session should be pfdvided
in writing to every student and parent, but especially to those who were
unable to attend the orientation. ’

7. A special study should be conducted of the foctoré 'dffectin'g the
academic ochieveQment of PWT students. The study should include an assessment
of course selection patterns, articulation between sending and receiving
séhools, curriculum, PWT students' "quality of effort" toward school work,
academic expectations of PWT s'fwud_en.'fsuond pore_nts,?.o,nd characteristics of

“successful" PWT students.

[
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A;_ocue

T‘his report has been prepared as part of a two-year effort to evaluate
the Voluntary Integration and Year-Round Schools (YRS) programs for the
Los Angeles Unified School District '(LAUSD). The report is intended to meet the
requirement imposed by the Court Order ‘,}of" September, [981. Specifically, the'

‘Superior Court ordered the Los Angeles Unified School District to-provide by

July 15, 1983 "...a full report of the measures taken and achieved under its
volu‘ntory integration plan." In 'r'espons‘e to 'fhis‘ mandate, our studies have’
focused on both elemenffs. With respect to "measures taken" we have considered
the implementation of programs as well as the actions taken by the LAUSD in
response to earlier findinqs of the Evaludtion Plonn.ihg Team (EPT). We base our
judgments on the "results achieved" on the District's pr,ogr_ese i.n .omelioroting

the harms of racial isolotioh as referenced in the criginal Crawford report.

- OQur judgments of the District's efforts on both implementing measures and

achieving results are based on multiple data sources. Quantitative and

interpretive data from earlier reports and from the current year's studies_ are
of course, important.inputs. In addition, these data are complemenfed by our
own interviews, discussions, and professional judg.ments based on 'fhree years of
exo'rmmq the Voluntary Integration and Year-Round Schoolis programs.

- The Evaluation Plonmnq Team me'nbers were orlqmolly invited to participate
in the LAUSD evaluation »efforts under the mandatory desegregation plan. The
relohonshlp of the Team to the District has been complex. The identification

of issues has heen shared by the Team and LAUSD The development and design of

: speC|f|c evaluation questions, methodology, and instruments have been

prerogatives of the Evaluation Planning Team, in consultation with District
personnel Doto collection hos been conducted using LAUSD personnel and
personnel of nenghborlng unlversutles, as well as the Team members. The
onolyses, interpretations, and recommendations for this report, as our eorller v
reports, represent the work of the Teom members. Throughout we have worked

within the constraints of resources, time, personnel, and mformotlon bases.

Lo



Context _
In our work, we have become especially aware of the impor-v.tc.nce of
context in the analysis and interpretation of findings, porficuloriy so
because our process has extended over a number of years, and we have found
that assumptions, poinis-of-view, and facts change over time.
Let us consider the coritext in three parts: i) the nature of the greater
Los Angeles Area served Yy the: LAUSD, 2). the changes in LAUSD, and 3) the effect
-~ of State and Federal po||cy changes on the operations of LAUSD. '

The Greater Lo§ Angeles Area. The area serv,i'ced by LAUSD is,vo clear factor
in any District study. Its boundaries include 464 square mil‘eS, within which
could be placed the combined areas of .all of Boston, Cleveland, Denver,
Manhattan, Milwaukee, Philadeiphia, Providence, and Washington, D.C. The
istrict serves all of the city of Los Angeles, seven other incorporated cities,
and portions of I8 other municipalities. The city of Los Angeles is more than
50 miles across at its widest. point, split by the Santa Monica Mcuntains. . The
Son Fernando Valley olone, with an area of 235 square miles and a population; of’
1.5 million, is second only in size to Los Angeles in California and seventh in
population in the country. ,

Demoqrophicdliy, the Los Anqeles' area is enormously diverse. 'Seventy
lanquage aqfoups (requiring bilinqual ottention) are represented in the District.
The majority of students in the District come from Spanish speaking
environments, 'mqn,y from families of Mexican Qescent. There are, as well,
substantial numbers from other Latin American countries and a small but growing
popuiation from Asia. The ,demoqrophit changes ir; the area have be.en dramatic in
the last decade and have strbnqlf influenced the District's educational efforts. |

The size of the Los Angeles region, in pért, has created sets of intact -
communities, many inth the appearance of insularity. Rather than a single city
“with a ring of suburban areas, Los Angeles is more like a confederation of '
Acc')mmunities. Newer immigrants tend to settle in older parts of the city'neor
families of similar bocquounds, although the San Fernando Valley has
substontuol new immigration as well. Residential housing potterns hove
developed based on the muhol location of immigrants ond on the domunonce of
Anglo population in_the San Fernando Vo_lley. Although one would expect

‘residential distinctions to reduce over time, the high property values in-the ©
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area with other factors have mitigated aqainst substantial population shifts and '
natural integration of racial and ethnic groups. These population patterns

result in school areas in some parts of the ")lstrlct that are overcrowded while

others are underpopuloted

Context of LAUSD. Because the scope of effort and public concern is
normolly brood we will consider only a few contextuol factors (listed below)

which have lmpoct on the processes of the Voluntary Integrotlon and Year-Round

Schools progroms and the District.

. The leadership in LAUSD has c_honqéd during this period, permittihg the
'new,S.upe’iintendent to define his own program goals, activities, and
. relationships with the LAUSD Board of'Educdtion, staff, and with other

constituencies.

. The schools have experienced some o;f the same financial
constraints felt by other public sectors since the tax
reform efforts, culminating with Proposition 13.  Thus, -
.the District has beén required to notif‘y substantial
numbers of teachers that they might not be rehired because

" of fiscal limitations. "

. .POFOdOXJICOHY, almost throughout, a teocher shortage hos

exusted |n mothemotlcs and sc1ence.

. The racial distribution of the District in 1982-83
included about equal proportjons of Black and Anglo
students (22% each), obot/t/:% Asion, and approximately
49% Hispanic students. Mﬁre than 544 000 students (1982- 83
f|qures) are taught by tea

\

chers in 826 schools.

State and Federal Context./Education hos been topical throughout the last

few yehrs with attention~ giyv to fundlnq boses, student ocodemlc performonce, |
educational equity‘ond educational quality as central issues. Pollcy chonges_ln
availuble funds for categorical programs reduced the amount of federal support
“to LAUSD in 1982-83. The Serrono suit deliberations have resulted in the use of

. -

| ) -3- 188'




Yper p‘::pi'll ¢osts" as a proxy measure of educational quality. The decision has
also incredsefl the State's interests in influencing local school districts.
California's 1982 election sharpened the issues related to the role of State
leqdership in educotic;n, and focused attention on performance and academic
preparation. ‘ . -

Nationally, the quesfion of educational quality has’also been raised by the
Federal Commission on Educational Excellence and by other national reports
assessing the quality of schooling. The .concern for educational quolity'-hos.
been directed mainly at student perfofrmo'n-(:'e shown, for instance, by tightening
requirements for admission to California universities and by systems of
statewide assessment and. proficiency testing. In California, as in some other
state’s, the educationa! quality issue has been extended to teachers through the
administration of skill tests for teachers in areas termed "bdsic“' literacy. * ‘
Further reports in national media have raised qbestions'obout the quoli}y of
people entering the teaching profession. There has been\less rhetoric and
attention, both state-wide and nationally to the issue of ehu_cotionolAeqUity or

the specific concern about the education of minority students. The joint

concerns of student and teacher performance have led to some positive movement
in increasing: 1) the expectations for students, 2) the meaning of grades, and
3) the 'basic skill requirements at the local level. it is against the general

context of these social facts and orientations that this report is presented.

. . °
Y .




Chapter |
Introduction

Mhis report pre;ents the results of our 1983 evaluation study of Year-Round
Schools (YRS) in Los Angeles Unified School District (LAUSD). This report is
part of a combined effort to assess Voluntary Integration programs and YRS and
|s designed to inform the District's policy-makers on the progress the District

hos made in reIuevmq the harms of racial isolation.,

Organization of the Report _ ' ' ~
This report is presented in five sections: A Proloque (prowdmg qenerol
context), an Evaluation Summary (reporting the major findings), and a Technical
Report cpnsnstunq of three sections (Introductlon, Methodology, and Findings and
Récommendations). ‘The remainder of Chapter | includes a brief overview of the

1981 -82 Year-'Round Schools program in the LAUSD.

~

C‘mpter ] descrlbes the studv methodoloqv, mcludlnq a review of the major

reseorch nuestions, sompllnq strofeqy, lnstrument spec1f|cot|ons, and data

collection procedures.

Chopter Il presents the major findings; conclusions, dnd recommendohons
orqo»nlzed by research questlons for the YRS program. Data col|ec'f|on
instruments, and related procrom information are included/sin fhe Appendlx to

this report.

YRS Context . e
The Year- Round ‘Schools program, is a LAUSD effort "to relleve

overcrowding at logal schools where the number of children equ;bIe for
ottendonce exceeds the capacity of the available bU|Id|nqs. Amonq the
stmte(ues for dealing with overcrowded schools are the use of temporory
‘)Ullqus, the building of {Jddmonol schools, moving the childrer by bus 'fo
nelqhborhood schools that hove room for more students, (\c.lled satelite zoning),

renovating other space for school use, and providing double -session doys for

children in the ovércrowded setting. . The Year- Round Schools program represents

an approach that has a number of attractionss It' provides for economical use
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“of existing space throughout the entire year. It keeps “children close to thelr

‘neighborhoods and their friends. It does not _require transportation or-

.extensive cor,\s'frucri'on expense. Going to Yeor Round Schools does mean ottendﬁ

school during summer (for some s?uden?s), a change in the idea of when "regular”

school is in session, and may inconvenience 'porenﬁ?\y{/ith children attending

schools on different schedules. 1 : ,’ A .
Year-round schooling works relatively simply. The nember of children a

schcol can accommodate is increased by scheduling the students in two, three, or

four groups, depending upon the particular schedule.: Each group of students

qoes to school in overlapping patterns of school days and vocohons.‘ The school

can be used to full capacity all year by staggering the weeks that dufferent

groups are in school or on "vacation. . . ' /

Over the last two years, a number of issues have developed around the chmc‘/" /

of year- round schooling. os a remedy for overcrowdunq One issue involves the /

relationship of Year- Round,’ Schools and mlnoruty populations. An examination of

the demogrophlc changes of studenf populotuons is présented in rlqure i-1. The'

qroph shows that the/grOW1h in school population has occurred in the Hispanic

and Asmn communmes, with the trend projecting continued increases, while

chonqes in the populotlon of other racial and ethnic groups seem to have A

/
s'{oblllzed ' ' - . /)

An equolly lmportont concern is the quality of schooling that students /,/‘_/
g rece|ve‘ Overcrowdunq fs a problem that is to be solved while momtolmnq an &
appropriate quoluty of schoo' aq for students.

A th|rd general issue relates to the extent to which the community /
understonds and is invoived in the decisions relotlnq io the schedule of its
schools. _ ' _

A lost general issue is the extent, to which the Year-Round Schocls progrom
recelves adequate attention and support from LAUSD Thus specuflc set

/ L
~of |ssuets serves as a background for this report. '

| .
i N |
P'rogr"u"+ Descnpﬁon o R
Size. In 1980, LAUSD hod 47 schools*operotmg on aq year- round calendar,
.-and thelse schools enrolled over 65, 000 or about’ 12°% of the 1otol LAUSD

enrollmem‘ that yea:r. In I982 83, 95 schools were on year- ro(md schedules with

C /

an enro,llmem of 21,000, so ?ho‘f ohout 10% of the schools ore servunq obout 24%

of the gtudents. | / S
ks f; . / . - ’_ o » ‘/ i R

R S _ | /

Y - | | _»:— 194 / '
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Scl'*edule. In 1980, .schools operated on one of two YRS calendars:  90/30
or 45/15. On the 90/30 calendar, students attend school for 90 Hdays. (I8 weeks)
followed by 30 days (six weeks) of vacation. In the 45/15 pattern, students
attend school for 45 days (nine weeks) and have vacation for |5 days (three
weeks), In l98|-82, four high schools were invoived in the expansion of the YRS
program¢® These schools used a Concept-Six schadule, where students attended
‘staggered sessions of.163 ‘days of 390 minutes each. A 40/20 pottern (12 weeks
~in school gnd four weeks of vacation) has also emerged in 1952-83. In our

. !

earlier .work we ottemptef to assess the benefits of various schedules, however
such studies became less mportant because our fmdungs ‘revealed no differences
associated with schedule. : :

Goals. The YRS pr,ogroﬁn is directed at a policy level to relieve
overcrowded conditions. Another goal, implicit to all ‘schoo! efforts, is to
provide high quality education for“studen'fs Of course, the problem of defining _
high quality education is elusive. Educational quollty is comprised of both the
" quality of experience students have as well as the.results that are attained.
~ To that end, we have included in our studies information about a wide number of
matters related to schooling. Specifically, we wish to assess the following
areas in order to judge the progress of LAUSD in meeting its goals:

. pupil attitudes toward school
., student achievement
. discipline problems
. pupil attendance
. teacher absenteeism
. staff morale
. . site vandalism
. use of facilities
. parentai attitudes toward school

. curricular o&fferings
. instructional process

The last three polnts were of specnol interest to our Team th: vyear.
Porentol attitudes toward school were ossessed during the last school year
by survey. Because of a low response rote and concern for the voludlfv of
the results, this year we have undertaken an intensive study of parent _
attitudes, presented in a !oter‘se(:tion. We also wished to study, on a close
basis, the instructional processes in YR5. This year, an intensive

study of instruction was also conducted.



Chapter i
Methodology

Eveluation Approcch 3

The:plan for the evaluation of the Year-Round Schools (YRS) program for
1982-83, derives from policy issues éf interest to LAUSD related to opera-
tion and effects of YRS- Thus, as with the Voluntary Inteqrotuon
proqrams, our efforts will emphasize evaluating the processes or actions’
undertaken by LAUSD and- what . has been accomplished, Jor the outcomes of the YRS
effort. In some ways, YRS presents g uhique evoluotuon problem. On the one
hand', the YRS program may be characterized as qn administrative response ‘to an
administrative problem: findihg places for children in schoo!lsetfinqs
conducive to learning. The YRS response represents an attempt, within legal
and fmuncnol constraints, to use buildings more economically by raising the
total capacity of the school through changes in the schedule to accommodaie a
qreoter number of students. YRS could conceivably employ the same
instructional proqrom as schools on more traditional calendars. Therefore,
the YRS option moy appear to be a management ?ool rather {han an educatlonol
program. Yet, it is undeniable that the year-round or any other schedule
exists primarily as a mechomsm to contribuie to the learning of studenfs.

While as a matter of emphosns, YRS should be judged according to how its
processes work in.relieving the harms of overcrowdunq, the impact of the
experience on students, school pcrsonnel, and the community must olso he
addressed. These outcomes are important so the LAUSD can adapg, .as necessory,
its policies and proctlces.- _ .

For this evaluation, the Evoluotlon Planning Team was ossusted oy ‘
discussions held with region superintendents, parents,, school personnel, .ond
LAUSD cstaff in Fall, 1982. I The Team adapted questions for inquiry bosed
upon preliminary findings of the [1980-8| and 1981-82 s'fudles. ) Information

from these various sources was .reviewed and re;ulted in some moduflcotuon
. \1

IIn'ferviéws were conducted as part of a study of the Concept-Six schedule.
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of our original study design. We sought to describe the operation of YRS,
the actions undertaken by LAUSD to meet school needs, and’the progress of
the effort as a whole. .

Iin designing the evaluation of the Year-Round Schools (YRS) proe;rom we
were guided by the stated purpose of the program. A stotemen‘r.of program’
purpose was de?i_ved from an examination of brogrom literature and
discussions with Disfrict program staff. This statement of purpose provided
the foundotlon from which a set of evaluation questions was developed.

The statement of purpose and the evaluation questlons developed for the
YRS program are shown in Figure li-i. As can be seen from this figure, the
program is intended to relieve overcrowding without educational disadvantage
to the YRS students or adverse reaction from their parents. The evaluation
questlons elaborate the important aspects of the program purpose. ‘

The evaluation questions for the program provided the conceptual frame-
werk for the design of the evaluati study. They;lguided the development of
procedures used in all phases of the evaluation: sorhplipg;;_;instrumentotion,
data collection, and data 6r{'dlﬂysis.',h These pre‘eedures are described in ’

S subsequent sections of this chapter and follow closely the procedures used

I,m our 1981-82 study. _ ]

o n oddutlon two' separate intensive studies were conducted on items of
high priority: because of concerns wu'fh the reliability of the fundungs and the
odequocy .of the data collected in a survey of YRS parents, th.s yeors study -
devo:(ed attention. to understanding more fully parental concerns in a special .

- sub-study. A second sub-study was also conducted to study ins?ructior;ol and

school effects at YRS ‘

The first part of this chopter provides detaiis on the overall study, ond

in a later portion, the specific sub-study proc\,dures are presented.

Sampling )
The originaltsompling plan developed fer the study-during 1981-82 involved
40 schools selected to represent a_range of grade configuratiens and differehnt
.schedules operoting in the Year-Round S.cho.ols program. Five different grade
" configurations. were involved: K-5, K-6, 6-8, 7-9, and 9-i2. In eur 1980-81

. -10-




. Figure H-i
Evaluation Approach: Year-Round Schools

&

Program Purpose : Evaluation Questions

o relieve overcrowding - Overcrowding

without educational _ .

disadvantage to the Year- . How successful have partié¢ipating
RRound Schoo! students or schools been in relieving

adverse reactions by their overcrowding? -

parents, k '

Program Process

2. What are the opinions of teachers
. and administrators abdut the
S advantages and disadvantaqges of
Year-Round Schools?

'3v  What are the irsrructiondl
practices used in Yeo'r_-Round_’_
Schools? :

o, What are the attitudes of parents
of participating students toward
Year-Round Schools?

Nrom Ovutcomes '
5. WWhat progress appears to have heen

1ade in reducing the harms set
fgrth in the Crawford .decision?

‘Nhat are the achievement -
levels of YIRS students?

b. ‘Mhat are the attitudes and
ehaviors of YRS students?

c. ‘Nhat-are the post-secondary
opportunities for YRS
students? -




study we olsc; compo.red the effects of different schedules, e.g., 45/15, 90/30,

but no dnfferences were found in our data analysis. . Conseq(;ently, in I98I-82

Cwe chose to compare schools that had prlor YRS participation.with schools new to

_the program in 1981-82. The logic of using that sampling pian was that it could
provide data on odmumstrotlve changes made by LAUSD based upon féeedback from
1980-81 data. It was our plan to maintain the same sample during this year's
study. Howeyer, a schedule change occurred invelving three elementary schools
and five junior high schools. Last year's study highlighted tke problem caused
when schools in the same neighborhood differed in schedule. Not only were
"forjnilies inconvenienced by multiple patterns of attendance and vacation, but
“-schodl_s had difficulty in communication among themselves. For this reason, a
number of schools were placed on the Concept-Six schedule (a séhedule used
exclusively by senior high schools in 198!-1982 school _yeorh) so that all schools
within a region would be on the same schedule. Concept-Six operates .to permit
50% more children than capacity (by alternately) including two of- three groups
in session at a time).' Thus, -moving td Concept-Six administratively allows the
most capacity for a g}ven site in the light of ox)oiloble options.  Figure Il-2
presents a picture of the distribution of the 1981-82 sé;mple schools by drode
configuration dnd schedule at the start of the 1982-83 stl:dy;
| The-sompiinﬂ plan for the 1982-83 study called for t.he maintenance
of the 1981-82 sampie; a detailed descrlptlon of the selection of the
origina: 1981-82 sample is presen{te?d in the next sectlon.ﬂ

3 . ﬂ
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. ‘Figure 11-2 5 :
Year-Round Schools Sampling Plan

YRS Prior to 1981 N ~_New to YRS in 1981-82

Schedule 1982-83 . ' . Schedule 1982-83
School . . :
-Config. Modified ‘Modified

. 1982-83 45/15 90/30. Concept-Six Concept-Six #5/15 90/30 Concept-Six Cqmtept;Si_x

1.5 6 - | F 2

K-6 5 - - - 12 - - -
6-8 - - 1 - A ) - 3 ]
7-9 - | - - . 3 : 1
O
9-12 - - - - - - - 4
=]

. 198
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Selection of Year-Roun+i Schools for the.l98!- 2 Study. Burinq the
.|98|-82. school year, 90 schools operoted on a year-found basis; of these.
- 87 were considered for inclusion in this s'fudy.I The schools considered
differed withereshect to qrade Iev'el'configurotion, ty.pe of ;ehedule, and ,
recency as a YRS. Five grade level configurations existed during 1981-82:
K-5, K-6, 6-8, 7-9, and 9-I2.2 Three scredules existed: 45/15 (45 "doy.s in
school, I5 days out of school), 90/.)0 (90 days in school, 30 days out of
schdol) “and Concept-Six (163 doys, 3%J minutes in Ienqth contrasted to I76
days, 360 minutes in Ienqth with the traditional calendar). L,oncept Six
involves three tracks ond the 45/15 and 90/30 schedules involve four 'frocks at .
‘each school. Forty of the 90 schools were new to the YRS program in 1981-82.
Thus, a contrast between the two groups was. planned ‘with respect to length of
YIRS participation prior to 1981-82 and new to YRS in_‘l98|-82'.

The three dimensions above combined to categorize the 87 schools as shown
in Table Ii-1. In oddutlon to the three dimensions shown in this table, a
Afourth dimension, grade level configuration durmq 1980- 81 was also necessary-
" to specify c0mpletely all of the relevont variations because eight schools hod
chonqed qrode level configurations since the previous year.. Specifically, six
schools that were confiqured as K-6 in 1980-8l operote) with grades K-5 in )
1981-82, ‘and two schools that had grades 7-9 in 1980-8| operated witH arades
€-8 in 1981-32. Thus, the complete sampling matrix was c0mposed of four
factors: grade level conflqurohon durmq 1981-82, grade level conflquro'non
during 1980-81, length Qf- YRS participation, and type of schedule.

The final sampling stroteqy Wds shoped.by two additional considera-
tions. First, our analyses in 1980-81 indicated that the type of schedule

did not result in important dlfferences in students' performance. Therefore,

' IThe three Continuation schools on a YRS schedule were not Consudered
for study because of their unique educotuonol purpose..

2Modufued Concept-Six schedules ond one experimental 60/20
schedule were not used as schedule types for storotificution.

199
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we decided to relox this dimension for sompllng purposes by selecting schools
with the predominant schedule, when grade level configuration held constant. _
Second, the year-round elementmy schools included in the PHBAO testing sample
were eliminated from inclusion in our somple.= A 'fO'f0| of 16 schools fell into
tivis category. These considerations led to a sompllng sfroteqy thCh
.ellmmoted two cells from the matrix. These cells are |nd|coted_ in
Table lI-1. - |

The total sample of 40 schools was thus allocated to.the remaining .“
sampling cells. = The allocation was designed to achieve uniform sample
repcesentotlon within the constraints of the population distribution. The
sample size for 'eoch cell is indicated in Table II-1. Selection of schools
within a ceII was occomp ished through a random sampling procedure within each
defined cotegory. '

Selectlon of Year-Round Schools for the 1982-83 Study. As mentioned
Ppreviously,- it was decided to include the sarme schools used in’ the 1981-82
study in the 1982-83 study. This decision assured contmuny and
comporoblhty of data over the two- -year period. The resuil'font sample ‘of
schools was distributed across geographical areas end included “all current
grade level configurations and schedules. (Table 1l-2 presents a complete ‘
breol'down of the sample schools in terms of the sompllng dimensions. ) However,
as was noted above, eight schools were operotlng on a new schedule durlng the
1982-83 year. This change was not yiewed as critical to the ‘planned analyses
because the type of schedule was found not to influence the outcome areas -
oddressed by this sfudy. ‘ r °

Selection of Respondents Within Sarple Year-Round Schools. We
identified five types of respondents that were needed to provide the
information |mp||ed by the evoluotlon questions:  principals, YRS
’coordmotors, ‘teachers, students, and parents. ) _

The principal and the YRS coordinator at each sample schobl were -included

as respondents. However, a sampling of tedchers; students, and parents was

3,

IAn ‘evaluation of the PHBAO (predominantly Hispanic, Black, Asian, and
Other non- Anglo) programs was-being conducted concurrently.

1
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requlred because of time and resource constromts. All students and teachers
within four target grades (5; 6 8, and i2) were selected because they

provided variation over grade levels and representation of the ending grade of
the most prevalent grade level configurations. A separate sectioh describes

the parent selection procedure.

Instrumentation

The first step in the instrument development process involved the
creation of instrumentation specifications. . These specnflcotuons |dent|f|ed
the variable(s), data source, and meosurefw}ant method(s) for each evaluation
'qpestion. -'tn.constructing.vfhese specifications we ottempted‘ 't;-be complete
while minimizing the time and burden placed on District staff and,
especidlly,\ school respondents.” These specifications are provided in
Figure 11-3,-" 4

The mstrumentotlon specifications provnded the blueprint for al!l

mstruments developed They required the use of three existing instruments:

and the construction of four new instruments as listed below: .

Existing Instruments ' New Instruments
|. School Attitude Measure ' . YRS Parent Survey 4
2. Survey of Essential Skills 2. Studenit Post- Secondory
3. Comprehensive Tests of " Expectation Questionnaire
B_o;eic Skilis - 3. ~YRS Roster

l& YRS Opinion Survey

- Extisting Instruments. The School Attitude Measure (SAM), publlshed _
by Scott Foresman and Co., includes five subscales of 5 to 20 |tems each
reloted to the following areas: “motivation for schooling, academic self-
concept--performonce bqsed, ocodemlc self- concept--reference based,
students' sense 'of control over performonce, and students mstructlonol
mastery. Students respond on a four point scale, "never agree" to "olwoys
ogreel“ The motivation for schoolmg scale includes items related to
wnllmgness to portncnpote, desire to perform competently, and perceptlon of
the importance of school The ocodemlc self-concept--performance-based
scale taps” “the student's expectation of 5uccess, confidence in effort, and
‘,feelmg? of competence.- The academic seIf-concept--reference—bosed scale

. relates to perception of others' performance .compared.: with expectations for

> : -



self, and perception of discrepancy heiween performance and others'
expectations. Sense of control items relate to the students' responsibility
for school outcomes and his/F=r self-reliance. The instructional mastery
scale reﬂectsntenﬁ about the student's evaluation of his/her own ability +
focus aitention, profn from feedback, persist in tasks, ond use time
effectively.
The School Attlturle Measure (SAM) was selected over other self- -concept
- measures, because it focuses on perceptions related to efficacy in school.
Such perceptions would appear to be more amenable to school- bosed program
|ntervent|ons.
The Survey of Essential Skills (SES), the elementory achievement measure,
and the Comprehensive Tests of Basic Skills (”TBS),the junior high
achievement tests, are given in the District to assess achievement on an
annual basis. _ .
lnstruments Developed Specifically for the Evaluation.Two instru-
ments, 1he YRS Roster and the YRS Opinion Survey, were developed in 1930-8|
hased on the specifications reported in Figure |1-3. Minor modifications
were made on the YRS Opinion Survey used in.|98!-82. Ifems were constructed
for .each variable and then combined into instrumenis. Due to the time and
resource constraints on data analysis ond repdrting, opep -ended items vrere
avoided and instruments were _xept as short ond easy-to- -complete as possible.
Drafts of oll lnstruments were reviewed by District staff. Suqgqgestions
were qgiven with respect to the parent survey Tor item content, phrasing, ond
ways tornoxlnn7e returns. Revisions were made in all instruments based upon
the groups' reconvnendot|0ﬁs. In most cases, these changes were minor ond
involved rgodlf'cohons or clarification of wording. Final versions of all

instruments can he found in the Appendix. - : o ’

-
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Figure i1-3

Instrumentation Specifications: YRS

Evaluation Questions

Overcrowding.

How successful have
participating schools
been in relieving
overcrowding?

Program Process

2.

< 3.

What are the opinions of
teochers and admin-
istrators about the
advantaqges and disadvan-
tages of Year-Round
Schools?

What instructional
processes are used in
Year-Round Schools
(sub=-study)?

What are the attitudes
of parents of partici-
pating students toward
Year-iRound Schools

_ (sub-study)?

Program Outcomes

5a.

5b.

- S5¢.

Nhat o're the achievement
levels of YRS students?

What are the attitudes
and behavinrs of YRS
students toward school?

What are the post-
secondary opportunities
for YRS students?

a

Data Source

Variables

School capacity ~ District
cnrollment records
Preferences for Teachers
different schedules Principals
(e.q., Sept.-June, YRS Coor-
45/15, 90/39)° dinators
Opinions aboiut

YRS features

Perceptions of YRS

impact on profes-

sional and:personal

responsibilities

School climate

Parental involvement

School and class- Teachers’
room level indi-

cators (leadership
standards, direct
instruction, cur-
riculum, morale)

Parents'
attitudes

<

" Reading achievement

Math achievement

Attitudes toward
school
Vandalism
Absenteeism’
Discipline

College entrance:
qualifications

.College plans
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Principals

YRS parents
of sampied
students

Students

Students

District
records

12th grade
students

Measurement
___Methods

Roster

Survey

Observation
Interview
Inventory -
Question-
naires

SOrvéy

Achievement
tests

Self-report

measures -
Rosters

Self-Repart’



Data Collection ,

D‘vc"i"fov éollection was managed by the LAUSD Research and Evaluation Branch
staff. - They moil‘j:-toiried quality control of all phases of data gathering-
activities conducf’féd from January through June, during the 1982-83 school
year. A summofy of activities is provided in Figure -4 relating to the

following tasks:

*« completing forms for data abstraction :

. distributing and collecting the Administrator, Teacher, College
Advisor, and Student Post-Secondary Expectation questionnaires

- distributing. and collecting YRS Parent surveys o

- distributing and collecting School Attitude Measure materials

- collecting school symmaries by grades level: CTBS', SES and District.
competency test results :

The final step inﬁthe data collection process, monitored by the
zvaluation 'Tegm, involved prepor.inq .th’é instfuments for data prsocessing.
District staff reviewed 0~“ of the School. Attitude Measure answer sheefs for
co”mplete’_‘ness, clarity, and dppropridte identifying information ﬁrior to their '
submission to the publisher for scoring. In addition, members of the Research
and Evaluation staff checked ali of ‘the questionnaires and parent surveys for |

proper identification.

Data Analysis : - . : o
The analysis of information collected was designed to produce
summary indicators »f the deqgree to which the program met its specified

purpose. " Additionally, the ono|>;sis was intended to identify relevant

" characteristics of schools and programs which appeared to influence the

potential success of fhe_YRS program. ,
The analyses were largely descriptive with a heovy‘re‘lionce on
frequéncies: cross-tabulations, and measures of cehtral tendency and
dispersion. To help idehtify ‘differences between sampling strata, tech-
niques’ such as t-test or onoly_si‘s of variance were used. These analyses
allowed estimates of the reliobility of differences.
The results: of.these qnolyse_s are pres.en'fed in the following chapter.
In reporting these results, every é‘fforﬂt whs made to provide concise and
readily understandable statements of the findings. Charts, graphs, and other

figures are used to help convey the analytic results.
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Figure lI-4

]

Data Collection Schedule

Tasks ‘ ’ ~ Jan.

Feb. Mar. Apr.

May June

Complete abstracts

Administer:
Administrqtor Opinion Survey
Teacher Opinion Survey
College Advisor Question;’zoire

Student Post.-Secondory Expectation
Questionnaire ‘

School Attitude Measure

Collect:

Il

District achievement data summaries:
. . .. .. }
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Chapter Il
Findings and Recmndoﬂau

Data fora surveys, attitude «-~aies, and achievement tests were collected and
Frepared for analysis by LAUSD staff in the Research and Evaluation Branch.
Open-ended responses from staff and parent surveys, attitude and achievement
data were prepared for computer processing. Data were collected from archival
records and summarized by LAUSD staff occordung to the Evaluation Team's
d|rect|on Followmg the data processing, the results were analyzed and the .

fundungs are presented below. In addition, the parent sub- study data and the

‘instructional effectuveness sub-study data were also processed by LAUSD

The results section is organized by the evoluotuon ques'm:"s p- _esented
below o

) . \

\ .
Guestion | : \\' : :
How successful have porﬁcnpotmg Year-Round Schools becn in relievlng
overcrowding?

Forty schools participating in the study were analyzed occordung to their
actual enrollment levels with YRS compared to school capacities prior to YRS
entry (see Table llIZ]). Twenty-six elementary schools, 10 junior lngh .
~schools, and four senior high schools were sampled. Any number above 100%
mducotes that o school is serving more than its planned capacity.  If 20%
over enrollment were to be taken orbutroruly as a sernously overcrowded
school, then 26 schools out of 40 would have been seruously overcrowded,
without YRS. At the senior high level, all schools would have been seriously
overcrowded between %45% and 70% over capacity. Portucupotnon in YRS changes
the sutuo'non substantially. Only five of 24 overcrowded elementary schools
have more students than copocuty in one or more sessions. Two of the schoc")ls
were overcrowded in all four sessions. Over enroliment averages equal 3.8%
‘ for the five schools. For junior high schools, YRS participation reduces
overcrowd|ng dromotlcolly For the 35 sessions of instruction across all 10
.schools, only one school exceeded copocuty in two sessions. At the senlor
high level two of the high schools remain enrolled over copocnty with YRS
Participation. However, the reduc'non in overcrowdlng has been substantial,
reducing 64% over capacity to an average of 7% for each of the enrolled
" sessions at one school, and reducnng 70% excess to about 8% with YRS

participation. ln Toble -2, the building capacities and actual numbers of
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Table Fii-|
Year-Round Sample Schools Capacity and Percentage of Overcrowding

1982-83

Percentage of Percentage of Capacity by Sessions
Overcrowding ‘ Wlth YRS '
. . Without YRS v - : .
School Type 1982-83 | sl s2 S3 s4
-Elementary
I 1.21%% | 9 86 - 9 86 3
2. _ .04 - 80 75 75 76
3 B 1.37 | 106 03 w2 105
a R S | 93 39 83 9%
5 | 1.31 87 89 .85 ax -
6 .40 ol 05 s 10l
7 3 90 89 T =

8 . 1.3 e C o0 o0 102
9 29 92 . 9 93 . 89
T B 92 93 93" "~ 90
" a3 85 . 8 85 A
12 1.10 84 78 83 7
3 | a0 80 78 8 79
I NE .8 81 85 84

15 | 0.92 B B 64 62
6 0.91 I 65 Cer el
17 R 103 109 10 98
18 .29 " o 95 95 95

9 .16 ' 7 S T T
0 aa3ses 102 97 % . . 9

21 .47 o 103 02 102 102

*A school is overcrowded when its enrollment exceeds T00% , €.9., elementary school .
One is 21% overcrowded without yeor round scheduhnq '
**Three track schools :

324— .




. Table m-1 (Continued).
Year-Round Sanple Schools Capacity and Pnrconug- of Ovorcrowding

- : 1982-83 x
Percentags of Pcrcont.go of Capacity by Sessions
: ~ Overcrowding With YRS
School Type Without YRS - ' !
- 1982-83 s1 s2 S3 . SA
Elementary A _
22 o 1,20 ] 89 87 92 gg
23 1.27 ST gg T 96 s 88
24 1.23 | 88 - 95 % 9
25 | W | 9% 95 91 - 93
.2 . 1.24 95 9% 92 91
~ Junlor High
"1 - :\a““\~,\;p.9a ' 72 73 7 70
2 ' 1 . 101 9 102 95
3 T 0,97 . \“m\%\7za~\\m\xﬁz§; 71 65
4 R 0.86 58 . 61 ‘;xm“uéﬁ“‘“\»u\\::if
5 o laas | 97 . 9 . 89 R
6 L3 . 100 98’ . 99 93
7 107 ~ Bl . 72 72 n
8 1.23 - 80 80 77 e
9 1.20 ' 8 719 B
10 © 0 1.09 | 2w e .
Senior High .,
R 1.47 93 s 93 n
.2 o l.as. _4 90 92 © 92 B
5 _ 1.64 ° 110 . 107 103 ok
4 170 1o 10 105 e

- **Three track, schools
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a

enrolled students are presented.” ‘Nhat is striking is the variation in
capacity of buildings with the iargest schools having tripled the smallest.
In actual numbers, certair schools have excess numbers aimost as large as the

capdcity enrollments of smaller schools.

Gueshon 2

What are the opinions of teachers and administrators about the odwmtoges and
disadvantages of Year-Round Schools? :

Teachers and principals in our sample were asked to complete a
-quest'ionno»ire about their opinions of YRS.® The questionnaire consisted of 34
items, including staff's overoll're.:oction to YRS, their reaction to specific
factors; their perc.eptio'ns about YRS effectiveness, and any continuing
problems. Since all of the sampled schools were in >|OS'f yeor‘s:study,
items relating to specifié YRS factors and perceived effects were scole_d from
|= better last yeo} to 5= better this year. The results for this ‘qUeSﬁOﬂ-
naire appear in Table 1il-3. -In this table, responses aré combined for
all grade Ievels. ‘ .

With respect to- their? overall reactiori, teachers and:administrators were

. asked to compare Year -Round Schocls with traditional schedules. Both teachers
_' and administrators reported that they preferred the year-round schedule.
Administrators and teuchers were then asked to compare specific factors of YRS
in I982-8:3 fo‘their perception of tvhesefoctors last year. Respondents were
to indicdte whether these factcrs were "better" or "worse" in 1982-83 than
they were iﬁ 1981-82. "Any number hiqher.thon nin disployé_ a prefe’rence for
'1982-83 implementation. In scanning T_oBIe I11-3, one can see that
administrators rated every ’ite.m as better in 1982-83. Téqch'ers were slightly
less positive .'fhroughout. They reported that 1981-82 was better for |
. proféssionol activities, staff morale, extracurricular dcfivities, and
\ cus'todidl care; but their preferences were; on the average, weak (ranging from’
N 02 to .l below 3.00). Staffs were olso asked to indicate which of a set of
Dotentlol problems were serious* ‘concerns in YRS. “Shared clo_ssrbéms" ‘Nas '
rated hlqh_esf overall by administrators and second hiqhest by teachers. About

40% of the \nlsfrofors saw "ability to plan und colloborote with others",
"instruction con

nuity", and "warm weather" as serious problems. Over half
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of the teachers reported "warm weather" as a serious problem, and "instruction
continuity" and "ability fto plan/collaborate with other teachers" were noted
by approximately one-third of the teacher sample. '
‘ The responses to the questionnaire are sepornted by schoolleveL
(elementary, junior high, senior high) in Table lil-4. ‘Responses to the
overall question of preferring YRS to the traditional sc¢hedule show the
strongest preference by senior high school teachers and elementary school
administrators, |f ‘the other items in the table are scanned again for those
items receiving a rating of about "4"  suggesting substantial improvement for
- 1982-83, and thyse around "Tﬂ_lndicoting that 1981-82 was better, one can e
quickly locate the sources of positive ond‘neqotive reactions. For jnstance,
administrators aq every school leve| resbonded that in 1982-83, there was
improvement on all factors and perceived effects, with the exception of
elementary school administraters' reactions to building and grounds and
custodial care, Senlor hlgh school administrators appeared to be the most
positive group. In qnolyznm;the teochers’responses,junloringh school
teachers appeared to be the |east satisfied group, with reservotuons about 9
of the |9 factors and effects. - Most of these rcmngs fall within a few . . °
‘Percentage pounts of the neutrul "3 response, with only perceptions about
extrocurrlculor octnvnfues," "teacher turnover," and: "custodlol core"
dlscrepont beyond a trivial amount. Most posmve, were the senior high
school teacher:. Elementary school teachers were inthe middle and reglstered
complaints about "building and grounds" and "custodlol care." Wuth regard to
the perception of serious problems, "instruction continuity" was viewed dsvo
‘Probiem by most junior and sen}or high administrators, and for 42% and 50% of .
the junior and senior hlgh feochers, respectlvely. Avolloblhty of text or
instructional materials seemed to be'a problem that increased with school
level, ‘with 13.73% of teachers reporting problenb in elementary school, ond up
“to 37.5% reportmg problems at the senior high school level. Although’ lorge
'proportlons of respondents cited "warm weather" as a problem, teochers at _
elementary and junior high levels refiected: ‘concern’in larger numbers than did
their administrators; th° pattern was reversed, however, at the senior high

school level, ‘

o



Table mM-2

Capacity and Enroliments of ‘
Year-Round Semple Schocis: 1982-83+#

: ’ " Extent of Enrollment by Sessions
School : . 1982-83 Overcrowding With YRS
Type Capacity Enrollment Without YRS S1 S2 s3 4
El ementary | '
\i>\_ 550 663 113 504 474 503 478
2 562 584 22 45 421 423 429
3 1191 1627 436 1266  1238%  1218% 1255
4 986 1232 246 917 - 884 870, 947
5 884 1159 275 775 7897 752 —owr
- 6 1277 1791 514 1296 1346*  1338% 12974
7 1024 1373 349 926 926 878 e
8 604 T 817 213 604 610 604 618+
9 884 1137 253 819 810 828 789 -
10 © 1489 1848 359 1380 1394 1387 1347
11 940 1064 124 800 814 gol 77
12 1047 1153 106 880 | 823 873 814
13 685 o755 ' 70 | 552 540 556 "545
16 724 . 833 109 625 635 621+ '615_
15 1085 1002 83 688 699 698 681
.16 1429 1298 31 - 1007 934 966 963
17 850 1202 352 880*  933%  ouzx - B39+
18 661 , 850 : 189 663% 631 636 Sww
19 1651 1916 - - 265 1301 Q233 1232 e
20 e 869 238 . e41* 616 60 608

*

*Student enrollment exceeds capacity

‘*+Based on data compiled by Educat:onal Housmg Branch, February 1985.
***Three tracks only ‘ ) ) S -

a
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" Table M-2 {Continued)

Capacity and Enroiiments of
Year-Round Semple Schaols: 1982-83#+#

Extent of

- ‘ - Enroliment by Sessions
. Scheol Capacity 1962-.83 Overcrowding . With YRS :
Type Enrolliment Without YRS Sl s2 - S4
4
- Elementary
21 1296 1880 584 1341%  1325% _ 1325% {328+
22 599 718 119 537 573 555 533
23 1156 1472 316 1110 1111 1109 1025
24 1056 1302 246 932 1006 977 964
25 780 991 + 211 754 745 717 733 _
2 992 1226 -~ 234 946 , 938 913 908
nior High ; . .
i 1670 1643 : -27 1216 © 1225 1194 1171
2 1782 2360 L 578 1809% 1726  1828% 1699
3 1920 1863 o 1393 1419 1381 1261
4 1822 1561 -7 261 L1060 1117 963 __#ax
5 1968 2843 875 1913 1897 1766 "
3 1513 1990 577 1520+ - 1483. . 1512 1416
7 1541 1657 116 1253 -1111 1115 109
/8 - 2594 3198 604 2081 2098 2023 ok
/9 2629 3163 534 2216 2078 1932 e
10 190 2131 171 1421 1453 1338 Ltans
Senior ng h ’
1 2395 3517 . 122 2250 2282 228 --em
2 2786 4043 '1252 25147 . 2583 2575  __was
3 2057 3370 1313 2276 2205% . 2137.  ._xes
4 1721 2932 1211 1900 1824 s

o

1904+

*Student enrollmem exceeds capacnty

**“1sed on data compiled by Educational Houung Branch February 1983.

[Kcrree tracks only




Table M-3
YRS Opinion Survey:
Semple Schools

~ ) School Administrators Teachers/Staff |
' (N = 81) 2 (N = 269)
, Standard Standerd .
- Mean® Deviation " Mean. Deviation
- Overall Reaction to YRS: " ; B
é_ _ H'you.have taught on both a
7% year-round and traditional
©._schedule, how would you .o
¢ compare them? - A 3.81 S1.62 - - 3.77 . 1.5
* . Reaction to &:ec{ﬂc Features . ) o
of YRS: - .
Vacation schedule®* | . 3.37 1.45 . 3.98 .27
Salary warrants o 4,49 0.89 . 4.29 1.18
Instructional program*# o 3.85 1.17° 3.39 7 1.26
_Perceived Effocts of YRS on:
Ability to teach _ . 3.65 - 0.97 . 3.43 - 1.07
Family responaibilities 3.16 0.85. . 3.16 0.96
‘Professional activities 3.10 0.78 2.92 " 0.93 -
Staff morale** 3.72 1.15 2.98 . -1.14
Students' attitudes toward school** 3,80 0.89 3.34 0.99
Students' behavior** . 3.78 0.87 3.21 - 1.03
Parent involvement** | 3.47 ' 0.88 < 3.15 0.82

%

indicate more favorable opinions about the YRS progrem. et ‘
**Differences between teachers and administrators are statistically significant pe.0l

*Results are reported on a scale ranging in value froin 1 to 5 where higher values

-
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: - Toie -3 (Continued) ‘
: - _ . YRS Opinion Survey: - ~
T . - Sompie Schools N
// L - . h T . -
2 _ . * School Administrators Teacters/Statf
S (M=81) ~ (N = 269)
N - ) " .- .. Stondard Standard
Meon®* Deviation Mean Deviation
" Perceived Effects of YRS on:
Students' ocodemic:performonce*’; ( : 3.76 0.'87-‘_ : ‘53_.2‘,',? . 1,007 o
Extracurricular activities** | - 3.?0 0.80 , 2.89 © - 0.88,
_ Students' ottendance** <, 3.5 o8y 3.6 . o2
" Teachers' attendence- ) - 3.47 ;0.?6 . 3.29 0.93
Faculty turnover** | 3,33 5,99 3.06 0.97
Ruilding and grounds™ 320 16T 13,06 .05,
Custodial care 3. 14 iz 2 Lo
Administrotoirs' support '3.\'\‘32 . 0.9 - 3.16 - 0.99
) ’ . . . \I ) i
School*vandalism®** . 3.49 0.82| 3.26 i.00
M . i 3 . ‘ ‘ ) “ )
"Perceived Serious Problems - Frequency % Freauency. %
of YRS: _ ’ o C B _
'Instru'c'fion 'é(t’)»n‘tinui‘ty - 31 : _' 38.27- _ - % 35,49
Warm weather ** o o3 .27 145, - 53.90
Shared cllqssrc_)oms B o Y 3 59.26 4y 52.42
Shared instructional materials - T 20.99 ) 4y 15.24
Availability of text/instructional . ' : - .
materials ' 4 ' 17.28 . 60 22.31
Ability to plan/collaborate with o ) ' S
other teachers** - o35 . “ 43.21 . 84, 31.23
Additional review - . l9 . 23.4 3957 14.50

*Results are reported on a scale ranging in value from | to 5 where Righer values
indicate more favorable opinions about the YRS program.. .
*%Differences between teachers and administrators are statistically significant pe.0l
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(lescrlptlon of "tymcol" instruction that a YIS student receives, The picture

=
o

Another perspective mo:/h\a»’foken in onolymnq thase survey results. If

>, . - PR

‘one ‘looks at those elements/ elated prlmorllv to implementation of the program

in contrast to those that reflect student effects, the results take on a
Sll(]lll':y differert chorocter Wlth reqord to staff perceptions of implemen-
tation issues, where mixed" revrews werg more positive than last year's

estirf «ates, ‘improvement occurred in many of those aspects over which the LAUSDH

~had control: parent involvement - ddministrator support, extracurricular

activities, and building and qrounds and custodial care.

Question 3
What instructional practnces are used in Year -Round Schools?

The sub-study findings are briefly presented. A full text of the _
sub—study is included in th-e Appendix to this report. The sub-study data were
based upon interviews with teochers and prmcnpols and observotnons of
instruction in reading and mathematics. w:th regard to mtervnew fmdlnqs,
the following inferences can be made. Teochers ond Brincipals tended to have
positive vnews of the ocodemlc focus and leormnq environment of their school. °
Al prmcnpols and the majority of teachers preferred the YRS schédule to the

‘weptemher to June calendar. Principals and teachers generally felt thot

; teocher stress, teacher stamina, and student retention were bhetter under the

YIRS schedule. Particular benefits of YRS, educationally, were thought to
include: increased conti.nuity of the instructional program, lmproved teacher.
morale, improved student hehowor, stronqer contact with porents, productive .
use of vacation time, and avoidance of less desirable administrative )
alternatives to deal with school overcrowding. Teachers' and administrators'
suggestions for"improvement concerned'mointenonce of rirounds orlg,_»b’ﬁ'l‘l‘dlncis
and equipment, air conditioning, support to the rovinq teacher,

District accommodation to the YRS schedule, the need for year-round community

'octnvntles, consistency of YR‘B schedules better and more texts, instructicnal

materials suntoble for limited English and non- Enqllsh speaking students,

lncreused support, and slmollflcotlon of poperwork and administrative demands
in YRS settings.

Tha. findings for the observational phase of the suls- study droduced aQ

: have for, remllnq instruction is one where most of thn time spent in

Wl



Table 114
YRS Opinton Survey

Lo}

Elemantary School ) Juntor High %choal Sonlor High School

2

Administrators  Teachers/Staff “Admlnlutrators Teachers/Staff  Administratons Tné‘hmlsuff'
(N=51) (N = 146) (N=21) (N =91) (Nz9) (N=32)
Meant 5D Mesn O  Mean = D Mean SO - Meen D Man D

~ Oversll Reaction to YRS:
i ] [
If you have taught on both : ‘
A year-rouad and traditicnal : ' : '

schedule, How would ycu

compare them? | 400 149 368 RO A LBZ 350 Led 350 L9 40 -- 181
Rqactlm to Speciflc Featurey | | |
Cl Vacation schedule ’ 3,46 5 LA N LR 3.06 TN Wl L 336 L% 43 Ll
."'NSaléry warrents 4,49 * 0.82 422 LU 440 l:lﬁ Wi L00 el c ) S A W

lps’lruciional program LI0% LIS A LB A LS AN S BN | 3 I WD

Perceived Fefacts of YRS on:

ity to teach J.aei 0% S LG BT 0 3l 0% b 0B 5 L15
Family responsibilitis 37 080 315 0.9 R R N X RS R/ NS X BN
Professional activities DL N IR ) 09 L 0% L nel L% oD ISR R TN
ftnomle CESMOLI 28 LI RBM OB 209 LB LM 0B e LS
Stud:nts' attitude toward o ' , |
o il R A A L R AL N A B T AR B
Students' behavior 00 e Ly e 06 e 0B bl 0B e LS

-

*Results are reponted on a scale ran)qlnq in value from 1 to 5 where higher values Indicate more fgvorable opinions about the Year-Round Schools
. program, B ‘ , ;
“Differences are statistically significant pZ.05
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Table II-4(Continued)
YRS Opinion Survey =

Elementary School __unior High School

—

Senlor High School
Adminlstrators *  Teachers/Staff Admlnh,fruton - Teachers/taff Adminittrators  Teachors/Staft
(N=51) ) (N = 146) (N=z21) - (N=91) (N=9) (Ne D)
Mean* D Mean O Mean - Memn D M 0 Mean D

~ Parent involvement | 3.40 0.9 315 7 0.0 Lelr 09 .98 0,7 333 0.50 3.62 0.86

Students' academic . , : _
pefformance L0 L0044 0,98 36 0,67 294 0,99 3,63, 0.52 3 0.9%
Extracurricular . A .

- activities W3 0% 0l 0.6 3 085 L6 099 3B 0B 00 L]
Students' sttendance 3,43 0.9 N)! 1,90 .67t 0.86 29 L0 3.78 0.83 358 0.%
Teachers' altendance Be LB 330 0 S0 0% R 095 34 OB 343 0.9

| Faculty turnover M LB A 0% a0 0% 2,80 L0 3 oD 1R L0

W

'f' Building and grounds 291 LI 2% 100 3.6 0 302 TLOS 38 L0 ERE R B
Custodial care A RUREE X B S.60¢ 0.7 2.78'” 0% 389 . L0533 Ll
Adminislra"‘lhr\s\' support WP 08 3 LB e 0@ N0t 08 L% 0B 3R LD
School vandalism 340 08 326 0.9 der 080 RAr LOS 356 0.6

368 0.5

*Resulls are reported on a scale ranging in value from 1'to 5 where

program.

*Differences are statistically significant P05
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Tabla Il]-;t (Contlnued) * - h
YRS Qpinion Survey '

Elementary Schaol Junior High Sehoo]

Senior High Schoo)
‘ P :
Adminlutrators  Taachers/Staff Adminlstrators  Teachara/Staff Adminlstrators .- Toachers/Staft -
(N« 51) ) (N=1¢) (N=21) (N.ﬁ 91) (N £9) (N3
% f % f % f . % f o | N B S

: unPerceiv‘ud Seriouu.Problumu

of YRS: - . J

+ Instructional continuity . 12 3,53 4 28.09 1l | 22,38 9 42,86 8 86 16‘ , 50.00
Warm Veather F'Y ) 81 55,48 _ 6 L T R V) 21,14 ‘j R 5.5 .0 s
Shared classrooms - 3 ) 82 %16 10 47.62 ‘38 41,75 | oo %% 65,63

Shared instructional

materials Do va 2 w5 gy Woorooan 1

Availability of texts/
instructional materials ] 13.73 5] 1.1

= :

PBB B8y 3B on ops
Ability to plan with

' others B.owh s owg 3 A A T

Additional reviews L 2 S A T T 5% 3 93

"Results are reported on a scale.ran
_programs,

"Differences are statislically"signiﬁcant pz.05

9ing in value from 1 to 5 wherEhiqher values indicate more fayorable opinions about the. Year-Round Schools




directed Iessdn‘s' was devoted tb instruction with'""‘t.elotiveiy' little time spent

in clossroom management or motivational or social concerﬁs. Instruction takes
ploce in small groups and the content most frequently seen in the lesson was
vocabulary development and literal comprehension. The instructional pattern
most often used was question and answer and feedback *o students, and occurred
in classrooms with generally positive environments. Teoche;s tended to use

one major adopted text as their principoli instructidnql support, although a

wide range of supplemental materials was available: _Teochers:olsc; varied
considerably in the time they assigned to reading, with:a-range between 30 to
6ver 90 minutes.

The mathematics period observations yieldeu a somewhat different
description. Instruchon in mdth was more often a large group rather thon a
small group endeavor. Teachers tended to use lecture and presentohon more
frequently than teacher/student interaction strategies. The content.of
instruction concentroted on operations with fractions and decimals and on
math concepts, olfhough teachers reported a heavier emphasis during the year
on cOmput_ot.ion and opplications. Considerable variation in the amount of time
devoted to math was observed, with the range between 30 to 60 minutes a. day.
As in reading, the teachers tended to use a principal mégthemotic_sd text, which
was written for the 5th grade level. Teachers ncted problems about text
difficulty and reading level; however, few supplemental materials were
observed in use. _

» With regard to student _ochievement in reading and mathematics, there _
were no systematic difference‘s. in average achievement of YRS students when
compared to students in similar schools (matched on demographic .
characteristics) that operated on a frﬁditioﬁol schedule. There was also
marked improvement in the performance of 5th grode students on the SES
~ achievement measure between 1982 and 1983 in the Year-Round Schools sampled in
» the sub-study.

o

A Quuﬁm &

svgnt cg,e the attitudes of porents of porﬁcipotlng students toward Yeor Round
hools?

A special sub-study was conducted to ascertain porent_otti_tudES about
YRS. Prior studies have provided relatively weak data either because of

restricted sample size of interviews or low response rate from a survey. In -




this year's effort, we attempted to use a new opprooch where students were
trained to compiete the survey and to provide assistance to their parents in
survey completion. . Twent_y—four schools were included in this phase of the ,
study: a full text of .the-sub-study appears in the Appendix. Parents of
elementary school children seem most positive about YRS. . In relo'tively high
numbers they believe that their childrens' schoel work has irnroved from last
year. A great majority, usually oround 80% or more belleVe that student
performance and attitudes are better than or at least as qood as last year.
Porents of ]umor high school students show the same general poHern of
results, as do parents of senior high school students.  Areas for improvement
at the junior high level seem to be in porticipotio_n in school activities and '
job opportunities. At the senior high. echool leve!, these topics reoccur as
areas of cbncern. Overall, howéver, most parents believe that the effects of
YRS on chuldren seem to be about the: same or improved from last year.

When queried about conditions at the’ 'school, ;most parents felt that
school conditions were ‘similar or improved this yeor from last year.
Cleanliness and appearance of schools, as judged by parents, is considerably
more posmve, especially at the senior high school level, where over 95%
reported conditions equal or better than last yeor ond more than 65% belleve
condmons have definitely |mproved Overoll,xmore than" holf of the .parents

believe that the schools have made |mprovements in provudung parents

.mformo'non about student progress. Overoll more than 87% believe that

»-_/

communication between parents and the school is as good or better than last
year. More than one- third of the porents continue to report that thelr ‘
arrangements for child care this year improved over last year. With respect -
to parent participation m school oc'nvmes, most reported participating at
about the same level as Iost year, with modest improvement in 1983. Overall,
parents reported that their feelings about YRS have improved somewhat.
Thirty-two percent of parents of elementary school students, and 33% of ‘the
parents of ]umor high school students, and 20% of the parents of senior high

" school students reported increased’ approval for YRS this- year compared to last

year. Yet, there remain almost 5% of elementary school parents, 8% of junior

high porents and about 25% of senior high parents whose feelmqs about YRS are
less positive this year.




Queshon 5

What progress has been made in reducung the harms set forth in the Crowford
decision? _ . _ A

5a. What are the achievement levels of YRS students? Scores for

students in our YIRS sample were obtained from the requlorly administered LAUSD

ochlevement tests described in the previous choojer. The Survey of Essential

- Skills (SES) provides data on student pe.rfo_rmonce in reading, mathematics, and

composition. Table III-5 presents YRS student performance on ‘“e SES by grade
coﬁfigurotion (K-5, K-6, 6-8) for 5th and 6th grade students. Looking at the
data, one can get ¢ general sense of YRS -student performance. Table Iii-6

provides an additional comparison of the differences hetween the 1981-82 and
1982-83 performance of 5th and 6th grade students. Although the absolute
mnagnitude of differences, over the two-year period, is small, around two score
. points, or between two and five pelrcentoqe points per cell. The number of .
positive marks, compored to neqotlve (7 to 2) suqqests that some progress is
being made. In fact, scores that decreased did so by margins of only .3 score
points.

Table III 7 presents the semple Year-Round Schools SES results compared
to the District averages (ln terms of average percent correct). This tahle _
.displays the trend that the differences between YRS elementary students and
l_)is'frict-w'ide averages -are diminisi’\inq by year.. In 1981, the dis‘crepdncy
" between l)istfict and sample Year-Round Schools" scores averaged ocr.o's-s
'sub]ec'f"'rr"\o'ffers.on‘d grade levels was 7.17 percentage points‘fovdring the
District averaqe; in i9_82, the average discrepancy was 5.'83; and in 1982, the
_discrepancy was 5.17. . ‘ '

A comparison between YRS and non-yeor-rdund elementary schools' achievement
was made in the sub-study, discu_\ss::d previously. In this study, |17 pairs of
elementary schools were matched \OQ features including reqgion, percent of
Hispanic enroliment, poverty ronklnq\ond school size. In nine of the pairs,
YRS showed higher performance on the SES In _elqht of the pairs, non-YRS
showed -higher "‘performance. In essence, theré“ were‘nc; systematic achievement

differences between YIRS and non-YRS on the\SES achievement measure when

AN
general school and community characteristics are matched. Table Ili-8
presents these results. = ' : AN |
N
Tablie 111-9 presents the achievement results forreighth qrade students.

These students, .as part, of the reqular District testing Droqrom, completed the

. Tag-
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\ Table 11-5 = '
Year-Round Schools Survey of Essential Skills
. - Achievement Test Results

el

0.44

i Reqdiﬁi Mothemgtics Comgosiﬁ;\
Sci\ool Mean : Meon Mean Meon Mean | Mean. -
Grade Raw ~ Percent’ Raw Percent Raw Percent
Config. Score SD  Correct Score S0 Correct Score SO Correct
K-5 (N = 8)
~ Grade 5 32.71 7 2.19 74 35.88 2,77 71 , 37 s 2.1 75
K-6 (N = 17) | ‘g/ _
Grade 5 - 31.58 2,83 72 37.75  3.89 67;- 32.30 .00 73
Crdde‘ 6 37.19 3.';38 77 32.10 4.53 67’i 25.83*  3.00 12%% .
6-8 (N = 5)
— Grlode 6 33'.98“ l-. 64 71 25.73% |8 54 M hT

(5% *

*Difference statistically significant p,.05
**Difference statistically significant pc.0l
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| " Table M-6 -
‘Year-Round Schools Achlevement

on the Survey of Essential Skills: 1982 vs. 1983

. 2
. k&ndin@ | . Mathematics C&nponlt_lon . -
K-5 R : ‘
 Grade 5 + A " T+ o o T4
" K-8 " o | ‘
Grade 5 - . + '. + L +.
Grade 6 + . + + .
6-8 '
Grade 6 - + - K
, ) .

e

Note: A "+" indicates an increase in performance’in 1983 over 1982. A "-" indicates
a decrease in performance in 1983 from 1982. ' '

A3
Sa .
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\ ' : -Table Mm-7 i T T
- Comparison of’Ygg/rJ-Round’Siﬁple Schoois and
District-Survey of Essential Skills Reszults
o “(Mean Percent Correct) 1981, 1982, 1983
g . _
: Reading - v Mathomatics - — - Composition.
Grade Level - 1981 1982 1983 1981 198z 1983 1981. 1982 1983 ..
. ) . _
"'Gn]‘de 5
YRS Sample ' 69 69 3. 6 6 ¢ 4 69 . 74
District-wide _ 77 1 78 88 68 72 % .76 79
64 76 77 53 61 64 . 56 67 = 72
| [Tistrict-wide, 7 82 g3 6 61 70 65 75 76
A .
Gr

ade 5 .

ecreasing differences- : e R A ' .
between YRS and : 8 5 .5 6 3 3 - 0 . 7 5
| District scores* '

ade 6 : ' ’ '
-|Decreasing differences

" between YRS and 10 6 6 11 6 6 9 8 . 4
- - District scoreg* '

*Percentage points

' - .“41— . -~




: cornim——"7" Table -8 . _
. """ "Achievement of Matched YRS and PHBAO Schools

- on the Survey of Essential Skills
: (Grade 5)
o Mean Percent Correct
School Pairs . ' R _
) —  Reading Math : Composition
I* . 69 74 71
As SN 69 60 69
-3 56 53 ) 58
4 61 - 66 ' 67
5 78 71 79
6 71 . 65 72
7 69 66 o 69
8 63 - 6l o 61 ¢
9 74 72 . 78
10 0 - 66 71-
Sl 59, “\. 756 . 6h .
12 60 ‘ " 54 60 .
13 7 . D6l 71 Co
4 . - 6h X 68 .
Is : 62 S5 . en I
16 | : .12 - w73 76 -
17 a 0 - “%9 62
18 ' ‘63 59 L 66
19 . " 68 67 ' 74
20 - o 75 . 67 76
<2 N 76 - 78 - 77
22 . . RS .78 10 81
23 , 77 Ses 00 78
T . 66 N Y 70 i
2 ' 72 70 o 75 .. .
26 | mo 72 75
27 ' ' ’ : 75 .. : 71 : 77
28 : . - 71 , g 68 . 68
29 o 78 | 7N ©77
30 \ 77 ] : 6
31 68 : 3 68
. 320 - . 70. . . 66 <
» 33 _ 7N 8 . . - 4
34 _ 79 72 78
*Qdd numhers denote Year-Round Schools .
**Even numbers denote PHBAO schools .
;‘.'/




'pointsor about 'II percentiles lower thon the Dlstrnct mearr.

' wide averages.

Comprehensive ,Tests of Basic Skills (CTBS). in both reading and mathematics,

YRS students performed below the District mean in 1983. In reading, students

were about [0 raw score points which-translate to Il&'per_centile's' lower than

the District «nean. In mothemotics, YRS students performed about 10 raw score
Table [lI-10 presents the CTBS ochuevement results in terms of national

percentlles for the YRS sample and the District for the Iost three yeors. As

can be seen, the YRS sample showed |mprovement in both reading ond mathematics

frorn the 1982 results. _This |mprovement was most pronounced in mothemotlcs _

where the sample schools gained more than IO percentiles. Thus, the 1933 CTBS

results oppeor similar to the 1983 SES results in showunq |mproved performance

both in obsolute terms and relative to the Dlstruct as a whole. _ ’

/\nother indicator of YRS ‘students’ academic achievement is their ‘ ;f;

perforrnonce on the District rnandated senior hlqh sohool proficiency tests,

_mathemotlcs (TOPICS), reading (SHARP) and wr«tunq (‘NRITE SR, in 1983, YRS

students- perforrnonce, in terms of the average percentage of students passing

the tests exceeded the District averages.- (See’ Table III~II 2 Thelr

- performonce |rnr)roved from' I98I -82 where they fell sli; qhtiy beiow the District-

5b. What are the attitudes and behavnor of YRS students? .The guestion of

student: attitude in YRS is substontlolly answered by student responses

“to the School Attutude Méosure (SAM), a commercquy published attitude

measure. Student 1982 - 83 responses on the five subsco:es of the SAM are-
presented in Table III-IZ “The responses are reported by qrode and grade
conflqurotlon To interpret. the table Iook at the nononol dercentile ('\IF’)

A\
columns for each subscale. On the "motuvctuon for schoolmq" subscole, scores

 ,for students in all qrode levels (5, 6, 8, and 12) are obove the notlonOI

average (50th percentile). For the "academic self- concept performance- bosed"

" _subscale, only students in the qrode confi qurotlon 6-8 are below the ‘national h

average. For the "acodemuc self concept reference--based" 5th grode studentsn
in -6 schools and Bth grade students in both conflqurotlons fall below the
notuonol average. On the subscale ossessmq the "sense of control" that-
students feel over theur school efforts, only 12th grade students scored above

‘he national overoqe however their scores dre substantially higher than the

) . - . B
€ s

Al [3

4 ‘ _ ‘ _ '—43— :
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‘ Table M-S
1983 Comprehensive Tests of Basic Skills Results
YRS Sample and District-Wide Grads 8

M

Reading - "_Mathematics

“School® Configuration/ <.~ . , R
Grade Level Mesn SO NP# ‘Maan sD NP
' 6-8 (N =5) | ‘
'Gra'dé‘B' S aass 19 3 54.10  4.26 42
7-9 (N = 5) |
~ Grade 8 38,78 5.07 26 48.44 B8.90 36
YRS (N = 10) o
"Grade 8  .41.81 . -4.83 - 28 sL27 722 39
District-Wide o
Grade 8 = o 51.70 - a_zA 61.70 -~ -- 50
_*N'ati.or;al Percentile  - ‘
’ =
Tobie m-m

YRS and Dlntrlct Crade 8 CTBS Results Percentllo
- Percentile Cornperison: 1981, 1982, and 1983 B

=
Ra-dig R ‘ Mathematics
1981 1962 1983 1981 1962 1983
NN NP - NP NP WP
YRS Samnie . 29 24 28 : 41 25 39
District-Wide ~ 40 40 42 - 48 48 50
-44-
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: | | " Table Wi-i1
. Com:etency Test Performance:YRS
A (Percent Passing)

—

TOPICS _ SHARP WRITE:SR

- 1982 - %83 1982 183 1982 1983

Group -, Mean®  Mean Mean Mean Mean Mean
YRS |

‘ Grade 12 L 8.1 98.5  89.5 99, 90.5 99,4
District-Wide ' |

Grade 12 = T 932 95.6 - 95 969 9.6 97.0

*The percentoqes ofstuder:s npassing were based on the number who . were assessed and
passed. District-wide percentages are computed on the total District enrollment and. the.
number of students, District-wide, who passed the tests.

s

_/"’\\
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average. On the scale that measures students' sense of "instructional
mastery", odly 6th grade students in K-6 schools and [12th grade students
scored above the national median. Looking at Tabie iH-12 and focusing on the
rows, one can get -a picture of students' performonce by grade level. Grade
five students in K-5 schools are ahove the median on three of the subscales;
_grade five students at K-6 schools are above the median on two subscales. For
5th grade students in K-6 schools, scores exceeded *he naticnal average on |
four of five subscales. l-lowever, 6th grade students in 6-8 schools, scores
exceeded the national percentile average for only one suhscale, while one is
exactly at the 50th percentlle, ‘and three subscale scores are below the 50th
percentile. This bottern__ may be a repetition of a finding in earlier studies:
that students in the "highest" grade of a school feel more positively about
themselves because they Hove_ reached the final level. That findir_w}cj, however,
does not appear to onI)"'. to 8th grade students in 4-8 schools. Twelfth qrode
students who have been exposed to the most education, score above the national
--overoqe. fdr every subscale of the School Attitude Measure.

" Table Hi-13 displays changes in YRS attitudes as measured by the SA®A
from last-year (1981-82) to this yedr '(I982—83)._ Of 35 possible comparisons,
by grade confiquration, drode leve! and subscale, no change (0) from last year
was reqistered for five of the c.ells; student scores rose (+) in |6 ceIIS and
‘dropped (-) in |4 cells. * While this pattern opproximotes-c_honce changes .
almost perfectly, one must consider that last year (I98j -82) a qood deal of
positive qrowth was reflected in student attitudes. Th-()s\ we can assume that
.attitudes have stabilized to some deqree,A hased on this ye\c’xrr's analysis.

A different source ‘of informafion about student” attitudes and behaviors
can be derived from archival data on student suspensuons, vandalism incidents
and unpxcused student absences. Toble li-14 summarizes. the data in three
areas and compares I98I-82 and 1982-83 figures. Elementary and junior high -
school student suspensmns have dropped this year, while senior hlqh school
suspensions have increased. incidents of vondollsm have also been reduced for
elementary- and junior high schools, while se_mor high school vandalisms. rose
slightly. Unexcused absences have dropped for junior high ond'senior high
stude‘nts and show a small increase at the elemen'mry school level. The only
chunqe of. suqnlflcont size appears to be for suspensmns at ‘the semor high

school level. One potential explonotlon for this finding is who'f is called

~46-
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lelo m-12
Avarage School Performance by Grade Levsi on the
School Attitude Messure (SAM): YRS

-~

| : ' Academic Seif- Academic Snlf-

ration/ Motivation: - Cmcept-Perfnm\anchmciﬁt -Reference  Sense of Control " Instructionel N
avel for Schooling / Baled ' Based Over Performance. Mastery

Mean SD NP+ Mean SD NP Mean D NP Mean D NP Mean D NP

i

. 9) - . | ' |

5 47.44 167 ST 40.78  0.97 53 40.22%41.09 56 42.44 L.59 47 3.6 1.87 46
A | A

= 17) _

5. 47.35 187 5T 4035 190 S0 38.59%%2.00 43 62.47..1.55 47 13.82 181 47

3 B9 195 60 40,94 1.43 55 . 40.00 177 53 44,35 211 47 44,82 1,91 53

5 " J

5 .20 228 S0 .20 130 40 039.80 130 52 43.20 2.49 40 3,40 219 45 -

3 53.40 1.67 58 'as.'sor L1649 45.60 136 47, 9.20 192 48 4620 130 45

5) o | | | . |

3 53,20 i.’m 7 46.00 <071 52 45.40 106 46 - UB.60° 0.89 45 46.00 0.71 44

- . _

) .

2" 62.50 L0057 S50 0.8 59 53.25 0.9 63 64.50 0.58 59 57.50 0.58 56

onal Percentile v
rence statistically significant pe¢.05
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| Table M3 :
~ YRS: School-Attitude Measure (SAM)
Changes in Percentile from 1980-81 to 1961-62¢

School | - Academic Self- .Academic' Self- .
Configuration/ ~ Motivation Concept-Performance Concept-Reference  Sense of Control
Grade Level  for Schooling Based

Lo
-

Instructiona] o

- Based - Over Performance‘ Mastery

K-S

e
-+

Grade 5

K:*é‘ | n . 'v J
| (. 0

~ Crade 5 . 0 IR

| Grade 6 ° + +

i
Géa"dpecs
'G.radeﬂx t
| - 0

Grade 8 . .

Senior High - “

Grade 12

Note: A ""indicates an increase in the percentile rank,
A indicates a decrease in the percentile rank,
A "0" indicated no change in the percentile rank:

]

!
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‘Table IM-14

YRS Student Boha'_vlor

1”1 - 1”2 -

.-49—

. 1982 - 1983
"~ Mean SD Moan SD
Suggemimo
Elementary Schools 15.58 20.83 9.35 11.87
' (N = 26) ' '
Junior High Schools 413.63  145.56 369. 60 118.20
(N = 10) '
Senisr High Schools 417.00 182.75 484.50 278.21"
(N‘: 4) ’ : ' : :
. 1981 - 1982 1982 - 1983
- Vandalism Moan _ SD - Mean SO
Elementary Schools 8.12 5.76 7.27 . 5.80
(N = 26) o
Junior High Schoois 33.50 1 19.91 26.80 18.57
(N = 10) '
Senior High Schools 50.25 22.25 55.50 33.60
(N =14) :
Unexcused Student 1981 - 1982 . 1982 - 83
Absencos ‘ Mean % sC Mean % SO
Elementary Schools 3.59 C.89 4.61 A4.46
(N = 26)
Junior High Schools 4.60 2.84 4.26 © 2.18
- (N = 10) S '
Senior High Schools . 6.64 1.54 4,81 0.93
(N = &) - '



the "smaller sbhool" effect. The logic is that _YRS 'functionoilvy;’ turnsfschools
into smqll.er sized entities for any given session, and pér_mits administrators
and others .to attend more closely to student mishehavior. It is hypothesized
that one reason for the absolute increase might be thét the schools are - ’
"t' "“tening-up" standards and formerly less serious events now result in
dlSClplmory octuon. + Certainly, such a view could be verified by discussions
with school odmmlstrotors._ _ ' | -
5c. " What are the post-secondary opportunities for YRS students? Twelfth
grade students were asked to complete a form deolunq with their post -secondary
school ospurot ons; co]Jeqe advisors also provided information on the |ssue.
The flanlnqs on post- secondory opportunities are displayed in Table -5 for
1982-83. Compared to Io,st year's data, 1983 YRS students are taking somewhat’
more English, mathemiatics, "laboratory ;cience, and foreign languagé courses.
A small percentaqge of more students are expecting to receive their high school
diplema, 91.1%. High school qrode pount averages are uD significantly, and
the increase does not seem to be a matter of "grade inflation", that is,
higher grade for the same level of work. Support for the reai increase can b_e _
in.ferred from performance on the the Scholasti¢c Aptitude Test(SAT), with
scores suquucontlv increased on both verbal and mathematics scales for 1983 ..
over 1982 YRS performonce. A
‘Nith regard to student ospurotlons, data for |983 seem comparahle to thé
1932 findings overall. Slightly fewer. studen?s expect to work irnmediately or
attend a technical school. ,More students (5%) plan to.attend a UC.four-year
university'onci less (4%) plan to attend a private university. These findings
probably reflect chdnqes related to the _qenérol econorﬁy rather than specific

school-based interventions.

Discussion of Findings.

Data for 1983 presents a more positive picture of the proqress of the YRS
program overail, _ Teachers and ‘administrators have a more positive view of the
.program, olthOth some problems remain o be solvéd. Student performonce is
also lmprovmq as measured by the Survey of Essential Skill's (SES) and the

Comprehensive Tests of Basic Skills (CTRS). Student attitudes have stob|I|7ed
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Table lI-15
' Year-Round Schools
12th Grdde Student Academic Preparation and |
: Post-Secondary Plans

~

I. High School Diploma Frequency _ ‘%
(June 1983) . '
Yes - % 90
No . | | 12 . (AL
Not Sure ~ © | K BRRY

Number taking Scholastic. - '
Aptitude Test (SAT) - L322 ' 43.61

Eligible to attend UC* .. =, g | " 17.50

ligible to attend CSUCH 227 210

1. Colle\gg Preparatory Courses Meon SD
\ o
Yeors of History ’ .66 : 0.1
Years of English 2.3 ' 0.14
Yeors of Matheématics 2,09 0.8
Yeors of ‘Loborotory Science .63 . ' T 0.10
Years of Foreign L_anquage 174 ' 0.11
; N _ ]
.\\\ . . | .
. : . \ 3 : i : 2 .
. Academic Achievement \ : Mean : SD -
[ - k\\\ . -- -
High School ‘GPA N 2.73 | 9.18
. SAT Performance - Verbof ° \ 428.90 . . 2730

- Mathemotics . 496.83 | 20.97
| hem | -

\
. \
. N\

*Estimates based on student self-reported\\colleqe preparatory subjects, GPA, and
"SAT scores, and are reported at school level.
\

N
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TABLE M-15 (contlnued)
Year-Round Schoolss

12th Grade Student Academlc Prapantion and

Post -Secondnry Plans .

Plans After High School

v, Frequency %
Full-time job 115 12.78
Attend a technical school - 140 15.56 n
Attend a 2-year community '
college 265 23.44
Attend a UC campus ‘ 90 | 10.00 K
Attend a CSUC campus 11 12.33
Attend.a 4-year public college 28 3.11
Attend a private 4-year college 48 5.33
Other 7. 103 . .11.44
//, "
- /
i
: .
) ~52- ~
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~" and for elementory and junior. hlqh school students, incidents of mnsbehov-or
are being reduced. Porentoi reaction is mixed, but is ‘somewhat more positive
than that in-the--1981-<82 mterlm.@report. Our sub-study on instruction in YIRS
" found fairly widespread use of practices that have been demonstrated in the
literature to be effective in improving reading ond mathematics ochxevement
The District has. made a number of efforts to ameliorate duffuculhes
identified in earlier reports., The custodial aliocation formula was changed -
in Fall, 1982 so that assistance is provided on the basis of numbers of .
students served rather thor"t rheosured size of the §Ch§i{7 Year-round schools ._
are reparted to .have benefutted by about 10%. Since 1981, the District )
reports that 800 classrooms have been air-conditioned. Plans are in place for
additional air conditionihq at 46 schools and for 295 cldssrooms as of Mdrqh,
1983. Building \plons for Year-Round Schools.involve || schools and a total
allocation of $44,277, OOO - In addition, the District odmihis‘tkdtive offices,
including payroll, are monitoring YRS needs more closely. Microcomputers are
being put in place throuqh the Information Systems D|V|S|on to help YRS
schedule students, monitor data, and assist in overall communication. THe
Dustrlct is also complieting a half-hour_ television presentotuon designed to ?‘
communucote with parents, teachers, and commumty members- about YRS. The
» proqrom W||| ‘be in two Ionguoqu.

Recommendations N

. The Los Angeles Unified School District (LAUSD) reported on its ef;forts '
to deol with continuing problems reloted to mounfenonce of schools, the summer
heat probliem, _and building options as a way.to deal’ wu'fh overcrowdunq The
_Dustrlct is olso attempting to iinprove its odmlmstrotuve Iuousons with YRS
and commumco’ruon with norents. It appears that .the LAUSD efforts with 'fhe
YRS proqrom are heginning to resuit in positive trends in_many sugnlflcont

-~

oreas. Because some problems remoun, the following recommendations are made.
I. The District should onhcupote the Ievels of. enronent Iuke1y 'f/o
affect a given school so that moré notice to schools and porents can be given

*

’ -concernunq chonqes in schedule or conf:gurotlon.'
I ’ !
. ¥
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s
w

._ services to the YRS calendar-.

e
L]

2. The District: sivould, because of the continuing conflict in schedule’

arnonq dlffere'\t schools, consider mo\unq all YRS to the same* schedule.‘ This
s

-will reduce ambiguity for .parents and school personnel, requlorlze contact -

anonq schools, and obvnote the need for repeated schedule changes.
3. The District should continue its practice of Dlovudunq support to YRS

for custodial and general mainténance. Equipment repair opportumtues should® ~
also be scheduled with YRS needs in mind. .

=3

4. The District. should cc;n'tinpe' its efforts to match its administrative

s

5. The District should- encourage 16cal commUnjties to provide recreat-

“ional and other anciliary services to assist out-of- ses5|on students.

6. The District should continue its building ond air condutlomnq 7

programs so that the environment in YRS is as comfortoble and educationally
sound as possible. . ' l

7: The Dist'rict should centinue its efforts, both centrally and at the ~

school sites, to inform porents -about YRS and- to provude options for those

‘. parents who prefer some olternotuve for their chiidren.

.8. The District should consider additional r‘eseorch'in the area of Sl

student 'achieverﬁe'nt; How-it is developed or affected by the YRS program..
| e .
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